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Feedback & Marking Policy 2022 - 23
Learning together - enjoying success - aiming high - celebrating difference – enriching community
RATIONALE
 ‘A conversation with the child about what they have done well and what they need to do to improve …makes a difference to learning’ (M. Myatt 2013). Providing plenty of feedback during the lesson can be more appropriate and immediate which can better accelerate the learning journey that the learner takes. 
OVERVIEW
We recognise the role feedback plays in children’s learning and progress, it is central to teaching and learning, therefore we seek to maximise its effectiveness in the day to day experiences of children. This policy makes reference to the findings relating to effective feedback, workload of teachers and the impact of written marking. 

Haytor View makes use of best practice research and evidence from the Education Endowment Foundation, which identifies effective feedback should:

· Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal   

· Be specific, accurate and clear   

· Encourage and support further effort   

· Be given sparingly so that it is meaningful   

· Put the onus on students to correct their own mistakes, rather than providing correct answers for them  

· Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons as part of the teaching and learning cycle. 
· Only be used to promote learning (Feed up, Feedback and Feed forward (Hattie & Timperley 2007).

The recommendations of the DfE expert group identifies that marking should be: meaningful, manageable and motivating.

· Written feedback is useful but there are many other forms of feedback which can be more effective. 

· “Feedback should be more work for the recipient than the donor” (D William, 2005) 

· It is acceptable that some work will be left unmarked as learners regularly receive a wide range of other types of feedback in addition to traditional marked work;

· But this does not mean teachers do not look at students’ books. Immediate, fast and effectively planned feedback activities should result in teachers being able to review more work, more often, in a timelier way;
· Teachers are empowered to decide on the most appropriate method of feedback within their subjects to promote and deepen learning. 

Central to the teaching and learning cycle is providing opportunities for teachers to demonstrate to children how to respond to comments or prompts in their learning, as this modelling will support children in responding appropriately with thought and effort making a difference in their learning. Over time children will engage with expectations of making corrections, responding to improvement prompts and challenges. 

PURPOSE OF MARKING AND FEEDBACK
· The focus of feedback and marking should be to further children’s learning;   
· Enable learners to make good progress;

· Be swift and responsive within lessons wherever possible;

· Evidence of feedback and marking is incidental to the process, we do not provide additional evidence for external verification;  

· Written comments are largely used where they are accessible to learners according to age and ability;  

· Feedback delivered closest to the point of teaching and learning is most effective, feedback delivered in lessons is more effective than comments provided at a later date; 

· Feedback is provided to learners as part of assessment processes in the classroom, and takes many forms other than written comments; 

· All learners’ work should be reviewed by teachers at the earliest appropriate opportunity so that it impacts on future teaching and learning. When work is reviewed, it should be acknowledged in books;  

· Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of challenge to learners in lessons, allowing them to make good progress 

FEEDBACK IN PRACTICE
· Teachers employ a range of strategies that include live marking, self-assessment, peer-assessment as well as teacher assessment. This is to ensure feedback is always effective in developing learning;

· Written feedback learners students to receive detailed, personalised feedback which may include a strength and target/s for further development.  In addition to this, written feedback is employed when necessary and meaningful, as part of live marking during learning. 

· Teachers regularly look at learners’ books to help ‘feedforward’ and plan effectively for lessons.  

· Time is built in to develop learner reflection through effective use of self and peer assessment.      

Teachers evaluate the learning of children in lessons and use this information to adjust teaching both within the lesson and for the subsequent lesson, feedback is a central part of this evaluation and learning process, taking several approaches:

· Immediate feedback – verbal at the point of teaching

· Summary feedback – at the end of a lesson or mini plenary, verbal or written
· Next lesson feedforward – further teaching based on evaluation of prior lesson, enabling children to improve for themselves areas identified by the teacher or extend their learning. May involve feedback and / or marking
· Summative feedback – tasks designed to give teachers a snapshot of whether a child has securely mastered the learning

  Immediate feedback 

· Includes teacher gathering feedback from teaching within the course of the lesson 

· Takes place in lessons with individuals or small groups  

· Often given verbally to pupils for immediate action   

· May involve use of an adult to provide support of further challenge   

· May re-direct the focus of teaching or learning task
· Immediate marking of the work by the teacher. Learners act immediately on this during in-class feedback. 

· Teacher giving verbal feedback during lessons to small group, whole class or individuals. Learners act upon this feedback. 

· Consistent high-quality learning dialogue between teacher and student during the lesson. Learners act upon this feedback in blue pen. 

· The teacher highlights misconceptions / incorrect work / poorly communicated subject knowledge whilst circulating in class.   Learners act upon this feedback in green pen. 

