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Overview
Haytor View Community Primary School is fully committed to the inclusion of all its pupils. At Haytor View Community Primary School all staff are expected to uphold and promote the fundamental principle of inclusion for all children. 
Whole School Principles

At Haytor View we have the following expectations relating to the effective provision for children and families:
· An ethos of respect which promotes inclusion for all;

· The promotion of the learning and development of all children;

· The statutory requirements of EYFS, NC, SEN Code of Practice and Equality Policy are understood by everyone;

· All staff are aware of the local procedures including Early Help and 0 – 25 team, regarding the support for children;

· There are clear procedures in place to support meeting the needs of children and families;

· Reasonable adjustments are made to practice, organisation and staffing to support children;

· The budget is used to promote inclusion through universal resources that promote diversity, inclusion and meeting need;

· Where appropriate elements of the budget is allocated to support groups of children and families through additional resources / staff time / staff training and development;

· The school has in place an accessibility plan, equality objectives, SEND, Early Help and SDP priorities which reflects how the school meets the needs of all children including physical, curriculum and information access;

GRADUATED RESPONSE TO MEETING THE NEEDS OF ALL PUPILS AND FAMILIES
It is expected that practitioners deliver Wave 1 provision to meet the learning, development and well being needs of each child in the first instance. Each term a full review of provision is undertaken via provision map review, to ensure the Wave 1 (universal) provision map reflects the needs of the cohort.

When a graduated approach to support the inclusion of children is required, practitioners will refer to Waves 2 and 3 (targeted and specialist) of the provision map to support the inclusion of the child.

Where children’s needs are being met at Wave 2, a group or individual plan will be developed as appropriate.

Where children’s needs are being met at Wave 3 (specialist), an individual pupil plan or relational care plan will be developed. 
In developing appropriate wave provision for the cohort, practitioners should consider what steps they need to take to support each child within the wave provision. 

As part of the wave provision practitioners should consider the strategies and support offered for individual children at waves 1/2/3 (universal/targeted/specialist), where a need is identified within the areas of need identified in the SEND Code of Practice (2015): 

“Following a Graduated Approach is a way of considering the cycle of assess, plan, do and review to ensure that children’s needs can be met and further support can be offered when the child does not make progress despite additional support that is different from what is being provided at a universal level.   The Assess Plan Do Review cycle should be applied at each stage of the process.  The process is not linear nor does each step operate independently of the steps taken previously.”

Definition of SEND 0 – 25 years
A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her. 

A child of compulsory school age or a young person has a learning difficulty or disability if he or she: 

· has a significantly greater difficulty in learning than the majority of others of the same age or

· has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions.

Definition of Early Help (Taken from Devon Children and Families Partnership website)
Early Help is an integral part of everyone’s role.
It is the initial response offered by all services in contact with children, young people and families when they need extra support to thrive.
It’s not a specific service or team. It’s an approach to working that brings together people from a range of different services and teams who will work with the whole family to help improve things for everyone.
The aim is to identify and build on a family’s strengths to help them resolve their own difficulties and support them to develop skills to prevent further problems and better manage any future challenges.

Principles of Early Help:

· Always do something – at the very least, talk to another practitioner to explore a way forward.

· If you think a family needs help, you need to act quickly before the situation or problem worsens.

· If a family approaches you for help, you need to respond promptly and begin to assess their need and identify how support should be provided.

· A family must give their consent for Early Help before information can be shared across agencies via the Right for Children system.

· Conversations, meetings, assessments and plans should be purposeful and lead to actions to improve outcomes for the family.

· The family are central to the Early Help process and should be involved throughout the assessment, plan and subsequent reviews.

· All communication and decision making should be shared, both with the other practitioners involved and with the family. Nobody should be working in isolation.

· Once a family’s situation has improved and been sustained for an agreed period, support services should reduce or end to enable the family to be independent.

· If Early Help isn’t working, conversations may become challenging. If an agreement cannot be reached, practitioners should refer to the dispute resolution process and seek support from their own agency.

