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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Haytor View Community Primary School

	Number of pupils in school 
	196 R – 6
16 - N

	Proportion (%) of pupil premium eligible pupils
	EYPP 6
PP 81

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021 - 24

	Date this statement was published
	13th December 2021

	Date on which it will be reviewed
	October 2022

	Statement authorised by
	Full Governing Board

	Pupil premium lead
	Katy Galling

	Governor / Trustee lead
	Niema Bohrayba


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 103, 185

	Recovery premium funding allocation this academic year
	£ 11, 745

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 114, 930


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
Principles 
· To ensure that teaching and learning opportunities meet the needs of all of the pupils;
· For all children to make good progress, supporting children who are disadvantaged in this aim;
· To ensure that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socially disadvantaged pupils are identified and addressed;
· In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvantaged;
· We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals;
· Decisions concerning what disadvantage ‘looks like’ will be made by phase and leaders of learning throughout the school. 
· Pupil Premium funding may be used to support any pupil or groups of pupils the school has legitimately identified as being in need of intervention and support; 
· Pupil premium funding will impact directly upon provision and have strong links with needs analyses carried out at a whole school strategic level as well as on a class-by-class basis – these mechanisms  will identify priority individuals, groups or cohorts and see developed provision as a result. 

Provision 
We are committed to securing the best possible progress of each child, teachers track the progress of each child and review this on a regular basis. Reviews incorporating recorded discussions focused upon the progress of disadvantaged pupils take place regularly, reviewing the progress and provision of individual children. 
The children are grouped in classes and organised in phases, in each phase there are teaching and non teaching staff. Children have the opportunity to work in groups of different sizes throughout the day with a range of adults. 
We recognise that high quality Wave 1 teaching best supports the learning and progress of each child. We consider the support disadvantaged children require in order to access Wave 1 teaching, as this has demonstrated as having the most significant impact on outcomes for disadvantaged children. We also recognise that in focusing on developing Wave 1 provision it has a beneficial impact for non disadvantaged children. 
We seek to develop our Wave 1 first wave teaching, through a cycle of continual improvement and collaborative learning, supporting staff in developing new skills, knowledge and strategies through coaching, modelling and feedback. Practitioners are empowered to implement new approaches and reflect on their impact in order to support the development of their practice and provision. Central to this process is ongoing discussion about the characteristics of effective practice. Our cycle of Information Gathering for Development underpins our approach.

In ensuring the needs of children are well considered we:
· Ensure all adults have appropriate expectations of what disadvantaged children can achieve
· Expect all teachers take responsibility for the provision and outcomes of disadvantaged pupils
· Look at the individual needs of each child and identifying their barriers to learning 
· Are responsive to current context and challenges
· Work with other agencies to bring in additional expertise 
· Ensure Learning Partners and class teachers communicate regularly
· Ensure teachers in the phase communicate in a structured way
· Consider the interventions we provide as part of whole class provision
· Support parents / carers
· Tailor provision to the needs of the child
· Identify the children’s strengths in order to build self efficacy
· Review the impact of provision for individual children
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Increasing children’s vocabulary knowledge, verbal understanding and expressive language, impacting upon their processing, working memory, attention and motivation
Pupil progress data, observations and discussion with children demonstrate a deficit in children’s oracy - breadth of vocabulary and verbal understanding alongside working memory and processing difficulties impacts on children’s ability to retain and recall prior learning, which has a detrimental impact on their ability to follow instructions, retain and recall prior learning. This affects their resilience, self efficacy, learning behaviours and readiness to learn. This is evident from Nursery to Year 6, with a significant proportion of disadvantaged children falling into this group. The impact of COVID has further widened this gap for disadvantaged children, as a result of environmental circumstances which has reduced children’s consistent engagement with language models.

	2
	Improving the attendance of disadvantaged children, reducing the proportion of persistent absence
The impact of COVID has further widened this gap for disadvantaged children, as a result of parent / carer approaches to illness, current attendance is 92.5% overall with 91.1% being Pupil Premium and 92.8% being non pupil premium. 78.57% of children identified as persistently absence are Pupil Premium. Overall 27.445% of Pupil Premium children being identified as PA. Teacher assessments and observations demonstrate that attendance is detrimentally impacting on the progress of disadvantaged children.

	[bookmark: _Toc443397160]3
	Improving Key Stage outcomes for Pupil Premium children in Maths, Writing and Reading
Lower attainment and slower rates of progress made by disadvantaged children, working memory and processing difficulties impact on children’s ability to retain and recall prior learning. The impact of COVID has further widened this gap for disadvantaged children, as a result of environmental circumstances which has reduced children’s consistent engagement with learning due to school closure and levels of resilience.