Summary feedback 

· Takes place at the end of a lesson

· Often involves whole groups or classes 
· Provides an opportunity for evaluation of learning in the lesson   

· May take form of self or peer- assessment against an agreed set of criteria

· May take the form of a quiz, test or score on a game  

· In some cases, may guide a teacher’s further use of review feedback, focusing on areas of need 
Next Lesson Feedforward

· Children improve their learning in response to further teaching

· Children extend their learning 
· Children respond to feedback and / or marking
· Corrections completed independently or through verbal feedback with an adult or peer   
· Challenge activity

Summative Feedback

· End of unit task check understanding and application

· Application of skills task eg through problem solving and reasoning questions  
Feedback closest to the point of teaching and learning is likely to be most effective in driving further improvement and learning, especially for younger pupils. As a school, we place considerable emphasis on the provision of immediate feedback.
OTHER STRATEGIES

SELF ASSESSMENT

· Whenever possible, the teacher provides learners with the answers to mark their own work. This also helps their self-reflection, as it is instant feedback allowing them to consider if they understood the concept or not;
· Learners consider their current learning and then improve their piece of work in green pen;

· Colour coded Success Criteria: Learners underline/shade their own work when they have met the success criteria which allows them to see what they have included/omitted in their work.   

· Provide learners with a list of errors typical of those made by the group. Share and ask students to pick out what is wrong and then re-edit correctly.  
PEER ASSESSMENT

· Sharing examples of learners’ work at appropriate points in the sequence to allow students to reflect on their own work and share ideas for improvement.  

· Photocopy five examples of work, learners to peer assess on the photocopied examples, then use what they have learnt from this activity to go back and improve their own piece of work.    

TEACHER ASSESSMENT

· Teacher uses marking codes to provide feedback on corrections/actions which need to be addressed next lesson.  
· Use of written feedback on selected work learners to act on.   A positive comment should be made which relates to the learning intention. 

· A target where the learning intention has not been met, for instance and a suggestion or a question to allow opportunity for further progress. 

· Make a list of errors typical of those made by the group. Share and ask learners to pick out what is wrong and then re-draft correctly. 

· Books are reviewed between lessons and differentiated feedback offered through whole class feedback. 

· Learners’ work is annotated with follow on activities, extension questions, which either consolidate learning or probe for a deeper understanding.

TEACHER GUIDANCE FOR EFFECTIVE BLUE PEN REFLECTION

· Keep it focused. Learners need specific support and to avoid overloading learners we need to focus in upon specific improvements to their work. 

· Model and scaffold. Models of work, with specific strengths or weaknesses, are crucially effective toward increasing learner understanding. Seeing a model helps lessen the load and gives students a high standard to reach for with their work. Reviewing a poor example, picking apart its flaws with the teacher, or improving upon a weak example of work also helps scaffold their understanding about what is required to improve their own work.  

· Green Pen Reflection model for learners how to respond to feedback. 

MARKING APPROACHES
Learning will be acknowledged in some form by class teachers using the marking code. Children should feel that every piece of work they produce has been valued and assessed by the teacher through one of the approaches listed above.  

In Foundation Stage & Key Stage 1, review marking will often only lead to written comments for those pupils who are able to read and respond independently. Where pupils are unable to read/understand such comments, these are shared verbally with children at the next appropriate opportunity.  

In Key Stage 2, written marking and comments should be used where meaningful guidance can be offered which it has not been possible to provide during the classroom learning session. In the case of groups of pupils having a common need, it may be appropriate for teachers to adjust planning or grouping rather than providing a written comment. Where a child has achieved the intended outcome and is well-prepared for the next stage in learning, a comment may not be needed in books. In most cases, written comments will be focussed on extended pieces of written work, or extended tasks. These will allow children’s achievements to be recognised and provide further guidance for future learning.  

All staff will mark in blue pen and children self-mark, correct, edit and improve their work with green pens where appropriate.  

NATURE OF LEARNING UNDERTAKEN
All adults use the Learning Symbols to identify whether the learning was:
1) GL – Guided (the teacher provides teaching, guidance and advice to help a student complete a task that they could not do on their own / introducing new learning / addressing misconceptions)
2) SL – Supported (the adult provides support and advice to help a student complete a task
3) Ind. L – Independent Learning (The goal of independent learning is to shift the learning process to the student, making them an active participant with the teacher providing guidance and structure)
4) ST - Undertaken with a supply teacher
At Foundation and Key Stage 1: This will be written next to the children’s learning;
At Key Stage 2: This will be written in the margin of the book at the top left hand side;
MARKING SYMBOLS
All adults use the marking code in the appendices, to support them in sharing feedback effectively with children as part of the learning process.
For our younger learners and pupils with SEND in school the use of visual symbols can be more useful than written comments. In the appendices are the symbols we might use. We may also use a smiley face when teachers and children discuss how well the learning objective has been met. 
Layout, Presentation and Organisation of Books
Books:

· A sticker will be placed on the front of each child’s book, to include their name, the subject and year group. 