Early Help Journey

Step One

Family/Practitioner identifies need for multi-agency Early Help offer or Step down from Social Care
Step Two
Practitioner explains Early Help to the family. Consent obtained

Step Three
· Identify practitioners / agencies involved with or could be involved with the family – see webpage  (Pinpoint/ Locality Officer / Practitioner Forum)
Convene a Team Around the Family (TAF) meeting
Identify lead practitioner
OR

· Early Help Assessment started on Right For Children (RFC) – all agencies / practitioners add their information
Family plan agreed at TAF meeting – information to be added to RFC by all agencies
Identify lead practitioner
Step Four
Request for additional service (RfAS)/funding (where applicable) submitted to Triage RFC updated

Step Five
Review of progress Plan & Review. 12 weeks review cycle (sooner if there is a change)

Step Six
Step down to single agency/universal or Step up to statutory services phone MASH Consultation Line: 0345 155 071

Use of Haytor View Graduated Response to meeting the needs of Pupils and families 
· The Graduated Response provides a point of reference for school staff when deciding which level of the graduated response is being delivered or where additional provision is required;

· The Graduated Response provides a reference point for School Leaders when faced with approaches from external agencies/professionals regarding the needs of individual pupils and families;

· The Graduated Response can be used as a review tool for school, phase and class practice and individual pupil provision, so that staff can check that they are providing appropriate and purposeful support for pupils and families at different levels. It may identify gaps in provision or new ideas for working with individual pupils and families;

· The Graduated Response provides transparency and clarity when explaining to parents the provision the school provides for cohorts of pupils, individual pupils and families;

· School Leaders when monitoring and evaluating provision for pupils with SEND, will use the Graduated Response tools to evaluate whether the school/phases and classes are making appropriate provision to meet the needs of all pupils;

· School Leaders will use the Graduated Response tools in determining whether the school/phases/classes have taken sufficient, relevant and purposeful action to meet the needs of pupils and families;

· When considering external agency engagement or a request for additional resources via statutory assessment (EHCP) school leaders will review whether there has been sufficient, relevant and purposeful action to meet the needs of pupils;
· When considering external agency engagement or a request for additional resources via Early Help, school leaders will review whether there has been sufficient, relevant and purposeful action to meet the needs of pupils and families and what needs are outstanding;
Principles of Early Help at Haytor View

· Many children and families will be able to have their needs within the universal delivery model, this means they may:
1. Meet with an adult in school and identify what the need is;

2. Decide with school that the need can be met without engaging Right for Children Early Help Model;

3. This may still see regular meetings or support being offered (this might be sourced from PINPOINT), just not within a multi disciplinary way;

4. That the Right for Children Early Help Model maybe returned to later on if required;

5. Where families are experiencing multiple problems, it might be more supportive to follow the Right for Children Early Help Model;

6. In both the Haytor View universal delivery model and the Right for Children Early Help Model, what is key to identify is what the key issues are including: the key need and which agency is best placed to support the child or family;
Haytor View’s Early Help approach
· The school recognises that in its universal and wave provision Early Help will be provided to a wide range of families, in relation to needs which may relate to well being, SEND, particular family circumstances;

· Where a family approaches the school to ask for help, the school will discuss with the Parent what may support them, this might include a discussion regarding Devon’s Early Help;

· The school identifies that an important ingredient in Devon’s Early Help is relationships, where they feel that a parent or family may benefit from Devon’s Early Help approach, they will introduce this to them accordingly;

· Where a parent has decided that they wish to pursue an Early Help assessment, they are placed in the Early Help Forum process;

Use of Haytor View Graduated Response when approached by Parents, other Agencies/Professionals regarding named pupils 
· There are occasions where the school is approached by parents, external agencies or professionals, making demands of school provision in relation to named pupils, this may relate to specific provision requirements, other agency processes or 0 – 25 team process, or may request that the school allocate additional resources e.g. THRIVE, Specific Support such as domestic violence, Educational Psychologist referral, additional Learning Partner time;
· When the school is approached by a parent, external agency or professional regarding a named child, the school will use the Graduated Response tools to:

1. Engage the child’s teacher and phase leader in discussion at the next fortnightly leadership meeting with Phase Leader;

2. Review the provision in place for the child;
3. Refer to the provision mapping for the child;

4. Review individual assessments for the child;

5. Review progress for the child;
6. Review any other information or support relating to the child

· If the outcome of Stages 1 – 6 above determine that further exploration is required, this will be managed within the Graduated Response framework;

· If the outcome of Stages 1 – 6 above determine that provision in place is meeting need, the child’s needs will be continued to be met within the Graduated Response framework;

· The SENDCo or Co-Head Teacher will coordinate a response to the inquiring agency/professional, identifying what provision is in place for the child and the outcome of the review (Stages 1 – 6 above). They will clearly state that they are happy to contribute to a TAF if the enquiring agency feels that an Early Help assessment is required, the school will also offer to jointly support the enquiring agency in completing the assessment together with the parent where the enquiring agency feels that an Early Help assessment is required. The school will reiterate the principles of Early Help being the responsibility of all agencies, it is not the sole responsibility of schools;
· Where it is viewed there is unmet need for the child, the school will review whether an individual pupil plan needs to be developed, or where a relational plan or other support is appropriate