	4
	Increasing the Year 1 phonic outcomes for children in receipt of Pupil Premium
Prior to COVID data demonstrated no consistent gap between the Pupil Premium and Non Pupil Premium. A gap in 2019 outcomes of disadvantaged and non disadvantaged children reflected the individual characteristics of the cohort. As stated above, the impact of COVID has widened the gap for disadvantaged children, as a result of environmental circumstances and access to consistent Foundation Stage provision as a result of school closure. Autumn 2021 52% (21% PP) of children met the phonic pass rate when undertaking the screening in Year 2. Children’s lack of access to consistent phonics, speech and language provision has had a greater impact on disadvantaged pupils, impacting on their reading development.

	5
	Increasing the GLD outcomes for children in receipt of Pupil Premium
Typically 85% of children enter the foundation stage well below age related expectations, they lack the breadth of vocabulary, knowledge and skills required that children of their age typically have. The impact of COVID has further widened this gap for disadvantaged children, as a result of environmental circumstances which has had a detrimental impact on overall development. As a result children are more significantly delayed on entry to the foundation stage. As a result of provision and increased ratios the majority of children make accelerated progress and reach targets set, however prior to COVID 50% do not meet the required end of year ELG’s.  

	6
	Improving Key Stage outcomes for Pupil Premium children in Maths, Writing and Reading
Lower attainment and slower rates of progress made by disadvantaged children demonstrate children’s difficulties with working memory and processing difficulties which impact on children’s ability to retain and recall prior learning, alongside applying learning individually in a range of contexts as a result of gaps in their knowledge and skills. The impact of COVID has further widened this gap for disadvantaged children, as a result of environmental circumstances which has reduced children’s consistent engagement with learning due to school closure and levels of resilience. 42% of children are identified as having SEND, 54% of children identified are Pupil Premium children.

	7
	The well being and emotional needs of disadvantaged children impacting on emotional dysregulation and ability to access Wave 1 learning, from Foundation Stage to Year 6.
There is some correlation between challenges 7 and 1, observations demonstrate children experiencing significant emotional dysregulation typically demonstrate reduced vocabulary knowledge, expressive language, verbal understanding and processing difficulties, this has a detrimental impact on their attention and motivation. Furthermore children identified as experiencing significant emotional dysregulation have often experienced adverse childhood experience/s. Since COVID we have seen a sharp increase in the number of children demonstrating emotional dysregulation to a level which consistently impacts on their learning - 13% of school population, which is reflective of the local picture which has been shared by external agencies. Referrals to external services for support or diagnosis have sharply increased since COVID, 31 (16%) pupils of whom 24 (12%) are disadvantaged are currently within a referral process. 6 children of whom 4 are disadvantaged are having provision via bespoke individualized planning. As a result there is a significant gap between the outcomes of disadvantaged children with SMEH needs and their peers.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	CHALLENGE 1: 
Increase the vocabulary knowledge, verbal understanding and expressive language of disadvantaged children, positively impacting upon their working memory and processing, securing their attention and motivation 
	90% of disadvantaged children identified as having SLCN needs will demonstrate progress in: 
· Speaking audibly and fluently
· Vocabulary development
· Using language to develop understanding
· Maintaining concentration
· Listening and responding

This will be evident in assessments in relation to ‘I Can’ baseline data and meeting targets set using Communicating the Curriculum guidance statements, alongside observations of application in class, engagement in lessons and book reviews,

	CHALLENGE 2:
The attendance of disadvantaged children is consistently in line with Non Disadvantaged Children, reducing the proportion identified as persistently absent;
	To close the gap between whole school attendance and pupils in receipt of Pupil Premium funding.
Reduce the proportion of Pupil Premium children identified as persistently absent;

Consistent attendance demonstrated by:
· Overall attendance for all pupils 96.5%
· Closing the gap between whole school attendance and pupils in receipt of Pupil Premium funding 
· [bookmark: _GoBack]Persistent Absence being no more than 2.04% (currently 9.18%), and the figure among disadvantaged being no more that 1.2% (currently 7.65%) 

	CHALLENGE 3 - maths:
End of Key Stage outcomes in maths for children in receipt of Pupil Premium are increasingly line with national outcomes 
	At the end of Key Stage, children in receipt of Pupil Premium achieve the expected standard in maths:
· 74% in Key Stage 1
· 78% in Key Stage 2

	CHALLENGE 3 - reading:
End of Key Stage outcomes in reading for children in receipt of Pupil Premium are increasingly line with national outcomes 
	At the end of Key Stage, children in receipt of Pupil Premium achieve the expected standard in reading:
· 74% in Key Stage 1
· 78% in Key Stage 2

