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Learning together - enjoying success - aiming high - celebrating difference – enriching community
RATIONALE
At Haytor View we strive to foster a love of reading at school and at home. We believe reading is an entitlement for all of our children and it should open up a world of possibility, intrigue and is a fundamental life skill which, enables children to communicate effectively in all areas and equips them for the challenges they will face in the wider world.  We aim to have pupils leave as lifelong readers, who have an instilled love for reading in them. In order to do this, children are encouraged to read widely and are exposed to a variety of genres. Reading across all subjects within the curriculum will prepare pupils for life beyond the Primary Classroom, where they will be taking with them the skills required for in-depth reading and analysing.  Speaking and listening is prioritised in order to build vocabulary for all learners in order to understand more complex texts. We provide a reading rich environment where pupils can access text linked to reading, curriculum areas and their own areas of interest.

OVERVIEW OF READING ENGAGEMENT
Learning to read is one of the most important things a child could ever learn.  Haytor View makes use of best practice research and evidence from the Education Endowment Foundation. Using this research we have developed a hybrid model of reading across the school.  This will support our pupils in being independent and reflective readers who can read fluently, for meaning and understanding.  

Early Readers and Phonics
Monster Phonics is the school’s selected SSP, children in Foundation Stage and Key Stage 1 are allocated a text which is closely match to their phonological stage of development. Children are taught phonics daily, they read their SPP book to an adult in school three times across the week to support their fluency, before the book is sent home for them to read with their parent over the weekend. Children engage with a reading task daily.

Children are read to aloud daily by the class teacher, using texts from the Reading Spine. They also have access to a library book which they can take home and share with an adult.

Reading Fluency
Recent research indicates that fluency is one of the critical building blocks of reading, because fluency development is directly related to comprehension.  Reading fluency incorporates the strategies of modelled expressive reading, echo reading, repeated re-reading, skilled questioning, challenging text selection and modelling comprehension skills, to improve the progress children make by the end of key stage two.  Reading fluency is defined as reading with accuracy, automaticity and prosody.  

Development of Reading Fluency
Reading ‘fluently’ means more than reading quickly. Truly fluent readers require skills in three key areas:
• Automaticity (rapid word reading without conscious decoding)
• Accuracy (often measured as correct words per minute)
• Prosody (expressive, phrased reading) 

Automaticity (word recognition)
This refers to a level of experience and competency in relation to word reading that means that conscious
decoding is no longer required for familiar words. Word reading is so rapid it effectively occurs on sight,
leading to increased rates of reading.   Automaticity also frees up the cognitive space that would be used
for low level processing of words, meaning that mental energies can be directed more effectively towards
understanding and analysis.

Accuracy (word recognition)
Pacey reading is desirable but not at the expense of accuracy. Decoding errors and omissions impact
upon the extent to which the text is understood. Any drive to improve the rate of reading has to attend to
the level of accuracy that the reader achieves.

Prosody (appropriate use of phrasing and expression)
Where automaticity and accuracy link word recognition to fluency, prosody links fluency to
comprehension, as it reflects the reader’s understanding of what they have read. Identifying which words
to stress or emphasise, where to shift pace, tone or volume, where to pause and how to use your voice
while reading all relies upon an understanding of the text, the character’s feelings and the author’s
intentions in the text.

Developing Fluency
Like any other skill, fluency needs to be explicitly taught – it is not enough to expose children to texts and expect it to develop on its own.

Effective strategies include:
· Teacher modelling – re-reading a text, verbalising choices and decisions about the way phrasing, tone, pace, emphasis etc are adapted and the way that they are linked to a developing understanding of the text;
· Opportunities for text marking to aid prosody, as a class, in groups, pairs or individually;
· Identifying the author’s use of punctuation and the impact it has on the way they want the text to be read;
· Repeated reading of the same text;
· Feedback from peers or adults on the way a text has been read, with suggestions for improvement (and opportunities to put these into practice);
· Choral reading (whole group / class reading as one) – identifying why all readers have chosen to use the same expression at a particular point (or why different readers have done different things) are particularly useful;
· Pre-reading;
· Poetry recital and playscript performance (with opportunities for practice first –children should not be asked to perform or share anything with the class that they have not had an opportunity to rehearse);
· Exposure to quality reading – daily Storytime is a good opportunity for this, but only if it is of a good standard; teachers need to be familiar with the text and show enthusiasm and enjoyment as they read;
	
These learning experiences – particularly opportunities to re-read, rehearse and improve the way a specific text is read - need to be planned into sequences of teaching, so that fluency develops alongside comprehension and analysis skills.

Vocabulary development
An integral part in the reading fluency weekly plan is exposure to new vocabulary and our approach to committing these new words from the working to long term memory of our learners.  Vocabulary is at the base of every lesson, not just in reading or English as a whole. Children are confronted by new words and phrases every day, and, unless they develop both an ever-widening vocabulary and the skills to deal with unknown words, they will spend an awful lot of time being ‘lost’ in lessons. For this reason, vocabulary must be taught and referred to in (almost) every lesson.