· Where appropriate the school will liaise with the family and coordinate a Devon Early Help Assessment, placing records on Right4Children, arrange a TAF (team around the family) meeting for the child, engaging the external agency/professional who made the initial inquiry along with any other relevant professionals, to ensure a holistic consideration of the child’s needs;
· In agreeing to action a TAF, the pupil/family will be placed on the school’s Early Help Forum List for TAF, a lead in school will be identified the TAF will be coordinated in accordance to the Early Help Forum. The family will be placed on the fortnightly Phase Leader meeting agenda, in order to discuss provision;
· Where it is viewed that the child’s needs are being met within the Graduated Response Framework, the school will inform the inquiring agency/professional that they will be happy to attend a TAF (team around the family) meeting for the child, contribute towards any Early Help Assessment or any other assessment the inquiring agency/professional agency coordinates as part of a holistic review. 

· The school will not automatically assume the position to coordinate a TAF (team around the family), provide additional provision or undertake referrals to other agencies on the suggestion of an external professional, unless the review of the provision Stages 1 – 6 above as part of the Graduated Response identifies there is unmet need. The school will refer back to the referring agency;

· The school works within an ethos of partnership and expects professionals undertaking assessments of individual named children and families to engage the school in a holistic consideration of individual need, therefore it expects other agencies/professionals to respect the school’s professional role and engage them in wider consideration of individual children. Where the school has not been engaged sufficiently in considering individual needs, the Co-Head Teacher will document to the relevant agency/professional the school’s position regarding the individual child;
Where information is requested or an approach made by an alternative agency as part of their assessment/information gathering processes:
· Once the request has been received, it will be placed in the school’s Early Help Forum process, the enquirer will be informed of the timeframe the school will be working to as detailed below and provided with the relevant information regarding the school’s consideration of additional information or resources request as detailed above:

1. The named pupil / family will be placed on the next TAPAS agenda for the child’s Phase Leader in order to discuss the request, detail for the individual child and arrangements for gathering the required information, this will take a maximum of 2 weeks;

2. Following step 2 above the information will be gathered by the class teacher as directed by the Phase Leader, this will take a maximum of 2 weeks according to their workload;

3. Following step 3 above, the SENDCo or Co-Head Teacher will complete the information request, copy the documentation for file and forward the information to the appropriate agency, this will take a maximum of 2 weeks;

NB: In total the process for information gathering will take a maximum of 7 weeks
Haytor View’s Early Help Forum
Haytor View is committed in its approach to Early Help, it has worked with Governors to undertake a strategic approach to Early Help as a result of increased demand in this area. Alongside demand is the expectation of a wide range of agencies including: 0 – 25 team, inclusion, health, DCC Early Help. Early Help Assessment and provision falls within Wave 3 provision, it is targeted, focused and is met jointly by Local Authority resources and school resources. There is no specific budget allocated to Early Help within the SBS allocated to schools, therefore a strategic approach is required in order to manage need, demand and expectations. 
The school’s approach is detailed as follows:
· There are five people trained in Early Help at the school, this includes both Co-Head Teachers;

· The identified people are allocated specific aspects of the school in order to meet need;

· There are a further two admin staff trained in Early Help, to support the administration of Early Help processes;
· Where an Early Help Lead feels that a family needs to be prioritised ahead of an allocation meeting, discussion will be held at the fortnightly leadership meeting with the Early Help Lead and Co-Head Teacher;

Haytor View’s Early Help forum meets half termly, at the meeting they:
Review Early Help requests from outside agencies
· Any families HTV has been asked to undertake an Early Help assessment on;

· Any families HTV have been asked to lead on;

· Any TACs we have been asked to attend;

· What is the current capacity of Early Help Leads - HTV

Any work we have been asked to undertake; Early Help families – OPEN to HTV or other agency

· Current provision for individual families;

· Next date for meeting;

· Any outstanding actions or referrals;

· Is R4Children up to date;

· Has E-Caf been completed / updated;

· Has review following mtg been updated;

· What is the current capacity of Early Help Leads - HTV

Have team around the family been updated; Early Help – NEW referrals HTV
· Have assessment been completed;

· Have parents provided information sharing consent;

· Have team around the family been added;

· Has it been accepted by Early Help;

· Have any professionals been allocated;

· Is R4Children up to date;

· Has initial TAC date been set;

Early Help – PENDING referrals HTV

· Are there any referrals which have been prioritised – why?