	CHALLENGE 3 - writing:
End of Key Stage outcomes in writing for children in receipt of Pupil Premium are increasingly line with national outcomes
	At the end of Key Stage, children in receipt of Pupil Premium achieve the expected standard in writing:
· 74% in Key Stage 1
· 78% in Key Stage 2

	CHALLENGE 4:
Year 1 phonics screening outcomes for children in receipt of Pupil Premium are increasingly line with national outcomes
	80% of children in receipt of Pupil Premium pass the phonic screening

	CHALLENGE 5:
To increase the GLD outcomes for children in receipt of Pupil Premium
	58% of children in receipt of Pupil Premium achieve GLD

	CHALLENGE 6:
Children in receipt of Pupil Premium make expected progress against targeted outcomes 
	· 90% of children achieve their targeted outcome for the year;
· For children who do not achieve targeted outcome, teachers will be able to identify the ‘gaps’ which prevented individual children achieving targeted outcomes, in order that targeted actions can be swiftly implemented the following academic year;

	CHALLENGE 7:
The well being and emotional needs of disadvantaged children are met, reducing incidents of emotional dysregulation and increasing access to Wave 1 provision for children with identified SMEH needs;
	Children’s well being needs are met through Wave 1 relational approaches, Wave 2 targeted support and Wave 3 bespoke provision. As a result children increasing proportions of children with identified SMEH needs:
· See a significant reduction in incidents of emotional dysregulation;
· Experience reduction in fixed term exclusions;
· Increase access to whole class provision;
· Make expected progress in relation to targets set;




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ £58,567
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	All staff are trained in the teaching of phonics, the delivery of the SPP validated scheme and the specific terminology used to effectively implement the SSP with fidelity. Ongoing online access supports continuous professional development in the teaching of phonics and reading developing staff level of skill and expertise which supports pupil progress. 

Phonic assessment processes identifies children requiring intervention


	Phonics gives children the key to unlocking this alphabetic code for their reading and spelling. Evidence shows that teaching phonics is the best way to teach children to read, e.g. the EEF considers phonics to be one of the most secure and best-evidenced areas of pedagogy, recommending all schools use a systematic approach to teaching it. 

Programmes use programme-specific systems and terminology such as actions, mnemonics, prompts, key words and routines to teach knowledge and skills. It is important not to confuse children by mixing material from different programmes or across different classrooms – hence the phrase ‘fidelity to the programme’.

There needs to be consistency from F/Stage to Year 6 in the systematic teaching of phonics

· EEF’s guidance report, Improving Literacy In Key Stage One
· Phonics Toolkit EEF
· EEF’s guidance report, Improving Literacy In Key Stage Two
· DfE The Reading Framework Teaching the Foundations of Literacy July 2021
	CHALLENGES 3, 4 and 6

	Development of a consistent approach to the teaching of reading from FS to Year 6 through high quality wave 1 teaching

All staff engaged in reading training day delivered by Local Authority Literacy consultant.

All teachers engaged within a 3 week cycle of half a day professional development with school leader including:
· 1:1 coaching;
· 1:1 Feedback;
· 1:1 Modelling;

All teachers engaged with regular planned Peer to Peer collaboration 

	Pupils who fail to learn to read early on start to dislike reading. The DfE guidance emphasises that pupils need to keep up with their peers rather than be helped to catch up later, at a point when learning in the wider curriculum depends so much on literacy. Making sure that children become engaged with reading from the beginning is therefore one of the most important ways to make a difference to their life chances, whatever their socio-economic background. For this to happen, however, children need to learn to read as fluently as possible and be motivated to continue reading.

Fluency is the ability to read with expression, automatic word recognition, rhythm and phrasing, and smoothness. Fluency is the link / bridge between the two competencies of word decoding (phonics) and comprehension. Within fluency there are the components of: word recognition automaticity and prosody (expressiveness). 

· EEF’s guidance report, Improving Literacy In Key Stage One
· EEF’s guidance report, Improving Literacy In Key Stage Two
· Phonics Toolkit EEF
· DfE The Reading Framework Teaching the Foundations of Literacy July 2021
· EEF Effective Professional Development
· CfBT Education Trust Coaching for Teaching and Learning: A practical guide for schools Guidance Report
· Herts for Learning KS 2 Reading Fluency Impact Report

Works of:
· Tim Rasinski
· Dylan Wiliam
· Jean Gross
	CHALLENGES 3, 4 & 6

	Development of a consistent approach to the teaching of Writing from FS to Year 6, through high quality wave 1 teaching

All teachers engaged within a 6 week cycle of professional development with school leader including:
· 1:1 coaching;
· 1:1 Feedback;
· 1:1 Modelling;

All teachers engaged with regular planned Peer to Peer collaboration, including a 6 week cycle of book review and moderation and weekly phase pedagogy meetings.

