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Spelling Policy [V2]

OVERVIEW
Haytor View Community Primary School uses the No Nonsense Spelling Programme, which provides guidance on how to teach the strategies, knowledge and skills pupils need to learn.

The focus of the programme is on the teaching of spelling, which embraces knowledge of spelling conventions – patterns and rules; integral to the teaching is the opportunity to promote the learning of spellings, including statutory words, common exceptions and personal spellings.
We have selected the programme as it:
· delivers a manageable tool for meeting the requirements of the 2014 National Curriculum
· has a clear progression through blocks of teaching units across the year
· comprehensively explains how to teach spelling effectively

ORGANISATION
The programme consists of the following elements:
· The requirements of the National Curriculum, which have been organised into strands and then broken down into termly overviews;
· Termly overview mapped across weeks as half termly plans. This follows a model of five spelling sessions across two weeks, except in Year 2 where spelling sessions are daily;
· Daily lesson plans for each session, with Supporting Resources, including word lists and guidance on conventions.

The lesson plans follow the structure:
	Lesson
	Reference to year group, block of lessons and lesson number in sequence

	Lesson type
	Revise/Teach/Learn/Practise/Apply/Assess

	Lesson focus
	The particular spelling focus for the day

	Resources needed
	A list of the resources that will be needed. These might be documents that are photocopied or printed in advance so that flashcards can be prepared, or presentations to display the task/activity on a whiteboard. 
The resources are featured at the end of each book for reference. Editable versions are available on the USB stick, which can be copied and pasted into your own documents and edited. 

	Teaching activity
	Key teaching points, sometimes including extra notes and tips for the teacher



Each lesson is 10 to 15 minutes, planning is flexible in order that teachers can make judgements on their assessment of teaching foci, adapting planning and providing additional time if required. 
THE TEACHING SEQUENCE
The programme has been written following a teaching sequence for spelling, whereby each new concept is taught, practised and then applied and assessed. Frequently there is also a ‘Revise’ session before the teaching session. A typical teaching sequence is as follows: 
	REVISE

	Activate prior knowledge
Revisit previous linked learning


	TEACH

	Introduce the new concept
Explain
Investigate
Model


	PRACTISE

	Individual/group work
Extend/explore the concept independently
Investigate
Generalise


	APPLY & ASSESS

	Assess through independent application
Explain and demonstrate understanding



SUPPORTING RESOURCES
Included are pictures and word lists, which can be used in the classroom to support teaching. Games and quizzes are provided to support consolidation. 

ASSESSMENT
Pupils’ learning is assessed throughout the programme. The ‘Apply’ part of the sequence regularly includes assessment activities to identify if pupils have learnt the key concept taught. These activities include:
· Testing – by teacher and peers
· Dictation
· Explaining 
· Independent application in writing
· Frequent learning and testing of statutory and personal words. 
Error Analysis can be used to assess what strategies pupils are using in their day-to-day writing. It can also help identify where to put emphasis in the programme – for the whole class, groups or individuals. Error Analysis can also be repeated to assess progress over a longer period of time. 
There is a template for a suggested grid for Error Analysis in the Supporting Resources of the programme.
How to complete an Error Analysis:
1 Choose one piece of independent writing from each pupil.
2 Identify all the spelling errors and record them on the grid. Decide what you think is the main source of the error and record the word in the corresponding column. It is a good idea to record the word as the pupil has spelt it.
3 Identify any patterns. Quite quickly you will be able to see which aspect of spelling needs to be addressed.
The headings on the grid included are
· Common exception words
· GPCs (grapheme–phoneme correspondences) including rarer GPCs and vowel digraphs
· Homophones
· Prefixes and suffixes
· Word endings
· Other.
These headings correspond to key strands within the National Curriculum.

SPELLING AND VOCABULARY JOURNALS
Developing the use of spelling journals supports both teachers and pupils in many ways. They enable
· pupils to take responsibility for their spelling learning
· pupils to refer back to previous learning
· teachers to see how pupils are tackling tricky bits of spelling
· teachers and pupils to discuss spelling with parents and carers
Spelling journals can take many forms and are much more than just a word book. Spelling journals can be used for:
· practising strategies
· learning words
· recording rules/conventions/ generalisations as an aide-memoire
· word lists of really tricky words (spelling enemies)
· ‘Having a go’ at the point of writing
· ongoing record of statutory words learnt
· investigations
· recording spelling targets or goals
· spelling tests.
Use of spelling journals:
· Make sure that the journal can be used flexibly.	
· Model different ways of using the journal. A class spelling journal or examples from different pupils could be used to do this.
· Give time for pupils to use their journals and to review them.
· Do the majority of spelling work in the journal.

HAVE A GO BOOKS
These are a key component of Strategies at the point of writing. They are introduced in the Year 2 programme and then revisited in Years 3, 4, 5 and 6. 

A Have a Go Book is placed in the centre of each table from Years 2 to 6, for pupils to use.

Teachers have an enlarged version of a Have a go sheet displayed for modelling when writing in any curriculum area and at any time in the school day.

