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Haytor View Community Primary School & Nursery

Learning together - enjoying success - aiming high - celebrating difference – enriching community
PHASE 3 RE-OPENING: Fostering Resilience: Relational Approaches with Children during COVID 19

School Operation Position Statement Regarding Re-Opening [8-9-20] V8
Please refer to following documents:

· Supporting Successful Transitions – HTV doc.
· Whole School Risk Assessment;
· Foundation Stage Risk Assessment;
· Graduated Response Arrangements for Vulnerable Children in the Event of School Closure due to COVID 19 March 2020;

· Critical incident pack;

· Governance Arrangements during COVID-19;

· Virtual Attendance Protocol (Governors) April 2020;

· Young People’s Well being toolkit;
· Talking to children about Coronavirus;

· Guidance for staff: Social Distancing; Self Isolation; Shielding;

· Letters to parents (accessed via the Gateway);
· Minutes of Phase Leader meetings;

· Minutes of Phase Meetings;

· Minutes of TAPAS Meetings;

· Weekly Parent Newsletters (accessed via the Gateway);

· School Website COVID-19 page;
· Safeguarding Policy (April 2020);

· School Pandemic Policy (April 2020);

· Governor Minutes (30-4-20);

· Clerk Risk Assessment – appointment arrangements (March 2020)
· Safeguarding escalation flow chart;

· Out of hours school safeguarding statement;

· Partner intelligence sharing document;

· School SEND actions during Covid 19;
· Foundation Stage Rationale 2020;
· Year 6 transition documents and email correspondence (confidential);

· Individual Pupil Child Care Provision Plan (confidential);

· Individual staff risk assessments (confidential);

· School Safeguarding Arrangements and Vulnerable Children List (confidential);

IMPLEMENTATION OF GOVERNMENT ADVICE:

The school will follow robust consideration of measures and arrangements following the advice of:

1. Public Health England

2. Government

3. Local Authority

OVERVIEW
The school has a duty of care to its children, families and staff in meeting the needs of all children, during times of significant challenge this includes promoting their resilience in order to be able to adapt to the circumstances, through maintaining their emotional and physical well being.

Educational establishments are all about the health, well being and care for pupils at this time. Underpinning our provision for children and families is maintaining positive mental health during lockdown and beyond, in order to support all children being safe and well during the lockdown period and positively engaging with their return to school.
"Mental health is not just the absence of mental disorder. It is defined as a state of wellbeing in which every individual realizes his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community" Young Devon Wellbeing Toolkit 
We have developed a whole-school approach to mental health and wellbeing, this includes engaging widely with all members of the school community as this is an essential part of our provision and is a key part of a school’s ethos and values. 
RATIONALE

Change is a normal part of life and can provide opportunities for children to develop their resilience. Whether a child is starting primary school, changing schools, moving from primary to secondary school or class to class, this transition period needs to be carefully managed. If a child struggles with a transition it can have a negative impact on their wellbeing and academic achievement. 

Research suggests that most children anticipate transitions in positive terms and successfully navigate them, however for some children transition can be a daunting prospect. Coping with change at any age can be difficult; this is amplified for young and vulnerable children. End of year transition faces new challenges as a result of the Covid crisis. It is vital for parents and other adults to help children cope and adjust, for the sake of their well-being. 

Returning to school in September will be a big change for children and families. For many children it might be the first occasion they spend away from their family or in a more formal group setting, for a very long time. For some children, returning to school may increase anxiety around separation from their parent or carer. These feelings can also be exacerbated by a parent or carer who transfers their own feelings of anxiety onto their child. But this phase is usually temporary and can be successfully managed through staff, parents and carers working together.

Stability is vital in a child’s life, yet change is unavoidable and they will inevitably undergo a number of emotional and environmental transitions throughout their life. Therefore we need embrace the opportunity to help children develop patterns of behavior that they can draw on throughout life. By managing transition carefully, we can ease the process of adjustment, reassuring both children and their families. There are lots of things that schools can do to help pupils prepare for, and cope with, change and also build resilience, self-confidence and self-esteem.

PLANNING FOR RETURN POST LOCKDOWN

Returning to school in September faces new challenges as a result of the Covid crisis, with pupils having limited school contact this summer term, teaching can pick up from teaching pre-lockdown. We know that pupils returning to school this September are likely to be worried about the impact of missed induction opportunities on their ability to meet classmates, particularly after struggling with a disrupted ending to last academic year.

Communicating with parents and carers during this transition period will be particularly important as this is a key point where children with additional needs are at a greater risk of being excluded from school.

Given the current restrictions we are going to think about how we creatively work in collaboration to support the children’s successful transition into September, our aim is to:
· Help children be ready for school, talking to parents and carers about what school readiness means and how their child can be helped to develop important transitional skills;

· Encourage parents to engage in shared activities with their child over the summer holiday;

· Talk the child through what will happen when they return to school;

· Discuss the things their child may be looking forward to or worrying about;

· Identify children early on who might need additional help to return to school and what this support might look like;

· Re-connect with children be remembering their name and using it in greeting;

· Help children learn through new experiences making sure that the environment is safe and secure, but at the same time allows children to take small risks in a safe way to extend their development. The aim is for children to develop confidence and explore new experiences;

· Use a whole class visual timetable to support children in understanding and re-connecting the structure they have previously been familiar with, this will help children to see what comes next in their day;

· Use tools to support children who may struggle, providing a personalised visual timetable for children;

· Use social stories that describe what to expect from a situation or event which will enable children settle and understand the daily routines that happen in the environment;

· Build trust and make children feel safe through developing positive relationships in the classroom that are built on trust, safety and security. These help to develop resilience, promote pupil wellbeing and help children talk about worries that might be affecting them.