All leaders engaged in 6 weekly book audit, to plan next steps


	There is extensive evidence for the impact of teaching writing composition strategies. Writing is a complex task because it requires pupils to coordinate a number of different processes at once. The Simple View of Writing (Beringer et al 2002) highlights three overarching processes that are essential to writing:
· text generation—which involves thinking of ideas and using oral language skills to put those thoughts into words and sentences;
· transcription—which enables the writer to move oral language into written language; 
· executive functions—such as self-regulation (controlling one’s own behaviour, thoughts, and emotions), planning, problem-solving, and 
· monitoring writing

When writing, pupils must coordinate these processes in their working memory. Working memory has a limited capacity so many children find this challenging. Extensive practice, explicit instruction, support and modelling gradually reduced over time develops writing fluency, automaticity and independence.

· EEF’s guidance report, Improving Literacy In Key Stage One
· EEF’s guidance report, Improving Literacy In Key Stage Two
· Phonics Toolkit EEF
· EEF Effective Professional Development
· CfBT Education Trust Coaching for Teaching and Learning: A practical guide for schools Guidance Report
	CHALLENGE 3 & 6

	Development of a consistent approach to the teaching of Maths from FS to Year 6, through high quality wave 1 teaching

All teachers engaged within a 6 week cycle of professional development with school leader including:
· 1:1 coaching;
· 1:1 Feedback;
· 1:1 Modelling;

All teachers engaged with regular planned Peer to Peer collaboration, including a 6 week cycle of book review and moderation and weekly phase pedagogy meetings.

All leaders engaged in 6 weekly book audit, to plan next steps


	Evidence has revealed the complexity of mathematical development. Developing a secure grasp of mathematical ideas takes time. Children may seem to have secured an idea in one context but fail to demonstrate it in another.
Effective mathematics teaching requires knowledge of mathematics pedagogy and learning as well as mathematics. This includes:
· How children learn concepts;
· Connections between concepts;
· Likely difficulties;
· Different approaches to solving problems
Professional development should focus on:
· Mathematics
· Children’s mathematical development
· Effective mathematical pedagogy

· EEF’s guidance report, Improving Maths In Key Stage One
· EEF’s guidance report, Improving Maths In Key Stage Two
· DfE Maths Guidance Key Stages 1 and 2
· EEF Effective Professional Development
· CfBT Education Trust Coaching for Teaching and Learning: A practical guide for schools Guidance Report
	CHALLENGE 3 & 6

	Provision of an additional Foundation Stage Practitioner to prioritise the development of language and communication of children in Reception, in the key areas of:
· Spoken language
· Verbal interaction
· Vocabulary
Through providing a rich language environment with both explicit and implicit opportunities for repeated and varied experiences.


	Approaches that emphasise spoken language and verbal interaction can support the development of communication and language, which provide the foundations or learning and thinking and underpin the development of later literacy skills. The evidence suggests that the quality of these approaches is more important than the quantity. 

Furthermore, all children are likely to benefit from a focus on communication and language, but some studies show even larger effects for children from disadvantaged backgrounds.

· DfE The Reading Framework Teaching the Foundations of Literacy July 2021
· EEF Preparing for Literacy Improving Communication, Language and Literacy in the Early Years
· EEF Working with Parents to Support Children’s Learning
	CHALLENGE 5 & 6

	School Improvement Advisor to work with School Leaders for a day to discuss:
· School improvement priorities
· Self evaluation
· EEF school improvement cycle



 
	School leaders play a central role in improving outcomes through high quality implementation, supporting and managing overall planning, resourcing, delivery, monitoring and adaptation. School Leaders create a climate that is conducive to development.

Leaders define the vision and implementation, through explicit expectations at different levels within the school, through distributed leadership. A culture of shared leadership through creating opportunities for leaders to take on implementation responsibilities. 

Implementation teams build capacity to facilitate, remove barriers, collect data and consolidate practice. 


· EEF Effective Professional Development
· EEF Putting Evidence to Work: A School’s Guide to Implementation 

Works of:
· Dylan Wiliam
	CHALLENGES 2, 3, 4, 5, 6 & 7

	Each teacher to access consultation time with C and I Advisory teacher considering individual pupils, identifying:
1) What is currently working
2) Goals
3) Actions
	Around 10% of all children have long term, persistent SLCN and many more have less severe needs. Children with SLCN may have difficulties with:
· Speech sounds
· Fluency 
· Social use of language
· Listening and attention
· Understanding of language
· Spoken Language

The above can have an impact on children’s SMEH, behaviour and learning.