With such a vast English vocabulary, the three tier model is a really useful way to start focusing on this:
· Tier 1 consists of the most basic words. These words are easily explained and understood, and typically do not have multiple meanings. Sight words, common nouns, verbs and adjectives, and early reading words occur at this level. Examples of Tier one words are: book, girl, sad, run, dog, and orange. There about 8,000 word families in English included in tier one.
· Tier 2 Tier 2 consists of precise, interesting and sophisticated words that are common in more complex texts and occur across a variety of domains. They are uncommon in everyday language. Many have multiple meanings, and they offer more subtle shades of meaning (eg. the difference between damp, soggy and drenched). They can be used across a variety of contexts and lessons. Examples of Tier 2 words are: heroic, hardship, heightened, haste and honour.
· Tier 3 consists of low-frequency words that tend to be subject or context specific. These words are often nouns, and are usually learnt when a specific need arises (eg. names of bones in the body in a science lesson or the contents of Ancient Egyptian burial chambers in history). Examples of Tier 3 words are: economics, isotope, asphalt, sarcophagus, monsoon and anaesthetic.

Tier 2 words are the most important for direct teaching, as these are the words that children will meet, use and call upon across the curriculum. They are also likely to be the words that can be understood and carry meaning in an abstract sense – whereas Tier 3 words will tend to need context (the learning they apply to) to make sense.
Use echo reading to model the prosody required to bring the text to life and re-read sentences until a good level of fluency is achieved by the child:
· Provide opportunities for children to re-read familiar books matched to their level of decoding so that they can confidently apply the skills of fluent reading with little difficulty; 
· Provide opportunities for children to re-read familiar books so that they can apply the skills of fluent reading with little difficulty;
· Provide motivational opportunities for pupils to re-read a text many times; 
· Pupils to practise and perform to support oral reading development;
· Incorporate repeated reading, self-correction and choral reading to explicitly improve children’s prosody;
· Provide pupils with bespoke book recommendations for independent reading, which are matched to interest and pitched at a level to enable effortless, confident reading,

Directed Reading
During directed reading session, children develop their key reading strategies and skills for decoding and comprehending in groups of a similar ability. This is to ensure pupils have the opportunity to read in groups with books accurately challenging for their word and comprehension level. Teachers are able to focus on the specific areas of reading needs for individual children.  Children also continue to develop their reading fluency skills, building upon their phonics knowledge and skills.  

Directed Reading focuses upon teaching children at an instructional level so that children can make
progress in their reading skills, whether this be below, at, or above age related expectations:

· A group of children, who are reading at about the same stage, are grouped together. Groups do not need to be of a uniform size and groupings may vary according to the focus of the session.
· The teacher chooses a book or text that the children are able to read without too much difficulty, (95% accuracy).
· There is a clear teaching focus for the session based upon teacher assessment, key objectives drawn from the national curriculum and the children’s next steps.
· This focus is shared with the children so that they know what they are learning. 
· The children read independently and individually – not in turn.
· Readers may read in a quiet voice and the teacher tunes in to listen for reading behaviours and areas for development.
· Confident readers may read in silence with a focus set by the teacher. They might read in advance of the session which is then devoted to a focused discussion about aspects of the text.
· There is a balance of teacher and child talk – with the teacher prompting rather than dominating discussion. The aim is to develop a discussion rather than purely a question and answer approach.

The Directed Reading 6 Key Comprehension Strategies:

The following strategies should be modelled and practised to ensure they become embedded and fluent:

Prediction—pupils predict what might happen as a text is read. This causes them to pay close
attention to the text, which means they can closely monitor their own comprehension. 

Questioning—pupils generate their own questions about a text in order to check their
comprehension. 

Clarifying—pupils identify areas of uncertainty, which may be individual words or phrases, and
seek information to clarify meaning. 

Summarising—pupils describe succinctly the meaning of sections of the text. This causes pupils
to focus on the key content, which in turn supports comprehension monitoring. This can be
attempted using graphic organisers that illustrate concepts and the relationships between
them using diagrams.

Inference—pupils infer the meaning of sentences from their context, and the meaning of words
from spelling patterns.

Activating prior knowledge—pupils think about what they already know about a topic, from reading or other experiences, and try to make links. This helps pupils to infer and elaborate, fill in missing or incomplete information and use existing mental structures to support recall.


Other children in the class are engaged in independent or group learning tasks. These are linked to a lesson objective, this may be drawn from the current literacy focus or from shared reading or from their own guided sessions.  These are also linked to pre and post reading task and for children to practise their reading fluency skills.  Teachers will be using Re-Think reading scheme to support guided reading groups and to give children the opportunity to explore different genres of books by a range of authors.