· Provide opportunities for children to develop strong relationships with school staff who support and believe in them, have high expectations and who provide a secure base for the development of trust, autonomy and initiative;

· Look out for struggling children Notice when a child is struggling and communicate support with small gestures (acknowledging a child with a nod, warmth in your voice, a note on their work etc.)

· Set clear and consistent boundaries so that children know what behaviour is expected of them in order to support them in feeling safe;

· Give children classroom responsibilities to boost their self-esteem by providing them with some control over their environment;

· Establish a review opportunity to help staff and parents or carers stop and reflect about their child’s progress and whether they might need any extra support;

KEY PRIORITIES IN DETERMINING RETURN ARRANGEMENTS:
We have taken the view that:

· The current class for each child in the school year 2019 – 21 is extended until October 2020;

· The children will return to their familiar adults, familiar classrooms, familiar peers and familiar routines;

· The children will be referred to by their academic Year group for 2020 – 21;

· The priority focus of Autumn 2020 is on children’s Well-Being, supporting children in successfully managing the transition from home to school post lock down and existing class and teacher to new class and teacher;

· We are concerned with the development of the whole child;

· We wish to support the children in reconnecting with prior learning, ‘seeing’ their prior learning by viewing previous photos and learning;

· We wish to value the child’s prior learning, through them using their existing learning books rather than having new school books at the start of the year;

· We aim to support every child in recognising themselves as successful learners and inspire their passion and enthusiasm for learning through meaningful experiences;

· We understand that providing a range of rich child centred approaches will provide the most productive foundation for engaging in ‘catch up’ learning, as a result of the time they have spent out of school;

· Transition into September 2020 needs to be well considered, a whole school priority and based on the well being and needs of every child and family;

· Transition into their new classroom November 2020, needs to be the ‘best it has ever been’ and is a whole school priority and based on the well being and needs of every child and family;

· Support for children and families needs to be bespoke based on their needs;

Initially our key aim is to support pupils and families in having a comfortable and successful return to school which meets their needs:
· The well being of each child and family is a priority;
· We are committed to maintaining a positive relationship as we seek to support the well-being of all of our children & families as we look to return children successfully to school;
· Ensuring parents and children are welcomed back by name when they enter in the setting, by familiar adults who they have existing relationships with;

· Supporting children and families in re-engaging with familiar adults, children and environment in a comfortable way; 

· Supporting children and families in re-engaging with familiar routines and spaces in a comfortable way e.g. entry to classroom, playtime

· Supporting children and families in re-engaging with familiar expectations e.g. children’s independence, self help skills, engagement with challenge;

· Focusing on core skills that lay the foundations for lifelong learning.

· We are doing this through supporting children’s good attendance and engagement with opportunities provided by school;
· An opportunity for children to connect with prior learning [pre lockdown] in a safe environment with learners and adults who know them well, in order to build the pre-requisite foundations to close the attainment and development gap, as a result of school missed during lock down;
As we move forward and consider transition to a new class and teacher in November 2020, our key aim is to support children and families in having a comfortable and successful transition which meets their needs:

· We are keen that we continue to maintain contact with our children & families, it is important for all of us in our relational approach as this underpins the ethos of the school and provision for children and families;

· Making transition and the wellbeing of children a priority;

· Providing time for handover between practitioners;
· Provide children and families with a full needs led transition process as they move from one class and teacher to the next;

· Transferring assessments, progress reports and learning journeys in good time, sharing vital information about a child’s personal attributes and dispositions, language and social skills.

· Continuing to develop the skills that lay the foundations for lifelong learning.

· Encouraging children and parents to express themselves throughout the transition process, in order that approaches can be informed through personalised provision;
· Engaging practitioners in shared moderation to have a shared understanding of learning, application and process;
· Cultivating the foundations upon which to continue to close the attainment and development gap, as a result of school missed during lock down;

ENGAGEMENT OF STAKEHOLDERS DURING TRANSITION PHASE
British Psychological Society (BPS) ‘Teacher Resilience during Coronavirus School Closures’
In light of the COVID-19 pandemic we need to consider how resilience can be promoted for teachers at this time – supporting positive adaptation in the face of significant challenge.

· Definition of ‘resilience’: 

1. Overcoming adversity
2. Being able to adapt to challenging situations
Resilience can change over time depending on the context or situation – it is not a case of having or not having resilience. Therefore, factors known to promote resilience in teachers can be fostered and drawn upon in the current climate. Therefore resilience is a process as opposed to an internal trait.
Three areas have been found to be key to enhancing teacher resilience:
1. Belonging; 
2. Help-seeking; 
3. Learning

Fostering a sense of belonging and connectedness:

Resilience is known to centre on the fundamental principle of relationships, showing an inherent need to belong and connect to one another. An important consideration for now is how we can foster a sense of belonging and connectedness at a time of isolation and remote working.

Therefore we have to consider how these relationships can be continued and developed in a time of transition in order to foster teacher resilience based on opportunities to promote the importance of:
· Staff to Senior Leaders relationships

· Staff member to staff member relationships

· Staff member to child and family relationships

· Staff member to family/personal relationships

To foster teacher resilience through supporting help-seeking:

· All school staff should model help-seeking behaviours;

· Enable staff to contribute to decisions;

· Ask explicitly if staff may need additional support and what this might look like;

· Encourage staff to seek help from peers ;

· Senior leaders inviting feedback e.g. during staff check-ins or briefings;

· Share guidance and advice from relevant teaching unions or other organisations

Staff:

What do we want our team members to be feeling as a result of engagement:
· A sense that we are doing things of value/use;

· Flexibility – a sense that everyone’s needs are being taken into account;

· Choices are being given – that space is being given to allow others to judge value for themselves and use their time with this in mind;

· A sense of working together – both within phase teams and across the school;
· That they are clear on what the expectations are during this period;

What experiences might lead them to have these feelings? 
· All  staff need to know that anything and everything is valued;
· An increased level of importance being given to listening to people – capacity provided by the school being closed will be directed to listening more to broader pictures/experiences;
· That communications are open; people are available: ‘just ask’; ‘no thinking needs to be done alone’;

· Structures for communication to be developed with teams to suit everyone’s needs such as daily catch ups, phone availability etc.