Consultation enables practitioners to consider the individual, their needs, the provision more broadly identifying adaptations in their teaching.

· EEF Effective Professional Development
· EEF Improving Special Educational Needs in Mainstream School
· CfBT Education Trust Coaching for Teaching and Learning: A practical guide for schools Guidance Report
· SEN Support: Findings from a qualitative study Dec 2021 IFF research ltd

Works of:
· Dylan Wiliam
	CHALLENGES 2, 3, 4, 5, 6 & 7


	Each teacher to access consultation time with SMEH Advisory teacher considering individual pupils, identifying:
· What is currently working
· What are the key challenges
· Goals
· Actions
	In considering SMEH for children what is recognised is the link between SMEH and outcomes for children. Approaches need to be adapted in order to meet the needs of children with the most challenging behaviour. Understanding children and their influences underpins considerations of what affects pupil behaviour.
 
Consultation enables practitioners to consider the individual and motivations, consider their own actions and approaches, identifying next steps in provision to support the child.

· EEF Effective Professional Development
· EEF improving behaviour in schools
· EEF Improving Special Educational Needs in Mainstream School
· EEF Improving Social and Emotional Learning in Primary School
· Babcock Developing Relational Practice and Policy
· SEN Support: Findings from a qualitative study Dec 2021 IFF research ltd

Works of:
· Joe Brummer
· Rebecca Brooks
· Sue Roffey
· Louise Bomber

	CHALLENGES 2, 3, 4, 5, 6 & 7


	Each teacher to access coaching time with Educational Psychologist to consider individuals and groups of pupils, identifying:
4) What is currently working
5) Goals
6) Actions

	Considering how to adapt what happens in the environment and the child’s experiences, what best supports the child’s learning and development by taking into account the individual’s needs, experiences and wider factors.

Coaching enables practitioners to establish and act towards agreed goals, as it is on an individual basis it secures teacher engagement and supports their learning.

In considering children with SEND 
· EEF Effective Professional Development
· EEF Improving Special Educational Needs in Mainstream Schools
· SEND Code of Practice 2015
· SEN Support: Findings from a qualitative study Dec 2021 IFF Research Ltd

	CHALLENGES 2, 3, 4, 5, 6 & 7


	All teaching staff to have an allocated 45 minute self reflection - coaching session each fortnight


	High quality teaching improves pupil outcomes, effective use of professional development provides a tool with which to develop teaching provision and improve outcomes for children.

Teachers’ learning and development underpins school improvement and provides a vehicle for raising achievement and attainment. When teachers’ learning is based on their genuine assessment and understanding of pupils’ learning they can start to make adaptations to their practice which can lead to real differences in outcomes.

Providing regular coaching 1:1 to discuss key aspects of practice in a sustained cycle, empowers teachers to identify next steps to develop their practice. This approach manages teachers’ cognitive load through focusing on what is most relevant for them, motivating the practitioner as it is based on their needs and identifying their success, developing their teaching, embedding their practice. As a result teachers work in an environment which has high trust, flexibility and accountability. 

· EEF Effective Professional Development
· EEF Putting Evidence to Work: A School’s Guide to Implementation 
· CfBT Education Trust Coaching for Teaching and Learning: A practical guide for schools Guidance Report

Works of:
· Dylan Wiliam

	CHALLENGES 2, 3, 4, 5, 6 & 7


	All teaching and non teaching staff complete Autism Education Trust training modules 1 – 4


	The AET’s key themes of ‘Understanding the Individual’; ‘Positive and effective relationships’; ‘Enabling Environments’, and ‘Learning and Development’ have emerged from an examination of the current evidence from research and practice, as well as key policies 
and the perspectives and insights of autistic individuals (Guldberg et al., 2019). 

The practices identified by the AET in the 8 key themes, whilst having significant bearing for children with autism, are also relevant for a growing number of 
Children with SEND.

Bronfenbrenner identified the key influences that interactively affect children’s learning and development.

The effectiveness of Wave 1 provision, in planning, teaching and learning has the single biggest impact on outcomes for children. 

· EEF Improving Special Educational Needs in Mainstream Schools
· SEND Code of Practice 2015
· AET: Schools Standards;
· AET Schools Competencies
· AET: Progression Framework
· AET: The Good Autism Practice full report
	CHALLENGES 6 & 7



	Training, modelling and coaching to further develop a relational approach in all classes to support all children in experiencing consistency through adult interactions:
· Developing relationships
· Repairing and restoring
· Responding and calming

	Theory and research from neuroscience, attachment, trauma, ACE, restorative approaches are based around the principle that behaviour is a form of communication. It is widely recognised that in order for children to be successful at school, each child needs to experience relationships which are secure, enable them to feel safe, have self worth, trust and be trusted. These relationships needs to be explicit, genuine, clearly understood, to support the development of their ability to regulation their feelings and behaviour. 