· What is the basis of the referral;

· Have the parents engaged;

· What outcomes are planned;

· Who do we anticipate in attending or offering support;

· What is the current capacity of Early Help Leads - HTV

Who will lead; Step Down Processes – Closing Early Help

· What is the basis of the closure;

· Has the final summary been completed;

· Is parent aware;

· Any follow up support/actions;

Locality Partnership meetings and Practitioner Forum Meetings

· Dates of next meeting;

· Who will attend?

The monitoring of Early Help processes are reviewed half termly:

· Right 4 Children/Early Help – Nos. of Families

· Right 4 Children – School Lead Professional

· Number of meetings this term

· Number of plans in place

· Number of trained Early Help professionals in school

Open Early Help cases kept under constant review and if concerns escalate, a referral to Children's Social Care
Use of Haytor View Graduated Response when approached by DCC Early Help regarding named pupils or families
· There are occasions where the school is approached within the wider Devon Early Help process to  request that the school:

1. undertake an Early Help Assessment;

2. take the lead professional role;

3. allocate additional resources;

4. attend a TAF meeting;

5. Undertake specific pieces of work;

Any request from an Early Help professional will be reviewed by Haytor View’s Early Help Forum, where:

1) There will be a thorough review of the support the school are putting in place for the family;

2) Discussion regarding the relationship the school have with the family;

3) Consideration will be given as to the lead need for the family and whether this fits within the school’s remit and professional expertise;

4) What resources the school has at its disposal to support the family;

5) Whether the request fits within the school’s skill set;

6) Current capacity within the school;

Following the above review:

· Where it is viewed there is unmet need for the child which fits the school’s remit and capacity, the school will coordinate a Devon Early Help Assessment, placing records on Right4Children, arrange a TAF (team around the family) meeting for the child, engaging the external agency/professional who made the initial inquiry along with any other relevant professionals, to ensure a holistic consideration of the child’s needs;

· In agreeing to action a TAF, the pupil/family will be placed on the school’s Early Help Forum for TAF, the TAF will be coordinated in accordance to the availability of the Early Help Lead; 

· Where it is viewed that the child’s needs are being met within the Graduated Response Framework, the SENDCo or Co-Head Teacher will coordinate a response to the inquiring agency/professional, identifying what provision is in place for the child and the outcome of the review (Stages 1 – 6 above). They will clearly state that they are happy to contribute to a TAF if the enquiring agency feels that an Early Help assessment is required, the school will also offer to jointly support the enquiring agency in completing the assessment together with the parent where the enquiring agency feels that an Early Help assessment is required. The school will reiterate the principles of Early Help being the responsibility of all agencies, it is not the sole responsibility of schools;

· The school will not automatically assume the position to coordinate a TAF (team around the family), provide additional provision or undertake referrals to other agencies on the suggestion of an external professional, unless the review of the provision Stages 1 – 6 above as part of the Graduated Response identifies there is unmet need;

· The school will not undertake pieces of work identified by the Early Help Triage outcome process, where the school does not have the relevant skill set, as this needs to be undertaken by the most appropriate agency;

· The school works within an ethos of partnership and expects professionals undertaking assessments of individual named children to engage the school in a holistic consideration of individual need, therefore it expects other agencies/professionals to respect the school’s professional role and engage them in wider consideration of individual children. Where the school has not been engaged sufficiently in considering individual needs, the SENDCo or Co-Head Teacher will document to the relevant agency/professional the school’s position regarding the individual child;

The school is mindful that:

· Early Help is an integral part of everyone’s role.

· It is the initial response offered by all services in contact with children, young people and families when they need extra support to thrive.

· It’s not a specific service or team. It’s an approach to working that brings together people from a range of different services and teams who will work with the whole family to help improve things for everyone.

SEND PROVISION
Three Levels of Graduated Provision
· The SEND Code of Practice states that where a child does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions. 

· If pupils are still attaining at a level significantly below-age related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then consideration must be given with regards to Waves 2 and 3 (targeted and specialist provision).
Four Areas of SEND:
· Communication and interaction 

· 

 HYPERLINK \l "PP_3_4_ASS_CL_L" 
Cognition and learning

· Social emotional and mental health

· 

 HYPERLINK  \l "PP_3_4_ASS_SP" \o "Go to Assess needs and impact for Sensory and physical" 
Sensory and physical



Each area is divided into 3 levels of provision:  

1. Universal – simple, reasonable adjustments to meet a child’s identified needs. 

2. Targeted - specific support for children with specific needs including small group and individual targeted intervention approaches, such as language groups.  