Children and Parents:

What do we want our children and parents to be feeling as a result of engagement with us?

· Supported;
· That just being there with children is good;
· That their children’s and their own well-being is the most important thing;
· Different parents have different needs, and we are here to meet them;
· That what they are doing is the right thing to do;
· That they are clear on what the school is ‘expecting’ of them in the face of public media messages;

· That there is a whole school approach during this time, rather than a different approach from each teacher;
What experiences might lead them to have these feelings? 

· Have a range of needs in mind as we go through this transitional phase;
· Speaking to parents and children is an effective and well-used tool;
· Maintenance of relationship;

TRANSITION IN PRACTICE

All children experience transitions throughout the day, however as detailed above the unique circumstances of COVID 19 has seen children experience a wide range of unplanned transitions. As we look to return children to increased time in school we aim to plan reassuring but flexible routines to help children and parents cope, with what will be a significant transition. 

We will focus on positive experiences when guiding children and parents through this significant transition, such as:

· Viewing transition as a process not an event; 

· Planning ahead;

· Keeping parents and children updated in a timely way wherever possible;

· Valuing the concerns of children and their families;

· Making transition and the wellbeing of children a priority;
· Distributing key dates and information to parents in a timely way;
· Supporting children and families in re-engaging with familiar adults, children and environment in a comfortable way; 

· Ensuring children are supported in using their independence skills to manage in a setting with fewer adult ratios from the experiences they have had at home;
· Providing opportunities to role play or re-familiarize themselves with experiences such as putting on their school uniform, packing a bag, organising homework, managing busy playtimes and lunchtimes.

· We know that lunchtime and playtime can be overwhelming and will be a shift in routine as children return to school; 
· Focusing on core skills that lay the foundations for lifelong learning;
· Ensuring parents and children are welcomed by name by familiar adults who they have relationships with when they enter in the setting;
· Build in special time in which small groups can be with a key person regularly;
· Encouraging children and parents to express themselves throughout the transition process; 

· Value the concerns of children and parents;
· Focusing on the language of similarity, not difference – we know there’s a fine line between exciting and overwhelming;
· Approaching coverage of a new curriculum with creativity; 

· Recognising that what can be perceived as play can be a child’s work.

WHO ARE MORE LIKELY TO STRUGGLE WITH TRANSITIONS?

We know that it is important to prepare students who are more likely to struggle with a transition, these include children with:

· special educational needs and disability (SEND)

· mentally health problems

· behavioural problems

· limited parental support

· experience of transient living, such as being in care

· anxiety

· experience of being bullied

· Children who don’t feel that they belong in their school

· Children who struggle to develop good relationships with school staff and peers

· Children who struggle with changes to a routine may also find this transition challenging

· Children who have had mutliple school moves

· Child who have moved school mid year

It’s common for children to be anxious about being separated from their parent or carer - this is often an indication that a child has developed a healthy attachment to them. We understand that knowing how to manage separation is an important part of normal health development for children, both socially and emotionally and we see this as part of the learning process.

Given the current COVID 19 arrangements, it is likely that a larger number of children and parents will be experiencing anxiety over returning to school for a number of reasons which will be personal to them. What is essential is that we listen to their thoughts and seek to develop a personalised approach which enables them to engage successfully at their rate as this will best support them, there is no ‘short cut’ in securing their effective engagement as this requires respect of their position and their trust in the school’s ability to address their concerns.

SEPARATION ANXIETY

For most children, feeling anxious about separation is a temporary phase, it is likely that this could be exacerbated as a result of the COVID 19 situation and experiences children and parents will have had during lockdown. As stated above what is essential is that we listen to their thoughts and seek to develop a personalised approach which enables them to engage successfully at their rate as this will best support them, there is no ‘short cut’ in reducing separation anxiety as this requires respect of their position and their trust in the school’s ability to address their concerns. Adults can support children and parents in some of the following ways: 

· Re-introducing themselves to the child

· Avoiding criticising the child for feeing sad or anxious

· Avoiding putting pressure on the child

· Spending time with the child

· Finding out about the child’s interests and experiences

· Being patience with the child and parent

Teachers can help parents and carers to manage their own separation anxiety and behaviours through the following ways:

· Coaching them in how to create a goodbye that is calm

· Dissuading them from coming back to the classroom after they’ve said goodbye

· Helping them to reassure their child that they will be back by using concepts that are understood

· Showing the parent that you understand the difficulty and are there to support not judge

· Allowing the parent to move at their own pace

HOW TO SPOT IF A CHILD IS STRUGGLING WITH TRANSITION

These are a few things which may suggest a child is struggling with their transition and needs more support:

· struggles to make friends

· Doesn’t feel that they belong

· Has ongoing difficulties coping with daily routines

· Increased number of school absences

· Challenging presentation/behaviour

· Lower than expected attainment or a disinterest in school.