This requires approaches led by skilled adults to be:
1) Nurturing
2) Targeted 
3) Restorative 
4) Solution focused 
5) Child centred 

· EEF Improving Social and Emotional Learning in Schools
· EEF Improving Behaviour in Schools
· EEF Improving Special Educational Needs in Mainstream Schools
· Babcock Developing Relational Practice and Policy

Works of:
· Joe Brummer
· Rebecca Brooks
· Sue Roffey
· Louise Bomber
	CHALLENGES 6 & 7




Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 17,608 [further £8,910 from School Led Tuition]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Twice weekly small group targeted oral language teaching for the lowest 20% of children in Years R to 6:
· Speech sounds
· Fluency
· Understanding
· Attention
· Listening
· Vocabulary

Partially funded by School Led Tuition (yrs 1 – 6)
	Becoming a fluent, skilled and attentive reader starts at the earliest stages, before children encounter a book for the first time, partly driven by the quality of their parents’ talk with them that expands their vocabulary. 

The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year. Some studies also often report improved classroom climate and fewer behavioural issues following work on oral language.
· EEF Improving Literacy in Key Stage 1
· EEF Improving Literacy in Key Stage 2
· EEF Preparing for Literacy
· DfE The Reading Framework Teaching the Foundations of Literacy July 2021


Works of:
· Jean Gross
· The Communication Trust
· Rebecca Brooks
	CHALLENGE 1 & 5


	Twice weekly additional phonics teaching for children in Year 1, for lowest 20% of children. 

Twice weekly targeted phonics sessions for disadvantaged children, who are not in the 20% but who are identified as requiring additional targeting.

Partially funded by School Led Tuition
	There is extensive and consistent evidence that systematic phonics teaching should be included as part of an overall balanced approach to developing reading. 
· EEF’s guidance report, Improving Literacy In Key Stage One
· Phonics Toolkit EEF
· DfE The Reading Framework Teaching the Foundations of Literacy July 2021
	CHALLENGE 4


	Daily targeted teaching for disadvantaged children, for the lowest 20% of children in Years 5 & 6:
· Handwriting formation, fluency and accuracy;
· Spelling phonics;
· Reading decoding;
	Disadvantaged pupils are 20% less likely than their peers to reach the expected standards in reading, writing and maths by the end of primary school, and the gap grows substantially during Key Stage 2, with pupils making less progress in both reading and writing. Supporting socially disadvantaged pupils to excel in literacy is critical to closing the gap between this group of pupils and their peers 
· EEF Improving Literacy in Key Stage 2
· EEF Special Educational Needs in Mainstream Schools
· DfE The Reading Framework Teaching the Foundations of Literacy July 2021

Works of:
· Jean Gross
	CHALLENGE 3


Budgeted cost: £38,755

Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Clarity regarding absence / punctuality monitoring and targeting processes
· Teachers engaged in tracking attendance and engaging parents
· Local Authority processes are implemented to support swift resolution where required
· Clear monitoring arrangements are in place to swiftly identify any attendance issues
· Raise parent / carer awareness of the importance of school attendance & punctuality
· Early targeting of persistent absenteeism
· Engagement of other agencies where absence persists
· Holiday absence not authorised unless exceptional
· Repeat COVID related absence in specific families are identified
· Identified Attendance Champions in place
· Engagement of EWO to support strategy
· Attendance of vulnerable groups identified and addressed
· Where appropriate children engaged in consideration of their attendance
	DfE Improving school attendance: support for schools and local authorities Updated 7 December 2021
The guidance has been informed by:
· our engagement with schools who have significantly reduced their persistent absence levels
· teachers’ standards
· Ofsted’s school inspection handbook 
· other DfE statutory and non-statutory guidance
· EEF – Working with Parents to Improve Learning
· EEF Attendance Intervention Rapid Impact Assessment
	CHALLENGE 2


	Daily relational approach for children identified with significant dysregulation and known ACE:
· Provision of bespoke plan based on child’s needs and interests;
· Understanding motivations and influences and incorporating into the plan;
· Understanding context to provide effective support;
· Consistency of expectation and support; 

Provision of Thrive support for:
· Children
· Parents

Provision of Early Help for children and families:
· Targeted support
· Specialist services
	Pupil behaviour will have multiple influences, some of which teachers can directly manage though universal or classroom management approaches. Some pupils will require more specialist support to help manage their self-regulation or social and emotional regulation. 