Introducing Have a Go:
1. Model writing a sentence and being unsure about how to spell a word. Talk about the tricky part in the word and some of the choices you might have for that	part. You could refer to a GPC chart	to find the choices if appropriate.
2. Model writing the word with two or three choices on your own enlarged version of a Have a go sheet and then model choosing the one that you think looks right and using it in your sentence. It is important that pupils learn to ask themselves the question ‘Does it look right?’ or ‘Have I seen it like this in a book?’ to help them make their choices.
3. If you are still unsure of the spelling, put a wiggly line under it in the sentence to signal that this needs checking by the teacher, or the pupil if appropriate, during proofreading time.
4. Model continuing with writing and not checking the correct version of	the spelling at this point. This is important	so that	the flow of writing is not unnecessarily slowed.
5. Make sure	you model this	process briefly	in writing in all	curriculum areas.
6. Pupils use their own Have a Go sheet (or group sheet) whenever they write and refer to GPC charts and other classroom displays as support, as well as specific strategies that have been taught for using at the point of writing.
7. Remind them never to make more than three attempts at a word.
Misspelt words are corrected in line with the school’s marking policy. Some of these words may be included in pupils’ individual word lists for learning.

GPC (grapheme phoneme correspondence) choices chart
The teaching of spelling complements the teaching of phonics. We will draw upon the GPC charts used in the Monster Phonics programme to work alongside the teaching of spelling.

INDIVIDUAL WHITEBOARDS
Individual whiteboards these can be used in a variety of ways to support lessons including checking spelling attempts, Quickwrite and  Have a go.

WORKING WALL
[bookmark: _GoBack]Each class has an area of display space in the classroom that reflects current teaching focuses and provides support for pupils’ spelling as they write. GPC charts, reminders of common spelling patterns or conventions and tricky words to remember can be part of a working wall for spelling. These words are also categorised into Tier 1, 2 and 3 words:

Tier 1 – Words used in everyday speech familiar to pupils’.
Tier 2 – High frequency words that are used in many different subjects (e.g. examine, authority, established)
Tier 3 – Subject specific vocabulary (e.g. photosynthesis)

LEARNING SPELLINGS AT HOME
Spellings are sent home from Year 2 to support children in:
· Developing the strategies for learning spellings that are being taught
· Developing routines for learning spellings

Learning takes place in school and at home. There is little evidence, that the traditional practice of learning spellings at home and being tested on them is effective. However, there is a high expectation within the new National Curriculum that pupils will learn many increasingly complex words. Within the programme, learning spellings is built into each six-week block. Within the sessions a range of strategies for learning spellings are introduced and practised. This enables pupils	to choose the strategies they find most effective for learning different words.
Learning at home needs is an extension of the practice in school, teachers:
1. Limit the number of words to five or less a week to ensure success and enable deeper learning
2. Ensure pupils and parents have access to the range of learning strategies which have been taught in school, to use in home learning
3. Assess spellings in context, for example: learning spellings in a given sentence, generating sentences for each word, assessing through unseen dictated sentences
4. Keep an ongoing record of words learnt and setting very high expectations of correct application in writing once a word has been learned.

STRATEGIES TO LEARN SPELLINGS

Look, Say, Cover, Write Check
This is probably the most common strategy used to learn spellings. 
· Look: first look at the whole word	carefully	and if there is one	 part of the word that is difficult, look at that	part in	more detail.
· Say: say the word as you look at it, using different ways of pronouncing it if that will make it more memorable.
· Cover: cover the word.
· Write: write the word from memory, saying the word as you do so.
· Check: Have you got it right? If yes, try writing it again and again! If not, start again – look, say, cover, write, check.


Trace, copy and replicate (and then check)
This is a similar learning process to ‘look, say, cover, write, check’ but is about developing automaticity and muscle memory.
· Write the word out on a sheet of paper ensuring that it is spelt correctly and it is large enough to trace over. 
· Trace over the word and say it at the same time. Move next to the word you have just written and write it out as you say it. 
· Turn the page over and write the word as you say it, and then check that you have spelt it correctly.
· If this is easy, do the same process for two different words at the same time.	
· Once you have written all your words this way and	feel confident,	miss out the tracing and copying or the tracing alone and just write  the words.

Segmentation
The splitting of a word into its constituent phonemes in the correct order to support spelling.

Quick Write
Writing	the words linked to the teaching focus with speed and fluency. The aim is to write as many words as possible within a time constraint. Pupils can write words provided by the teacher or generate their own examples. For example, in two minutes write as many words as possible with the /iː/ phoneme. 
This can be turned into a variety of competitive games including working in teams and developing relay race approaches.

Drawing around the word to show the shape
Draw around the words making a clear distinction in size where there are ascenders and descenders. Look carefully at the shape of the word and the letters in each box. Now try to write the word making sure that you get the same shape.

Draw an image around the word
This strategy is all about making a word memorable. It links to meaning in order to try to make the spelling noticeable. You can’t use this method as your main method of learning spellings, but it might work on those that are just a little more difficult to remember.

Words without vowels
This strategy is useful where the vowel choices are the challenge in the words. Write the words without the vowels and pupils have to choose the correct grapheme to put in the space. For example, for the word field: f ld 

Other Strategies
Other methods can include:
· Rainbow writing. Using coloured pencils in different ways can help to make parts of words memorable. You could highlight the tricky part s of the word or write the tricky part in a different colour. You could also write each letter in a different colour, or write the word in red, then overlay in orange, yellow and so on.
· Making up memorable ‘silly sentences’ containing the word
· Saying the word in a funny way – for example, pronouncing the ‘silent’ letters in a word
· Clapping and counting to identify the syllables in a word.
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