3. Specialist – Support for children who have significant and persistent needs despite appropriate intervention and support.  This is usually provided at an individual level and will be highly personalised. 
WITHIN UNIVERSAL PROVISION
· It is expected that in almost all cases, whole class inclusive provision and wave levels of the provision will have been effectively implemented and evaluated before higher levels of the graduated response are considered;

· Pupils operate broadly within the expected range of abilities for their age, but their progress/development may occur at a somewhat slower pace than that of other pupils;
· The pupils remain part of the mainstream teaching timetable for all activities;

· Individual goals for improvement are identified and the impact of teaching and learning is kept under review by the teacher to ensure its appropriate to pupils' needs;

WITHIN TARGETED PROVISION

· Once level of need and key areas for support have been identified, differentiated provision should be used as a starting point. 

· Pupil progress with learning and development is at a very slow rate and additional support is needed to achieve this;

· Pupils may be attaining at a level significantly below age-related expectations and there may be evidence of an increasing gap between them and their peers;

· Evidence based Interventions (whether group or individual) have been identified and put in place on the basis of the identified need;

· Evidence of impact of the intervention is recorded, to inform decisions about whether that intervention remains appropriate;

WITHIN SPECIALIST PROVISION

· A approach is implemented if children have significant and persistent learning difficulties, despite access to appropriate learning opportunities and support such as provision identified in the targeted provision section;

· Pupils have significant and persistent learning difficulties despite access to appropriate learning opportunities and support;

· Provision required to meet the pupil’s needs cannot reasonably be provided from within the delegated resources normally available to mainstream schools;

· Pupils may have life-long learning difficulties or disabilities, across several areas of development, and will require more specialist intervention;

Haytor View’s Implementation of Graduated Provision
· Provision Mapping for each class will take place termly;

· It is expected all children receive Universal/Wave 1 Provision;

· Where children require particular consideration at Wave 1, they are named on the provision map;

· Where children require consideration at Wave 2/Targeted Provision, they are named on the provision map;

· On the provision map teachers identify the key/lead area of need within the 4 categories (cognition and learning, physical, social, emotional and mental health, language and communication);

· Where children require consideration at Wave 3/Specialist Provision, they are named on the provision map and an individual pupil plan is developed for each child;

· Individual pupil plans are reviewed termly, including specifying the ‘Decision Pathway’ outcome;
· Where required Phase Leaders and/or the SENDCo will support the development and review of the individual pupil plan, including the ‘Decision Pathway’ outcome;

· Referrals to agencies and requests for additional support will only be implemented where there is evidence of appropriate provision mapping using the Graduated/Wave Response & detailed individual assessment of need; 
· Decisions to de-escalate provision will be evidence based & discussed with SENDCo & Phase Leader

Roles and Responsibilities:

· Teachers will undertake the provision mapping;

· Phase Leaders will oversee the provision mapping and identification of pupil need within the Graduated/Wave Approach;

· Phase Leaders alongside the SENDCo will review the provision mapping and the placing of children within Wave 1/2/3;

· Where necessary Phase Leaders will ask for particular information/consideration/justification for the placing of children within the provision map;

· Where teachers are looking to move children from Wave 2 (targeted) to Wave 3 (specialist), the teacher will arrange to meet with the SENDCo to discuss what arrangements have been put in place and what the key areas of need are. An individual assessment of need will be completed by the teacher identifying specific need and provision put in place. 
· Using the assessment outcomes teachers will develop an individual pupil plan

· The SENDCo alongside Phase Leaders will review the individual pupil plan and assessment;
· The SENDCo alongside Phase Leaders will review the individual pupil plan review and ‘Decision Pathway’ outcome;

· The SENDCo alongside Phase Leaders will implement referrals and actions as appropriate in the ‘Decision Pathway’ outcome;

Achieving Desired Outcome at Waves 1, 2 and 3
Once desired outcomes have been set the universal provision section should be used as a starting point. The graduated response tools (assessments) have been designed to be used as an audit tool for school/phase/class practice, so that staff can check that they are providing appropriate and purposeful support for pupils at universal level:
· Assess - Identifying special educational need

· Plan - Set appropriate challenge and aspirational outcomes

· Do - Identify strategies to achieve this outcome

· Review - Evaluate impact and review

Review current provision:  

· Has the pupil accessed appropriate high quality teaching across the curriculum?

· Do all staff understand how to meet the needs of vulnerable pupils?

Identify outcomes:

· Outcomes should be long term (end of phase/key stage).  