ACEs can be a helpful way of understanding how services can be tailored towards individuals. Some are beginning to use ACEs as a framework to understand their pupils. Knowing about any trauma a pupil has experienced or is experiencing can inform support a school provides. 
· Improving behaviour in schools EEF
· Behaviour interventions EEF
· EEF – Working with Parents to Improve Learning
· Babcock – Guidance for Developing Relational Practice and Policy
Works of:
· Joe Brummer
· Rebecca Brooks
· Louise Bomber
	CHALLENGE 7

	Contingency fund for specific actions unplanned
	Each year there are emerging issues which are unanticipated which require funding, in order to respond to the needs of identified individuals or groups. We allocate a contingency fund in order to support disadvantaged and vulnerable children and families. 
	Challenge 1 - 7



Total budgeted cost: £ 114,930
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
	It should be recognised that pre-COVID, both published and unpublished (internal) data supported a picture that consistently demonstrated that children entered Haytor View at typically very, very low levels of attainment and left at levels closely matched to national levels, or above. Published information at key areas in relation to Phonics and at Key Stage 1 typically showed outcomes close to national. 
Furthermore ongoing internal analysis of the performance of children for whom the school receives Pupil Premium and those who do not meet this definition revealed no consistent gap between the two. Instead ‘gaps’ in either the direction of disadvantaged children or those seen as disadvantaged swung dependent upon the individual characteristics of cohorts. 
As the result of school closures for the majority of children during 2019-20 and 2020-21 no data was submitted centrally as a result there was no published data made available during these years. In light of the changes in respect of published data, and challenges faced in maintaining the reliability of internal assessment for all children consistently during this time, the school was committed in developing assessment and recording processes that secured:-
· An understanding of the individuals’ expected trajectory before school closures – it is recognised that this will inform the targeted outcomes for ‘recovery’ over time. 
· Participation in voluntary, external engagement (Babcock LDP and FFT) around providing data at, typically published, key points in the knowledge that definitions for this may differ – it is recognised that this allows some basis upon which to share/compare data and receive summary information for the school. It also maintained a recognition of the importance of ‘tracking’ children’s levels of attainment during this period. 
· Ongoing tracking, using a ‘best fit’ model for all individuals in relation to maths, reading and writing (as well as phonics where appropriate) – the importance of maintaining a current and realistic picture of children’s current levels of attainment is fundamental in supporting their ‘education recovery’.
· A new and dedicated commitment to observing, considering and recording children’s sense of ‘Well Being and Involvement’ following their return to school – it was recognised that given recent circumstances the consideration of these aspects of the child would support and inform individual pathways to ‘education recovery’.
All of the above characteristics of were incorporated in the school’s approach to both summative and formative assessment as we supported individual children to ‘education recovery’. 
2020 – 21 Foundation Stage, Key Stage 1 & Key Stage 2
Typically, published statutory data would be detailed in this section of the report. In July 2021 no statutory testing took place and as a result no data is shared. 
Through engagement with FFT Assessment Service, Babcock LDP and our own internal processes, data is held in relation to key outcomes for every child. This includes levels of Well Being & Involvement, which was a new introduction to our pupil profiling as a result of COVID-19 and resultant school closures. 
It is our intention that this unpublished information about each child, including anticipated outcomes at future Key Stages prior to the pandemic, inform subsequent provision, and support children’s journeys over time toward once again achieving their potential. 
School based assessments for 2020 – 21 saw children achieve lower levels of attainment than previously 
Whilst pre-COVID-19 internal data suggested that children were on track to reach targets set, the previous performance of children overall including disadvantaged as seen through historic data including 2018-19 has been significantly impacted upon by children not being school for the periods of, furthermore the long term effects of COVID-19 on children’s SMEH has had a detrimental impact on children’s progress. School based assessments for 2020 – 21 saw children achieve lower levels of attainment than previous years.
There is a national picture emerging recognising that the impact on attainment for those children from more disadvantaged contexts is greater than those from less-disadvantaged backgrounds. Children did not benefit from the consistency of high quality Wave 1 teaching and were not able to engage in targeted interventions planned. 
Whilst we provided online and bespoke support to families during periods of school closure, as well as providing school places for a wider group of vulnerable children during Spring 2021, this did not mitigate the impact of missing out on daily consistent teaching.  
Pupil attendance was lower than targeted 94.9%, currently there is no national attendance data available for 2020 – 21, however discussion with the Education Welfare Officer suggested that the figure wasn’t unexpected and anecdotally higher than other schools they were working with locally. We have made attendance a priority moving forward, as there are higher levels of persistent absence than seen previously and attendance is currently lower at 92.5%. 
As detailed in the ‘Challenge’ section, observations and referrals to external agencies demonstrate the significant impact COVID-19 has had on children’s SMEH, this has been proportionally greater for disadvantaged children, having a detrimental impact on their ability to engage with learning and whole class provision. A range of personalised plans and bespoke provision has been put in place. 2020 – 21saw the school part of the Babcock Relational Practices pilot, November 2021 saw the school successfully bid for extending this work in support of whole school relational approaches. There is a need to continue to address the impact of COVID-19 on children’s SMEH, which is why it is identified within the plan.
In 2020 – 21 we addressed ‘transition’ as a key outcome following repeat school closures. In September 2020 we were supported by the school community in maintaining children with their existing class teacher and location for half a term to support transition. As a result all children had a successful transition into school following the repeat closures, parents were supported in having trust and comfort in leaving their children. Practitioners had a secure understanding of the individual children’s needs. There were no school refusers, all children demonstrated comfort in their relationships with adults, familiar adults were able to support teachers in understanding the individual needs and characteristics of each child and could swiftly intervene. There were no permanent exclusions, 1% of children experienced a fixed term exclusion.
During 2020 – 21 SALT practitioners did not attend school settings, children and parents / carers were supported in attending sessions virtually with a Learning Partner. Children’s plans were implemented and school staff maintained support for parents / carers. There remains a high number of children waiting assessment due to delays resulting from COVID-19, which is to some extent why we have identified oral language development in the plan.