· Feeling disengaged with relationships

· Having reduced confidence and self-esteem

· Less engagement with learning

PRIMARY TO SECONDARY SCHOOL TRANSITION

Primary to secondary transition faces new challenges as a result of the Covid crisis, with pupils having limited school contact this summer term, key stage 2 and key stage 3 we will need to come together so that year 7 teaching can pick up from year 6 teaching pre-lockdown. We know that pupils starting year 7 this September are likely to be worried about the impact of missed induction days on their ability to meet new classmates, particularly after struggling with a disrupted ending at primary school. 

We know that most children will typically feel nervous, scared and excited about transitioning to secondary school and it’s perfectly normal to feel a bit anxious or worried about a changing situation. However, anxiety can become a problem if these feelings persist and disrupt a child’s life.

Social concerns including losing old friends and bullying will be at the forefront of pupils’ minds, as well as excitement about the opportunity to make new friends. Transition support over the summer therefore needs to address this and capitalise on pupils’ excitement to make new friends by providing opportunities for them to build networks and have positive shared experiences, online or in person.
When moving to secondary school, studies have found that children are most worried about the following things:

· getting lost

· losing old friends

· discipline and detentions

· homework

· being bullied

Communicating with parents and carers during this transition period will be particularly important as this is a key point where children with additional needs are at a greater risk of being excluded from school.

Given the current restrictions we are going to think about how we creatively work in collaboration with Secondary Schools, to support the children’s successful transition into Year 7, our aim is to:

· Seek to minimise the impact of current COVID 19 arrangements on children’s successful transition;

· Support children’s emotional well being in order that it does not further impact on the learning gap experienced as a result of lockdown;

· Identify children who may need additional support e.g. mentoring;

· Ensure safeguarding information is handed over;

· Share information about children with SEND in order that their needs are met;

This might be undertaking communication virtually as we well physically and could include:

· Having a guided visit at a social distance of 2 metres which would be supported by Year 6 staff undertaken in 2 small groups;

· Meeting their form tutor; Year 7 Leader; specific staff;

· Children could be supported in developing the questions they would wish to ask;

We aim to work with secondary schools create events which are socially distanced and safe, where children can build relationships with their secondary school in order to address the concerns they will have. This might include:

· Knowing which children from their current cohort will be in their tutor group;

· Knowing what the expectations of their new school will be;

· Understanding the arrangements for break and lunch time;

· Knowing what the new environment is like;

· Having a map of the school;

· Understanding new vocabulary - ‘tutor group’, ‘head of year’;
· Knowing who key people are: mentor, form tutor, SENCO;

· Understanding who and how to ask for help;

· Knowing where the quiet area is e.g. library, pastoral support;

· Understanding the timetable - how to use it;

· Knowing the systems for organisation - diary, checklists for materials and books;

· Understanding the homework expectations and arrangements;

· Completing a transition workbook which addresses differences between primary and secondary school and new experiences with a step-by-step approach, which can be completed in school when attending their allocated ‘bubble’ day or at home;

· Provision of a personal profile written by the child (with teacher support), including all the information new staff should know about the pupil;
As a school in supporting our Year 6 children for the transition into Secondary School we will endeavour to:

· Connect with secondary schools to develop an agreed transition process;

· To help children prepare for the transition to secondary school;

· Seek to address any concerns, strengthening their coping skills;

· Organise children’s allocated ‘bubble’ days in accordance with the children they will be transitioning into Secondary School with;

· Help pupils stay safe online and learn about cyberbullying and help them be aware of the potential positives and negatives of using social media;

· Work with parents and carers to prepare pupils, helping families and pupils prepare for change by providing positive coping strategies as a way to manage any anxieties that may develop about the move;

· Reassuring parents over the arrangements which are in place;

· Helping children focus on the positive aspects of change and on building resilience skills;

· Reminding children of their capacity to recover quickly from difficult, daunting or disappointing situations;

· Encouraging children to prepare for the school day the night before, by getting their uniform ready, packing their school bag, and making sure they get a good night’s sleep – key routines which will support their successful transition;

PUPILS WITH SEND
We understand that children with SEND are more likely to feel isolated and vulnerable if they don't have a smooth transition, any changes to arrangements or transitions can present another set of challenges for children with additional needs. During the current COVID 19 position children will have experienced a number of transitions, some of these will be known to the school e.g. school closure and others will be less known e.g. home circumstances, all of this will have impacted on the child’s ability to manage change. It will be essential to ensure that children with SEND feel safe and have appropriate people and places to go to if they need help, this will need a personalised approach as part of their return to school. 

We will seek to provide the following:

· Where necessary give young people a safe opportunity to visit their classroom, teacher or school, accompanied by a family member to familiarise themselves with the space and layout;
· Staff may wish to take photographs to help them remember and think about their familiar setting;
· Make the structure of the day easy to use for individuals through the use of whole class and personalised visual timetables;
· Provide time each day to go through the visual timetable, to support children in re-engaging with the structure of each day;

· Create daily checklists so that the correct items are taken to and from school for each day’s activities, and use home contact books for organising homework or messages and reminders;
· Support other pupils’ awareness and understanding about children’s individual needs and disabilities as part of the whole school ethos of ‘belonging’;
· Identify a key member of staff to check in with named children as well as provide a key person for children to check in with;
ARRANGEMENTS FOR CHILDREN WITH AN EHCP OR MORE COMPLEX NEEDS

All parents of children with SEND are kept in regular contact with their child’s class teacher.