· There should be targeted steps towards outcomes that the provision will address.

· Have positive outcomes for personal and social development been included?

· How will the success of interventions be evaluated?

· Include outcomes that will support successful transition to the next phase of education, employment and independence.

Plan provision:

· Review the school’s arrangements for SEN Support.  What provision is already available within the school that would meet this pupils needs?

· What new provision might need to be developed?

· What resources might need to be secured (staffing and equipment)?

· Are there any training needs for staff?

· Ensure all relevant staff are made aware of the SEN support being offered.

· What is the expected impact of the provision?

· Have all of the recommended strategies from external agency reports been fully implemented?

Record:

· Use the school’s formats for recording needs, outcomes and provision (Individual Pupil Plan, Provision Map);
· Set a date for a review (Approx. 12 school weeks review);
· Pass the draft copy to Phase Leader and SENDCo for their consideration;

· Copy is placed on file and made available to parents/carers;
Assess the Impact:
· Prioritise the areas of need that have been highlighted in the assess section;

· These will then become the focus areas for the planning stage;
· It is recommended that when completing this section teachers should be mindful of the extent 
to which environmental and familial factors are thought to be influencing the presentation of 
behaviours seen and reflected in the plan;
· Identify which of the identified needs are key to moving the child forward. These needs should 
form the basis for the next set of Outcomes – short term steps identified on the individual’s pupil plan;

· It is recommended that teachers identify just 3 key needs/outcomes to carry forward to the 
plan;
Consideration of Social, Emotional and Mental Health Needs

· It is important that schools identify Special Educational Needs in terms of primary needs;

· An unmet special educational need such as a learning need will most likely result in a Social, Emotional and Mental Health (SEMH) need;

· Certain individuals or groups are more at risk of developing SEMH needs than others;

· Risks can relate to the child, family, or to their community or life events;

· Interruptions in a child’s emotional develop will cause dysregulation and impact on the child’s SEMH;

· The graduated response assessment tool should be considered alongside other information known about the child/family in order to assess needs holistically;
· This information may be from multi-professionals or from other school staff. For example, it may be that a primary need is environmental and that a child needs safeguarding. It is recommended that schools use the assessment triangle document where appropriate;

· Schools are not able to diagnose mental illness (this is a medical diagnosis reached by medical professionals);

· Assessment tools such as Thrive, Boxall profile etc will highlight individual need and support staff to be able to identify suitable support and provision;
· The presentation of poor behaviour does not necessarily mean that a child/young person has a behavioural problem, mental health difficulties or SEN. For example:

1. impolite to an adult may merely be an indication of a relationship fall out as opposed to SEN. 

2. anxiety may be linked with particular events in and outside of school that can pass with time. For example family separation, school exams etc.
Roles, Responsibilities and Engagement in the Planning, Delivery and Review Process
· It is the role of the Phase Leader to ensure all aspects of the Graduated Approach is employed in the Phase for which they are responsible;

· The class teacher remains responsible for working with the child on a daily basis. 

· Where interventions are suggested by others, the teacher should liaise closely.  

· The Phase Leader and SENCO should offer support for planning and problem-solving.

· Teacher assessments, including teacher’s knowledge and experience of the pupil forms the basis of consideration;

· Teacher and Phase Leader Analysis of progress in comparison to the pupil’s peers with reference to school data and national data and expectations.
THE CLASS TEACHER WILL:

Involve pupils: 

· Discussion with the child or young person, where appropriate, to establish their views on what they consider their strengths and difficulties to be;

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· What do they think will help them progress?

Involve parents/carers: 

· Discussion with the pupil’s parents/carers, to establish their views and experience of the child and their needs;

· Parents/carers must be formally notified when any additional support is put into place.

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· Share the school’s plan to support progress.

· Consider how parents/carers can support progress at home;

· Signpost parents/carers to Devon’s Local Offer information and to Devon Information Advice and Support;
Engaging External Agencies/Professionals – class teachers will be mindful of the following:

· If applicable, discussion with any outside professionals from health or social services whom the pupil is already known to;

· The leadership team knows the range of services which can support them with inclusive practice and meeting the needs of children with SEND, or knows where to get guidance;
· A graduated approach is implemented in meeting the needs of individual pupils;

· Staff act on advice from support services to ensure general inclusive practice and specific support for children is provided;
· Parental consent is always gained when discussing concerns relating to a child with outside agencies and follow up meeting held between teacher and parent regarding outcomes;
· Where appropriate the parent meets with the outside agency/professional;
· Records of discussions with other agencies and services are maintained on the comms log and available to parents if requested;
· Reports from agencies and professionals are maintained and provided to parents by the class teacher;
· Where appropriate the school engages with Early Help processes, paperwork and systems;