· Where a child has a new book, a new sticker will be placed on the cover, to include their name, the subject and year group.

· In Key Stage 1 (where practicable) and Key Stage 2, each book has a plastic book jacket;

· Where a child has a new book, a new jacket is placed on the book;
Starting a New Piece of Learning:

A new page will be started for new learning, unless it is appropriate to continue from a previous piece of work, where this is the case the short date will be written in the margin to demarcate the new learning;
Date will be recorded for each piece of learning:
· Writing and Curriculum books – Long date will be used in the top left hand corner;
· Maths and Science – Short date will be used in the top left hand corner;
Learning Intention:

· Will be provided for each piece of learning, this will be typed or handwritten dependent on the age of the child;
· Where it is handwritten, a line will be left under the date and the learning intention written on the left hand side of the page;

Underlining:
· Will not be used in Foundation or Key Stage 1;

· Will be used at Key Stage 2 using a ruler; 

Mistakes / Errors:
Will either be rubbed out or one line put through the error;

Handwriting:

All writing should follow the school’s handwriting approach;

Use of Sheets or Work Completed on Sheets:
Where work has been completed on sheets, it as a result of the teacher identifying this is the most effective way of meeting the learning intention:

· Sheets will have the date and learning intention written or printed on them;
· Unless A3, sheets will be stuck into books flat in a way they can be immediately read (not folded);

· Worksheets should be in chronological order;

· Sheets should be trimmed to fit the books;

· Sheets will be stuck into books in a way which reflects care and respect for the child’s learning

Marking in Books:
· The appropriate marking code will be stuck into the front cover of the book;

· Marking will demonstrate use of the marking code;

· The school’s handwriting approach will be modelled by the adult marking the book;

Statutory Spelling lists, including High Frequency Words:
· Foundation and Key Stage 1 will have Monster Phonics resource cards including high frequency word cards printed, laminated and available for children. Children will be directed to the appropriate card to support them;
· Key Stage 2 children will have statutory spelling lists and high frequency word lists stuck into their writing book. These lists will also be accessible as printed, laminated resources for use in other curriculum subjects. Children will be supported in using the appropriate resource;

· Children with SEND will be directed to the appropriate resource card to support them, which will be printed and laminated;

· The school uses Monster Phonics as the chosen SSP, the phoneme – grapheme correspondences are on display in every class. Children will be supported in accessing resources in making appropriate spelling choices;

Use of Elicitation Tasks:
In Key Stages 1 and 2 these are at the beginning of the unit of work in Maths and English, prior to the Learning Journey being stuck into the book (Learning Journey is developed in response to the assessment of the elicitation task);

MATHS: Use of Learning Journeys:
· These are placed at the start of the sequence following the elicitation task, this will break down the learning steps for the sequence
MATHS: The Connective Model:
· Is placed at the start of the child’s book;

MATHS: The Marking Code:
· Is placed in the inside cover of the child’s book at Key Stage 1 and 2;
WRITING: Use of Learning Journeys:
· The Learning Journey for the sequence of learning will be mapped out at the start of the sequence with incremental steps following the elicitation task, this will be stuck into the child’s book at the start of the sequence;

At Key Stage 2

· The Learning Journey will:

1. Identify the writing outcome;

2. Identify the key familiarisation of text type e.g sharing of book, retelling, story mapping;
3. Identify deconstruction and practice e.g. writing sentences, word choice;
4. Identify the key steps towards the writing outcome;
At Key Stage 2

· The Learning Journey will:

1. Identify the writing outcome;

2. Identify the key points of familiarisation e.g. text type, vocabulary;

3. Identify deconstruction and practice e.g. sentence type;

4. Identify the write and create steps towards the final outcome;
WRITING: Where Writing is Being Edited and Reviewed Across a Series of Days:
At Key Stage 2 a piece of writing maybe reviewed and edited across a series of days. Where this is the case, the learning sequence will be stuck into the child’s book to show the writing process and focus across this part of the sequence, this will be dated for each day with the learning intention identified;
WRITING: Use of Assessment Grids:
The Evidence Gathering Grids will be used for writing, this will be stuck in the opening page of each child’s writing book. 

Teachers will date where a child has evidenced learning in relation to writing outcomes.

WRITING: Use of Writing Ladders:
These are stuck into the inside cover of Key Stage 2 writing books. 

WRITING: The Marking Code:
· Is placed in the inside cover of the child’s book at Key Stages 1 and 2;
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