Class Readers
All children, from Reception to Year 6, engage in daily class stories.  These stories are read at set times, by the class teacher.  We use the Devon Library Service Reading Spine as these aspirational, diverse books offer a range of texts to immerse the children and their imaginations.  Children can identify vocabulary and expressions that they have learnt or heard regularly and see them in use. Daily class stories expose our children to new phrases and expressions.  This brings language learning alive and creates a participatory and immersive experience that allows children to enjoy hearing the language in a dynamic, sometimes stylistic and entertaining way.  

Why should you read to children every day?

Because, listening to stories will:
•	create enthusiastic readers;
•	increase the breadth and depth of children’s vocabulary;
•	enhance and accelerate language development and comprehension;
•	give the children virtual experiences of situations and events that they have not experienced for themselves;
•	introduce them to many different characters and settings; 
•	Introduce children to a wide range of text types and genres
•	familiarise them with the flow, rhythm and patterns of the English language; 
•	develop their sense of the world and their place within it;
•	help them to populate and structure their own stories.

The comprehension skills we use to understand what we hear, when read to aloud, are the same as those we use to understand what we read. The more stories children hear, the more experiences they have of vocabulary and the way stories and books work, the better their comprehension will become.

Writing Sequences
Children from years 1 – 6 learn a variety of different texts and genres through the writing sequences.  These are carefully selected to ensure pupils are engaged, rich language is explored and text and grammatical errors can be replicated to inspire pupils’ original compositions.  Each text is chosen to ensure children cover all text types over a two-year period.

READING BOOKS
· Children’s reading book will be matched to their reading ability;
· Children will continue to read Monster Phonics books if they are still following the Monster Phonic SSP; 
· Children on the Monster Phonics books will practise reading their book throughout the week to ensure they are fluent and have a secure understanding.  Children will take home their Monster Phonics reading books on a Friday and return them on the following Monday;
· Monster Phonics books will need to go home from Foundation to Year 4 (for those children still reading MP). 
· When children are competent at stages 9 – 10 (Yr 2) of Monster Phonics, Bug Club books can be introduced as this will broaden children’s reading and will incorporate all the stages 1 – 10 of Monster Phonics 
· Children will read Monster Phonics until they are assessed at being proficient at stages 9 – 10;
· Monster Phonics books are to be signed in and out by parents;
· Children will be introduced to Bug Club colour banded when they have secured all 44 phonemes, high frequency words and common exceptions words.  This corresponds to Year 2 Term 1 on the Monster Phonics SSP.  The Bug Club books will offer children more variety when beginning to choose books independently and increase in complexity; 
· When starting on the Bug Club colour banded books, the children will be assessed using PM Benchmarking to ensure children are choosing books which match their ability;
· As children begin to progress through the Bug Club books, Project X books will be introduced in years 4-6.  Children will be PM Benchmarked before accessing these books to ensure the book matches their ability;
· When the children are no longer on the Monster Phonics SSP, teachers will support signing in and out of library books;
· PM Benchmarking will be used to support the allocation of book bands and moving onto free readers;
· In addition, children will also be able to choose a book from their class library to share with parents for Reading for Pleasure.  These books will be for the children to take home and enjoy reading with their family.  These will not be match to children’s reading ability.


READING IN PRACTISE
Foundation Stage and Year 1  
· All children will be exposed to ARE-based phonics sessions as prescribed by Monster Phonics (MP). 
· Linked learning opportunities (called Activities in MP) may occur at a different time to prior elements, based upon need and to maintain pitch and pace. 
· Differentiation is represented through opportunities both within and beyond Monster Phonics learning opportunities (called Activities in MP).
· Teachers will consider the time they are spending with children most in need and models/structures of provision will demonstrate this consideration.
· Teachers will use their time and skills to tailor suggested resources to ensure effectiveness, enable application of learning and develop independence.
· Teachers will consider continuity of display/resourcing between classes, ensuring materials are accessible, relevant and can be used independently by the children.


Years 2 – 6: Reading for Pleasure, Directed Reading and Reading Fluency
In years 2 - 6, children will engage in at least 30 minutes reading for pleasure, daily reading fluency and/or directed reading sessions.  Over a term, the children will receive teaching and learning for all three areas of reading.

Week 1-2: Reading for Pleasure – teachers will support fostering the love of reading in their classroom.  Encouraging children to immerse themselves in books that sparks their interest for reading.  These include strategies such as Book Clubs, Reading Ambassadors and library areas containing pupil voice.