COMMUNICATION WITH PARENTS 

All parents of children with an EHCP are kept in regular communication:

· Regular conversations with the Class Teacher;

· Follow up conversations with the SEND Lead Practitioner;

· Where appropriate, discussions with the Parent Worker;

· School to have a follow up courtesy call
When the child and family return to the provision:

1. They are supported by adults they know;

2. There is a structure and routine in place and where this is developed or changed this  is  shared with them individually;

3. They have an allocated base that they have are already familiar with;

4. Adults known to them are supporting in order to ensure they are safe and secure;

5. Adults know what their needs are and tailor support accordingly - they are also responsive to their needs and adapt activities or follow their suggestions as appropriate;

6. They are accessing activities such as . . .

In talking with parents we ensure that:

· We are clear with families about how provision is being delivered;
· We check that the family / child can access/engage with what is being put in place and if there are any problems or concerns about this talk them through and try and find different options;
· We ensure the family / child have contact details for relevant professionals 

· We use the time to agree when the Annual Review will be taking place if appropriate
· We use the time to discuss when the individual education plan review will be taking place if appropriate

· We retain evidence of the conversation

· Whether there is anything they wish to clarify with me?

All conversations are recorded on the child’s Comms Log.
PROVISION

When activities are being planned:

1. Their IEP and where appropriate EHCP is being reviewed and borne in mind by school practitioners; 

2. The planning is being undertaken by adults they know - Teachers put in place provision for the return of pupils with special educational needs and disabilities (SEND)
3. Phase Leaders in discussion with KG and SH identify what provision can be reasonably provided for in line with education, health and care (EHC) plans.

In planning for provision in school Phases to consider:

· What additional resources might these children need?

· How should class work be differentiated?

· Some children will need a bespoke plan with entirely different resources;

· How comfortable are we that pupils with SEND are being considered in our planning;

· How are they accessing what is being shared with parents;

· Are activities accessible?

Where appropriate a risk assessment or relational care plan is completed:

· Settings should make their own judgements as to whether risk assessments continue to be useful for each child or young person after they have returned. For example, it may be useful to maintain these in cases where the return is initially only part-time.School to consider what adaptations are needed for return;

COMMUNICATION WITH CHILDREN AND FAMILIES:

Communication is key in maintaining our positive relationships with children and families, this is based on the following:

· We want to hear children and parent news, in order to provide supportive feedback;

· Parents are encouraged to use the usual channels of communication to support their child’s well being and development;

· The school newsletter is provided to parents each week and has a strong ‘well being’ element, as well as a celebration focus each week;

· Parents are regularly updated on arrangements and information via the school gateway;

· In communication with families we are open, honest and positive;

· In speaking with parents we are clear about what we are providing and follow up actions we have committed to;

END OF TERM KEEPING IN TOUCH MEETING

At the end of Summer Term 2020 every child and parent will be offered the opportunity to have a brief meeting with their class teacher, in order to ‘keep in touch’ ahead of entering into the school holiday.

The aim of the meeting is:

· Motivated by continuing to nurture the relationship we have with the child and parent;

· To focus on the well being of the child;

· To show the child and parent that they are important to us and we care about them;

The aim of the contact is not to:

· Prompt around completion/engagement of home learning activities;

· Hold discussions about  learning, except where prompted by parent, this is not our motivation for the call;

· Discuss transition or September arrangements, these will be shared once we receive updated advice from the Government and LA, however we can assure parents that all decisions will be informed by what is best for the child;
· Motivated by advice-giving, unless this is sought by the parent/s, where this is the case it will be with great caution;
Characteristics of the meeting will be:

· Affirmation

· Attunement

· Validation

· What are you peased to have noticed/enjoyed? 
· What was the best bit? How come? 

· What are you looking forward to?
Key Points to Consider

· Listen and acknowledge: Children and young people may respond to stress in different ways, and they may feel less anxious if they are able to express and communicate their feelings in a safe and supportive environment.

· Be aware of your own reactions: Remember that children and young people often take their emotional cues from the important adults in their lives, so how you respond to the situation is very important. It is important you’re aware of your own emotions and remain calm, listen to and acknowledge their concerns, and answer any questions they have honestly.

· Provide clear information about the situation: We know that children, young people and parents need to feel safe to return to school. Take time to listen to any concerns they might have and provide further information on the steps being taken in your school to achieve this safely and effectively.

· Make sure they know how to find further information if needed: There is a lot of misleading information online that can cause additional concern for children and young people. There are links to reliable sources of information and support overleaf.

· Be particularly alert to the emotional wellbeing needs of children with SEND: They may have found the outbreak especially challenging, and/or may display emotional wellbeing needs in different ways.

ROLE OF THE PHONE CALL HOME/CONTACT WITH FAMILIES:

We are keen that we continue to maintain contact with our children & families, it is important for all of us that we maintain a positive relationship as we seek to support the well-being of all of our children & families as we look to return children successfully to school. 
Teachers will continue to contact families regularly to say ‘hello’ to both the family and the child. This will provide families and children with an opportunity to ask questions as well as share experiences. 

Denise Tancock - Family Support Worker will continue to make regular contact with vulnerable families in a pastoral capacity, to see if there is any support we can offer during this transitional time.