Externally provided programmes
	Programme
	Provider

	None
	None


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	Provision of Learning Partner time allocated to support attunement and co-regulation, curriculum access through personalised provision time. Additional guided learning time.

	What was the impact of that spending on service pupil premium eligible pupils?
	Children demonstrated increasing learning resilience in tasks, which supported their progress across the year. Adults observed children’s enjoyment in accessing provision. Assessments demonstrated progress in all curriculum areas, with accelerated progress in reading and maths. 




Further information (optional)
	Aspects of our pupil premium strategy will supported by school budget share allocation, in order to support implementation, this includes:
· Purchase and implementation of SPP;
· Development in the teaching of reading;
· Development of language and communication in Reception;
· Provision for pupils who have experienced ACE;
· Further development of whole school relational practices;
Our pupil premium strategy will be supplemented by other actions not funded by pupil premium or recovery premium:
· Working with the local NHS trust in developing in school provision for children experiencing challenges with mental health;
· Further development of Wave 1, 2 and 3 provision for children with SEND;
· Supporting the backlog of referrals to specialist services and applications for EHCP, as a result of COVID-19 delay;
· Developing approaches to pupil feedback to reflect progression from Foundation Stage to Year 6;
· Development of the Nordic Teaching Model in supporting the three key competencies for teaching to support learning:
· Teaching Competence: Planning, setting and managing objectives, delivering good high quality teaching using different teaching methods and evaluating the impact of teaching on learning
· Classroom Management Competence: Setting the scene for learning, motivating and creating meaning for children, knowing when to speak and when to allow the children to talk
· Social Competence: Understanding the children in the class, developing a community where there are meaningful relationships between the teacher and the children.

The school has revised and further developed its approach to Information Gathering to support Professional Development, this is the means by which we work individually and together to systematically develop our provision through development and evaluation, across a range of structured and unstructured activities within our school and this information allows each of us to evaluate the impact of our actions supporting the development of practice and provision. 
We believe that effective information gathering for development should: 
· Promote quality learning and teaching throughout the school; 
· Identify what is working well within existing practice and the impact for children;
· Identify next steps for development of practice and provision, for individual practitioners, phases and whole school; 
· Ensure good planning and delivery of the curriculum; 
· Ensure that every child is making good progress and is appropriately challenged to reach their full potential.
· Support practitioners in being clear about their roles and responsibilities;
· Provide information to support self-evaluation at an individual, phase and whole school level; 
· Provide consistency throughout the school; 
· Support practitioners in understanding and implementing school policies and practices;
· Underpin an evaluation on the impact of our CPD, appraisal, NQT and induction processes;
· Promote a climate for developing good practice and implementation of priorities through openness about accountability;
· Secure accountable and empowered practice; 

We used the EEF guidance in developing our existing approaches:
· EEF Effective Professional Development
· EEF Putting Evidence to Work: A School’s Guide to Implementation 

We have a strategic overview which includes cycle of activities and scheduled evaluation opportunities in order to evaluate impact, we will adapt our plan in order to remain focused on pupil outcomes.
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