Week 2- 10:  Reading Fluency – teachers will be teaching reading through Reading Fluency.  This comprises of five sessions, based on one text, over one week.  The structure of Reading Fluency is:
1. Whole class introduction of text, echo reading;
2. Whole class clarification and vocabulary skill development;
3. Whole class echo reading and Text Marking (one focus per week);
· Emphasis;
· Phrase Marking;
· Independent Phrase Marking;
· Tone;
· Pace;
· Consolidation
· Consolidation with text increasing in complexity;
4. Practise and Performance
5. Comprehension

Week 10 – 12: Directed Reading – children will engage in group reading sessions with the class teacher.  Groups will consist of children of a similar reading level.  Each child will engage in a pre and post reading task.  This will support children in having an awareness about what they are about to read and to review and ensure children understood and comprehended what they have read. Reading comprehension activities will be support the children in securing their understanding of the text, they are reading.

Text used for reading fluency and directed reading will be taken from Re-Think Reading, Harts for Learning Reading Fluency Project; Writing sequence text and/or Monster Phonics texts.

Independent Reading
Children will be supported and encouraged to read independently for a sustained about of time.  Children will be encouraged to read quietly.  This is to develop fluent readers by providing time during the school day for pupils to select a book and read.
· Year 2: 10 minutes;
· Year 3 and 4: 10 – 15 minutes;
· Year 5 and 6: 15 - 20 minutes;

Class Readers
The class teacher will read the chosen class reader to the children daily.  Time for this will be allocated and for at least 10 minutes.  Teachers will consider the place and appropriate time where the session can take place in a calm and relaxing environment with minimal distraction.

Reading and Contact Books
Reception – 5 to 10 minutes a day
· There will be a phased introduction of reading and then word lists as the year progresses.
· Reading with a parent/carer at least five times a week for a period of 5 – 10 minutes (this time scale includes time to talk about the book).
· Reading their individual MP book to a parent/ carer every weekend 
· Word lists based on words from their reading books or phonics group.
· Phonics learning.

Year One – 30 minutes a week and 10 minutes reading a day
· Reading to a parent/carer at least five times a week for a period of 10 minutes (this time scale includes time to talk about the book).
· Word lists based on words from their reading books or phonics group.

Year Two One – 40 minutes a week and 10 - 15 minutes reading a day
Reading to a parent/carer at least five times a week for a period of 10 – 15 minutes (this time scale includes time to talk about the book).
· Word lists based on words from their reading books or phonics group and Year 2 statutory spelling list (spellings maybe introduced of high frequency words)

Year Three and Year Four - 1 hour a week and 15 -  20 minutes reading a day
· Reading to a parent/carer (or sustained silent reading) at least five times a week for a period of 15 – 20 minutes this time scale includes time to talk about the book).

Year Five - 1 and a half hours a week and 15 – 20 minutes reading a day:
· Reading to a parent/carer (or sustained silent reading) at least five times a week for a period of 20 – 30 minutes (this time scale includes time to talk about the book). 
 
Year Six - 1 and a half hours a week and 15 – 20 minutes reading a day:
· Reading to a parent/carer (or sustained silent reading) at least five times a week for a period of 20 – 30 minutes (this time scale includes time to talk about the book). 
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Tracking Breadth and Depth of Reading
The class teacher will monitor the texts each child is reading, to ensure they are:
1) Accessing a wide range of genres;
2) Accessing a range of authors;
3) Engaging with text through the use of their reading journal;
4) Sustaining a book over time;

The teacher will provide suggestions or direction for individual children to guide their reading choice.
Book Areas
All classes have a book area:
· Which is organised and inviting;
· Where books are attractively displayed. This must be an area which is attractive to the children so they choose to use it;
· Book areas should be tidied and regularly reviewed;
· The book area should be a stimulating place to read and learn;
· The use of key questions, interactive author focus and displays of genres can enhance the experience for children.
· Adults will ensure that they spend time with children reading in the book corner, demonstrating how to use this area of provision effectively. 
· Adults will access books from the class library with the children to support their current interest or area of learning.

READING ASSESSMENT
A robust approach has been taken to ensure all of our children are accessing books which match their reading ability and comprehension level.

· Monster Phonics assessments and phonics tracker will be used for children who are on the Monster Phonics SSP;
· Year 2 and Year 6 will take a NFER age related reading assessment midway through the spring term to ensure children are making progress and identifying gaps in the children’s learning.  
· Year 2 optional SATs reading assessment will take place during the summer term;
· Year 1, 3, 4 and 5 will take a NFER age related reading assessment midway through the spring term and at the end of the summer term;
· PM Benchmarking will be used to support the children who are bridging from Monster Phonics books to free readers using colour banded Bug Club and Monster Phonics books.  These assessments will be carried out periodically;
· DES Assessment sheets will be used to support teacher’s ongoing assessments in Years 1 and 2.  DES sheets from Years 3 – 6 will be used over the two-year period, across each phase.  The assessment sheets will be RAG rated and updated online.
· Re-think Reading and DES Reading Planning Sheets. will used to support the teachers with their planning;
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