The aim of maintaining contact is:

· To let parents and children know that we are available;

· Motivated by finding out about ‘how it is going’ for their child;

· That we are focusing on the well-being of children;

· That transition is important to us;

The aim of the contact is not to:

· Prompt around completion/engagement of home learning activities;

· Hold discussions about  learning, except where prompted by parent, this is not our motivation for the call;

· Motivated by advice-giving, unless this is sought by the parent/s;

Follow up action:

· Practitioner to record a brief entry of contact on Comms Log

· Practitioner to email any observations/support/concerns onto Parent Worker (copying in Head Teacher) where appropriate in order that these can be followed up;

ROLE OF THE NEWSLETTER

The weekly school newsletter will continue its role in maintaining contact and having relevance for families and children during this period, including:

· Celebrating the engagement of children and families;

· Weekly update on what has been taking place in school;

· Well being advice;

· Contact and keeping in touch information;

· Free School Meal support;

· Government handwashing guidance and other NHS Advice;

· Foodbank support;

· Mindfulness information;

ROLE OF THE WEBSITE

The Website will continue to play an important role for our children and families as it:

· Provides them with a point of reference;

· Reminds them of the school ethos and provision;

· Provides an opportunity to review photos and blogs in order to re-connect with the setting;

· Provides regular and relevant updates on the provision which can be shared with children and parents;

This will see the website reflecting the school’s ethos, vision and core aims during this period, we are keen that children are having the opportunity to smile & enjoy any activities they are engaging with whilst returning to school & share these experiences with their family. This will help their sense of self & long term well-being, as it is this which will underpin their successful return to school. 
The aim of the website is to provide opportunities for parent and child engagement, at whatever level they require, in order to personalise transition according to individual circumstances.

Our children are experiencing so much change and challenge – just being there for them, and doing what feels right is the best support that anyone can bring. Our website reflects this approach, hopefully enabling parents to feel comfortable managing their child’s return to school in a way that suits the child and parent.

The website is an accessible set up which parents can access from any device, including mobile phone. It is a simple ‘front page’ with drop down menu for parents to access information. 

We have audited which child/ren are unable to access the website and provided alternative support options.

School staff are keen to hear from children and families about their transition experiences and any difficulties that they may be having as getting in touch always makes people feel better. Parents can do this by uploading photos, messages or anything that they want to share via the website or by getting in touch by the usual means: telephone, email or through the School Gateway.

The website will be adapted according to feedback received and engagement of children and families

SUPPORT FOR CHILDREN AND FAMILIES:

We recognise how challenging it is for parents and carers to support children during transitions, with this in mind we have given careful consideration of how can we support families in engaging positively. 

Any correspondence, communication or engagement with families is underpinned by the key message that the well being of children and families is the priority, just being there for them, and doing what feels right is the best support that anyone can bring. 

The key messages for children and families are:
· Well being matters and should underpin decisions which are being made by parents and practitioners;
· Encourage parents to take a supportive approach to their children’s needs and feelings, as this will have the biggest impact in keeping them engaged;
· Responding to the children’s needs and interests in a flexible approach, will best support their positive engagement with transition;
· Be comfortable having discussion with your child’s teacher regarding your child’s transition;

· We’re keen to hear about how children are doing, we aren’t ‘sitting in judgement’ we just want to celebrate how well each child is doing and the positive impact of parent support;

· If parents are having any of those ‘this isn’t going right’ feelings they are encouraged to contact school who will be really pleased to discuss this;

· Transition is difficult and will look different for each child;

ACCESSING FREE SCHOOL MEAL ENTITLEMENT:

· We will continue to support families with accessing free school meals provision (FSM), as well as supporting parents in making applications to see if they qualify for FSM entitlement;

· Any new applications for FSM will be supported by the administrative team, who obtain the key information from the family, they explain the process, they get email confirmation from the parent that they are happy for the information to be shared – GDPR compliance, the admin team then puts the new application on the portal.
AS CHILDREN RETURN TO SCHOOL

(Please refer to individual documents detailing arrangements to parents and Rationale for Reception 2020)
What are the Arrangements for Specific Year Groups?

INITIAL PROVISION PRIORITIES:

In line with the school ethos curriculum activities during this period will focus upon:-

1. Allowing the children to spend time and play with each other safely;

2. Supporting children’s transition to the next stages of education in September 2020;

3. Supporting the children’s awareness of themselves as learners, fostering their creativity, celebrating what they are able to do, understand and enjoy.

Teachers will:

· consider their pupils’ mental health and wellbeing and identify any pupil who may need additional support so they are ready to learn

· assess where pupils are in their learning, and agree what adjustments may be needed to the school curriculum over the coming weeks

· identify and plan how best to support the education of high needs groups, including disadvantaged pupils, and SEND and vulnerable pupils

OPERATIONAL ARRANGEMENTS:

Daily Communication Arrangements:

· Staff are updated regarding relevant information via Phase Leaders or email:

TAPAS Meetings

Is a key meeting opportunity used by school leaders to support the development of Phase practice in line with the operational practices and strategic direction of the school. It has a high importance during this period as it supports individual Phase Leaders in discussing with a Senior School Leader key phase the wider strategic development and operation of the school, as well as current operational requirements. Provision is made for this on a fortnightly basis.

Phase Leader Meetings

Is a key meeting opportunity used by school leaders to support the development of whole school practice and dissemination in phases in line with the operational practices and strategic direction of the school. It has a high importance during this period as it ensures there continues to be a focus on the wider strategic development and operation of the school, as well as current operational requirements. Provision is made for this on a fortnightly basis.

Phase Meetings

Is a key meeting opportunity used by the each phase leader to meet with their individual teams, to support the implementation of: whole school operational practices and strategic direction; phase practices and the development of individual practice. It has high importance during this period, as it ensures there continues to be a focus on the wider strategic development and operation of the school, as well as current operational requirements. Provision is made for this on a fortnightly basis on a Wednesday.

Role of Self Reflection Time:

Is a key tool used by the school to support the development of individual practice. It has high importance during this period, it supports all three areas of Belonging; Help-seeking; Learning; (British Psychological Society: Teacher Resilience during Coronavirus School Closures).

Pedagogy Discussions

There’s a recognised need for continued discussions with teachers within phases, phase leaders will manage this within current operational framework.

Learning and Teaching Forums

These are an important strand of school development, School Leaders will explore ways in which arrangements for LTFs might be put in place, it this is likely to be either virtual or physical (following social distancing guidance.) These take place on alternate Wednesdays.