· Where appropriate the school participate in Team around the Family meetings
The role of the SENDCo - The SENDCo works with the Leadership Team in the holistic delivery of provision for pupils with SEND:
· The SENDCo attends local SENDCo forums;

· The SENDCo works with phase leaders to support individual children’s needs, if staff are uncertain how to include them or approach their learning;

· The SENDCo works with Phase Leaders to support staff in identifying, assessing, planning for and implementing strategies to support children with SEND;

· The SENDCo supports teachers in accessing additional support and guidance if there is a concern about a child with SEND;

· The SENDCo supports Phase Leaders and Teachers in working effectively with outside agencies and other professionals;

· The SENDCo supports Phase Leaders and Teachers to identify and support children with more complex needs;

· Where appropriate the SENDCo monitors staff who are working with children on a 1:1 basis;

· The SENDCo works with the leadership team in monitoring the provision and impact for children with SEND;

· The SENDCo works with Phase Leaders to complete termly SEND audit and Provision Mapping for the phase;

· The SENDCo liaises with Phase Leaders to ensure individual pupil plans are updated termly, identifying where further actions are needed e.g. referrals to other agencies, TAF, EHCP applications;

· The SENDCo works with outside agencies and other professionals i.e. EYC / Children’s Centre / Health visitor etc.

· The SENDCo accesses additional support and guidance if there is a concern about a child with SEND;

· The SENDCo supports the staff to identify and support children with more complex needs;
· The SENDCo is trained as a Early Help Lead;
Additional Adults
· The Key Person is clearly defined where appropriate

· The allocation of the key person reflects child’s preferences and match adult skills to child’s needs 

· There is an ethos of positive relationships that are explicitly modelled at all levels and between all members of staff, parents and children 

· The characteristics of effective learning supported and modelled by all staff  

· Adults are effectively deployed within the sessions in a way that actively support children’s learning and development 

· All staff respond sensitively to individuals and show empathy to a child’s immediate circumstances 

· All staff provide tailored approaches to meeting children’s needs in a flexible and reflective way

Planning a Review of an Individual Pupil Plan

· It is essential that the progress of pupils identified as having Special Educational Needs is regularly reviewed.  
· Education practitioners should meet with parents/carers to hold a formal review at least three times a year.
The review meeting will:
· Be aligned or combined with the usual cycle of discussions with parents/carers termly;
· Be led by a member of staff that knows the child or young person well;
· Allow sufficient time to gather parents/carers’ views and draw up a new plan;
· Include the views of the pupil;
· Where it is the first meeting, identify the area/s of need, the primary need, long term objectives and short term steps;

· Review of progress in relation to outcomes;

· Review Decision Pathway;
· Be recorded and a copy made available to parents/carers;
Review Checklist:

· Check parents/carers and key staff can attend;
· Explain the purpose of the meeting to the pupil (as appropriate) and gather pupil views and/or invite them to the meeting;
· Repeat any assessments or carry out new ones;
· Ensure an appropriate space is available;
· Gather relevant paperwork;

· Prepare the appropriate review document;

· When holding the meeting a number of questions should be considered in order to plan the next steps;

· Guidance is provided in the form of a decision pathway on the individual pupil plan.

Observation, Assessment and Planning:

· The school follows a graduated approach to identifying, assessing and meeting the needs of children with additional needs and SEND;
· There are clear systems and processes and record keeping regarding children’s learning and development, starting points, progress, areas of strength and areas for development;
· Observation and assessment processes carried out through a range of approaches to gather information

· Teachers follow the graduated approach in planning for individual children, including Wave Provision Mapping and individualised pupil planning;
Overview of Universal/Wave 1 Provision
Partnership with Parents:
· The teacher regularly shares information about individual children’s development, progress, strengths and areas of concern with parents;
· The school treats parents as partners in their children’s learning through shared information and open access to children’s records;
· The school supports parent access to appropriate support as required;
· Records of conversations with parents are recorded on the Comms Log, where a concern regarding a child’s development is raised;
· Additional information and concerns about children’s development are shared with parents in a timely and manageable way;
· Strategies being used in the school are developed with parents and shared with them to use at home where appropriate;
· Information is shared with parents to support them to meet their child’s needs at home;
· Where children have more significant needs are parents part of the planning process to ensure these needs can be met
Role of Adults:
· There is a lead adult responsible for coordinating the provision for the child, this is usually the class teacher unless otherwise specified;
· There is an ethos of positive relationships that are explicitly modelled at all levels and between all members of staff, parents and children;
· The characteristics of effective learning supported and modelled by all staff, with a focus on supporting pupil independence;
· Adults are effectively deployed in a way that actively support children’s learning and development;
· All staff respond sensitively to individuals and show empathy to a child’s immediate circumstances 

· All staff provide tailored approaches to meeting children’s needs in a flexible and reflective way 

Classroom Learning Environments:

· The environment is safe, secure and accessible (within the school’s standard operating procedures);

· Considerations are given to the physical environment including sensory impact and individual need e.g. hearing impairment;

· There is a flexible approach to the use of indoor and outdoor spaces to support the needs of children;

· There are opportunities for children to experience appropriate risk and challenge provided on a regular basis;

· The teacher makes reasonable adjustments to the physical and emotional environment to ensure children can be effectively included;

· The teacher makes reasonable adjustments to the environment to meet specific needs of individual children including additional equipment, organisation, layout, including in response to advice from external agencies

Classroom Routines:

· The routine of the day is flexible and responsive to different cohorts and different children’s needs;

· Staff are able to make decisions about adjusting the routine of the day in response to groups or individual children’s behaviours and responses at any point in the day;

· The routines of the day support children’s emotional well-being and sense of security and consistency;

· The routines and expectations appropriate to the child’s age and stage of development
The staff are supported and developed:

· Through the development of universal wave 1 provision through monitoring and evaluation processes (observation);

· Review of delivery and impact of interventions for pupils with SEND;

· Through book scrutiny and feedback undertaken in phases;

· Through data review and vulnerable pupil tracking, undertaken within phases;

· Through termly Provision Mapping and SEND audit review undertaken in phases;

· Opportunities in Self Reflection to explore approaches for working with pupils with SEND;

· All staff are aware of the school policies and procedures in relation to SEND and how to implement these;

· There is staff training developed in response to provision monitoring or the inclusion of pupils with distinct needs which are unfamiliar to staff;

· Staff and provision are monitored regularly to review impact of practice and identify development priorities both individually and whole school;

· There is a flexible approach to staffing organisation which provides capacity for individual pupils to receive appropriate intervention;

· Organisation of school structure with experienced and less experienced teachers working alongside;

· Opportunities to meet with Phase Leader and/or SENDCo in further developing approaches for individual pupils;

· Driving the observation and assessment of children;

· Review of the provision and whether activities reflect the needs and targets for children;

· Review of individualised planning for children;

· Review of implementation of guidance from professional advisory services;
· Staff are developed through staff appraisals and other mechanisms which includes development in supporting children with SEND and inclusive practice;

· Where are staff are not confident in working with all children they are supported to develop through internal support structures;

· Staff are expected to contribute to the observation and assessment of all children;

Observation, Assessment and Planning

· All staff follow a graduated approach to identifying, assessing and meeting the needs of children with additional needs and SEND 

· There are clear systems and processes and record keeping regarding children’s learning and development, starting points, progress, areas of strength and areas for development 

· In FS the setting seeks the progress check for all 2 year olds from the Health Visiting Team

· In the FS the setting seeks to carry out an integrated review process with the Health Visiting team if a need is identified at the progress check 

· Where children are new to the school records and assessments are sought from their previous setting;

· Observation and assessment processes carried out through a range of approaches to gather information 

· All staff contribute to the observation and assessment of all children  

· In the FS the continuous provision and planned adult led activities reflect the interests of the children and the children’s learning targets 

· Individual Pupil Plans are provided for children as necessary  

· Specific targets developed for children focussing on their identified areas of need  

· Specific activities or interventions provided for children with specific areas of need  

· Specific activities and / or interventions are provided relating to targets set by other agencies or specialist services i.e. Nursery Plus, Speech and Language Therapists, Occupational Therapist etc. 

Induction Process
· There is a well-planned and clear induction process appropriate to the age and needs of the child and family 

· Transitions at all points are planned and understood by all staff

· Key information is communicated to all staff  

· Individual information is used to support planning that relates to children’s interests  

· Parents and children are routinely involved in planning to meet the child’s needs at transition points

· The school routinely provides transition information to future settings /school / class for all children including information from other agencies or services 

· The staff have a timely and considered approach to planning for effective transitions where children are likely to need additional support and preparation to move on to the next phase 

· Teachers develops individual transition plans for children with SEND which reflect the parents’ and child’s views 

· The school engage in actively gathering information from previous settings or provision to inform planning to meet individual children’s needs
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