Home Working Arrangements 

Where appropriate staff are supported in home working arrangements through:

· Having weekly opportunities to attend a team meeting via face to face (following social distancing guidance) or via TEAMs to review arrangements;

· Where the above is not possible, weekly telephone contact is maintained with the Head of Learning and Development;

· We recognise that for some staff it might be unsuitable for them to work from home, if this is the case alternative arrangements are explored;

· Being clear knowing their generic responsibilities;

· Being clear on who their named staff contact is;

· Arrangements are put in place to support staff in not being put in situations which lead to them feeling uncomfortable when working in an unfamiliar situations or ‘new’ work location;

· Staff will be reminded to access their breaks throughout the day in a well ventilated allocated space

· There is flexibility over the hours people homework in order to fit in with their own commitments;

· Where staff do not have access to IT, alternative arrangements are put in place in order that all staff feel that they are making a contribution to the setting;

Keeping in Touch Telephone Calls

· To be used to maintain informal relationships, with no subtext or expectation of what is discussed.
WELL BEING OF STAFF 

The school has a duty of care towards the staff during what will be a significant transition process, all decision making regarding children and provision will have due regard to:

· Promoting resilience in staff and stakeholders: 
· Supporting staff to positive adapt in the face of significant challenge;
· Not exposing them to unnecessary risk including: infection; emotional or physical harm; stress;

· Maintaining the schools relational approaches:

1. Staff to Senior Leaders relationships

2. Staff member to staff member relationships

3. Staff member to child and family relationships

4. Staff member to family/personal relationships
· There is a timetable in place for staff to access PPA time, Phase Meeting Time and directed time, in order to ensure that workload is being managed;

· Where necessary time is provided for curriculum development in line with school priorities;

· Where appropriate flexible working practices are implemented in a way that promotes good work-life balance and supports teachers and leaders in managing the responsibilities they have to their families as well as work;
SAFEGUARDING ARRANGEMENTS

The sharing of safeguarding information between settings at all transition points is a key aspect of how we keep children safe and fulfil our responsibilities. This can be throughout the year, as children move school or setting, they move house or return to school from Elective Home Education. 

We will ensure that:

1) All safeguarding information for Year 6 children is provided to the Secondary Schools using secure GDPR compliant means;

2) All safeguarding information for new children is requested from their current/former setting using secure GDPR compliant means;

3) We make contact with former settings to talk with their DSLs about the children starting the school. This enables the previous setting to share those 'gut feeling' concerns that are being monitored, that have not yet resulted in a safeguarding file; to talk about those cases that have an Early Help plan as well as giving you the time to be professionally curious and ask questions;
4) We seek to ensure we are invited to any current multi agency meetings, for example Child Protection meetings, Child in Need meetings or Team around the Family meetings.  This provides us with a complete overview of any concerns regarding the child / young person and their family and provide the opportunity to meet other professionals supporting the family;
5) Safeguarding information relating to children during ‘lockdown’ is shared with the receiving practitioner;

Where appropriate we will set up a safeguarding file including:
· Basic/core details of the child and their family 

· Chronology of key events including actions taken by the DSL (Deputy DSL)

· Genograms 

· Cause for Concern forms/logs from staff and other adults (volunteers)

· Referrals such as to MASH, Early Help referrals and any outcomes or actions

· CP Conference minutes/school contributions/core group minutes etc. 

· Any Children's Social Care assessments or Early Help Assessments

· Multi-agency meetings minutes

We ensure we chase up or contact a setting that has not provided us with any child protection files.  We do not assume that because we have not received any such files.
Where children have a Child Protection plan or are at Child in Need, the DSL involved with the case explains to the child’s family the transfer process and ensures that the receiving school DSL is able to attend Core Group or review meetings. 
The Social Worker supporting the family will also be made aware of the named school where the child is moving to, and the name and contact details of the DSL. The transfer arrangements for children with this level of support is part of their wider transfer and can involve additional work to support the child as they move between schools. 

For children who are at Early Help, or who have needed support or monitoring or in-school support, we share this information with the destination Secondary school. This is to ensure that the child's next school is fully aware of the child's needs, even if these are historical to ensure that they can continue to support the child and their family at the next stage of their education. Ensuring this takes place in advance will ensure the transition is successful. 

Transitioning safeguarding information are between those in a safeguarding role and records will be sent separately to that of wider documents. We seek to send all documents electronically, when sending paper documents we transfer this through secure means and keep a chronology of the child and key events up until the point at which they formally left. Where electronic records are transferred we retain a copy of the child's chronology of key events that need to be destroyed at the 25h birthday, evidence of this transfer is recorded and held. 

KCSiE 2019 offers a degree of clarity in terms of our responsibly to share (transfer) information between settings or with agencies such as Children's Social Care or through information sharing at MARAC or MACE meetings. 

While schools sharing information must be mindful of Data Protection legislation, this should never be seen as a barrier to sharing safeguarding information where the DSL applies their professional judgement that in doing so, they are doing so in the best interest of the child. DSL's sharing information of this nature would be wise, if required, to log their decision making process in sharing such historical information

ASSESSMENT ARRANGEMENTS

RECEPTION BASELINE ASSESSMENT FRAMEWORK SEPTEMBER 2020
· Currently this is still going ahead and we await further guidance

YEAR GROUP ASSESSMENT
· School will make local arrangements regarding the collection of assessments for children in each year group;

· These will be completed ahead of the October Half Term break, in order that there is a whole school data collection for children prior to them making the transition into their new classes;

· The above will include Phonic information for children who did not undertake the phonic screening in June 2002;

YEAR 6 to 7 TRANSITION

· School will provide information in line with the format requested by Secondary settings;

DfE ARRANGEMENTS

· DfE and its agencies have cancelled or paused all but the most essential data collections. Further guidance can be found in DfE guidance on reducing burdens on educational and care settings.
· In addition, DfE will not be publishing any key stage 2
KEY STAGE EXIT DATA:

· The Babcock spreadsheet will be used for end of Key Stage data collection based on assessed expected outcomes March 2020;

· Data for Foundation Stage, Key Stage 1 and Key Stage 2 will be submitted to FFT Aspire, based on teacher assessed expected outcomes March 2020;

WORKING WITH BABCOCK AND FFT ASSESSMENT PROVISION:

Babcock model is based upon where pupils were teacher assessed in March 2020 and anticipated ‘secureness’ of this attainment. It provides:

· A common approach to transition points;
· Is based on known information; 
· Helps establish starting points alongside assessment in Autumn; 
· Contributes to self evaluation; 
· May fit with Haytor View termly analyses 
FFT – is a different approach and different purpose to above. Data recorded is on what teachers predict children would have achieved if term was ‘normal’,  based upon this FFT predictions will be developed (otherwise there will be none for those children until next testing point), these then define children’s level of attainment if ‘gap’ is closed. It will provide:

· A benchmark; 

· Acknowledge and define gap in attainment terms; 

Both approaches bring us some structure and guidance as we move forward with these children
This will enable us to be able to:

· Recognise where the children’s attainment is on return to school;

· Identify the ‘gap’ between actual attainment and expected attainment;

· Demonstrate how we are ‘closing the gap’ for individual children and groups of children over time;

· Have data to measure progress over time at key exit points;
RISK ASSESSMENT
We will plan our provision in a way which is practically achievable and which keeps everyone safe. This might be a balance of remote learning at home and part-time attendance at school and will reflect the local context in relation to Covid19.

There is a comprehensive risk assessment which covers all aspects of operational practices whilst COVID 19 arrangements are in place, this is updated regularly in light of local authority and Government advice. 
The school also has a whole school risk assessment, which will gradually transfer back to whole school practices as COVID 19 arrangements are reduced. 

The Risk Assessment is used to inform all aspects of school operational practices.
REFERENCE TO KEY DOCUMENTS

All documents suggested by local authority, Government or other agency are reviewed and implemented as appropriate, following an interrogation of how it fits with the operational practices and ethos of the school, unless they are required documents to implement in which case practices are reviewed and adapted accordingly.
ROLE OF GOVERNORS

During this period the role of School Governors is to continue with the strategic work of the school and have an overview on operation during the transition phase following the easing of COVID 19 lockdown.
RISK ASSESSMENT:

· Governing Body to be assured that an adequate risk assessment has been conducted, and that protective measures are in place to reduce risks to children and staff;
STAKEHOLDER ENGAGEMENT:
· Governing Body to be satisfied that senior leaders are communicating frequently and effectively with staff, parents, carers and the local community, and listening and responding to any concerns they may have regarding the further opening of the school
STRATEGIC PLANNING:

· Governing Body to be assured that Headteacher has had regard to DfE’s guidance in their preparation and planning. 
· Governing Body to remain accountable for their schools and should stay connected to senior leaders, and the key operational decisions they are taking, to retain a strategic overview of the school or trust.
MEETING ARRANGEMENTS:

· Where social distancing rules are in place, GB will adopt alternative arrangements for holding meetings via TEAMs;
SAFEGUARDING ARRANGEMENTS:

· Governing board will continue to have regard to the requirements set out in statutory guidance ‘Keeping Children Safe in Education’ (KCSIE).
· The board will review and revise their child protection policy regularly as circumstances continue to evolve.
DISADVANTAGED CHILDREN:

· It is a government priority for vulnerable children of all year groups to continue to attend school, and for educational settings to continue in their efforts to increase the number of such children attending the educational setting, where it is appropriate for them to do so.

· Governing board will continue to support the headteacher in encouraging vulnerable children and young people to attend.

· Governing board will ensure disadvantaged children are being supported to access learning
WELL BEING OF STAFF

· Governing board, together with senior leaders, will be conscious of the wellbeing of all staff, including senior leaders themselves, and the need to implement flexible working practices in a way that promotes good work-life balance and supports teachers and leaders. 
· The board will assure themselves that workload is being carefully managed by senior leaders and that this is factored into their resource and curriculum planning, including considering where additional resource could be safely brought in if necessary
LEAD GOVERNORS

· Will continue to undertake their role, with a focus transition arrangements in the Autumn Term report, reflecting the provision in relation to their Lead Governor area;
SCHOOL DEVELOPMENT PLAN
There is no quick fix in addressing the resulting impact of the challenges experienced during the COVID 19 crisis. We need to take a strategic view on how we will address this over the long term to best meet the needs of children and families and ensure there is no longer term impact as a result of COViD 19.
The school development plan will be developed for an interim 12 month period September 2020 to September 2021, it will be based upon the current challenges faced by school as a result COVID-19, and will be responsive to issues as yet unknown but which will arise as provision moves forward. The priorities will be influence by the very real immediate challenges and context faced.
ROLE OF SELF EVALUATION
During this period the role of self evaluation is key, as we are working within new operational practices whilst continuing to implement the strategic direction and work of the school.

The risk assessment is revised regularly following:

· LA and Government advice;
· A review of processes;
· An incident;
The extensive communication routes identified above both with staff, children and families, as well as the development and review of organisational practices inform the development of provision and practices.

There is an explicit focus on reviewing arrangements fortnightly with Phase Leaders and in Phases.

This review and evaluation process supports the continued development of provision during this transition phase.
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