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APPENDIX 2 Planning & Teaching

Learning together - enjoying success - aiming high - celebrating difference – enriching community

The Curriculum
Our curriculum is broad and balanced and has been organised using a subject / topic based focused approach that incorporates progressively the key skills set out in the National Curriculum. It is enriched with trips and visits, visitors to the school, growing vegetables and gardening, cooking and extracurricular clubs and activities. 

Core texts are linked to the curriculum. Lessons will be planned well to ensure good short, medium and long term progress. 

[bookmark: _GoBack]Our English lessons are based on teaching sequences from the Non Nonsense Literacy website. These provide a rich, high quality diet of children’s literature and coverage of all the skills and knowledge set out in the National Curriculum. 

The school uses Monster Phonics for the delivery of Phonics and early reading.

Maths teaching is based on teaching sequences from the Maths Team. These provide coverage of all the skills and knowledge set out in the National Curriculum.

PLANNING
Planning is a process not a product. It has one purpose; to enable high quality delivery which enables all students to learn. All teachers need to be clear and precise about the knowledge/skills they want students to learn in every lesson. Planning is about hard thinking. Teachers should spend time thinking about what they want children’s to learn first before they give consideration to what you want them to do. The questions teachers need to ask when planning a lesson are: 
1. Where are the students starting from? 
2. Where do you want them to get to? 
3. How will you know when they are there? 
4. How can you best help them get there?

The National Curriculum stipulates the expectations which form the long-term overview had subject medium term plans from which the teachers adapt the medium term plans to fit the development and needs of the to achieve balance and coverage over a term or half term. Medium term plans allow the teachers to structure teaching and learning to ensure not only National Curriculum coverage but that it meets the needs of our children by reflecting on the aims and vision of our school. At this stage, thought will be given to the learning opportunities provided and the desired learning intentions and outcomes. 

Teachers must be explicit about the key knowledge and vocabulary that all students must use. Students must know the knowledge and key skills you want them to learn and the language they are expected to understand and use. We are all teachers of literacy. The quality of both students’ and teachers’ language, through instructions and questioning, are significant determinants of progress.

Allow all students to access learning and succeed with even the most challenging content if scaffolded appropriately What a “typical lesson” will look like will vary from subject to subject and individual teachers may utilise a variety of strategies based upon their professional judgement and knowledge. However, it is expected that the following high-quality teaching strategies are used effectively in the majority of lessons. (More details can be found in HWS Approach to Teaching and Learning document)

Medium Term planning 
Pedagogy and Planning - Our medium term plans guide our pedagogy and practice and set out our progression of core competencies, expectations and content. 

Medium term planning are provided by subject partners and available on the staff drive. These should be modified reflecting the starting points and development needs of the children.

Medium term planning will include:
· Overarching question and intentions
· Areas of learning covered and cross-curricular links
· Expectations and skills addressed
· Learning tasks
· Assessment opportunities

Short Term Planning 
When planning a lesson, teachers should be clear where this fits into their subject’s overall curriculum. Teachers will know what prior knowledge needed to be learnt before a lesson is taught, and when they will retrieve the key learning of a lesson in future lesson and medium term plan.

Individual teacher short term planning outlines the individual lessons and adaptations made for individual groups and children along with assessment opportunities and expected Learning Intentions and outcomes. Particular attention is given to clear and appropriate differentiation, progression and attainment at this point in the planning process. 

Short term planning. 
We do not expect teachers to produce individual lesson plans, but we do expect to see evidence of short term planning which reflects the teacher’s cognitive thought when lesson planning. The format for this can be determined by the individual teacher:

· Short term planning is each teacher’s detailed breakdown. 
· It will always include individual lesson Learning Intentions
· Success Criteria maybe be noted
· STP is a vehicle for assessment and as such is evaluated
· Assessment for Learning strategies are noted 
· Lesson plenaries are used as assessment opportunities
· Differentiation for individuals and groups is integral to STP

Learning Objectives 
It is important that teacher, children, learning partners are all clear about the key learning that will take place in a lesson. Teachers should make learning objectives explicit to children, the learning objective should be written or printed in the children’s book, but all children should be able to explain what the key learning of the lesson is.

Differentiation
Teaching and learning at our school will take the backgrounds, needs and abilities of all pupils into account. We will differentiate learning to cater to the needs of all of our pupils, including: Pupils with special educational needs and disabilities (SEND) Pupils with English as an additional language (EAL) Disadvantaged pupils By: 
· Using learning partners effectively 
· Working with our SEND co-ordinator (SENDCO), our children with SEND, and their parents to establish the appropriate level of material to support these pupils to make good progress
· Using ability groupings for certain subjects where appropriate 
· Providing specific resources such as task cards, writing frames and word banks

Our knowledge of the children, their prior attainment and specific needs, is a key part of planning. Teachers are expected to know the profile of the children they teach by their observations, transition information, looking at child’s data, any SEND data;

High quality teaching is the first wave of intervention for meeting the needs of all children including those with SEND. Differentiation should be planned over time to ensure a quality first approach which meets the needs of all children and groups and maximises the use of any additional adults in the room. When planning teachers should consider the different pedagogical approaches we use to engage, motivate and challenge all learners, so that most students find a learning fit most of the time.

LESSON STRUCTURE
All teaching will be structured to maximise learning opportunities and lessons will be planned in accordance with the following principles:
· the teaching should build on previous learning
· it should give pupils the 'big picture' of the lesson
· the teacher should explain the learning objectives, and why the lesson is important
· the lesson should be presented in a range of styles 
· it should allow opportunities for the children to build up their own understanding through various learning opportunities
· it should allow opportunities for the children to review what has been learnt it should have built-in opportunities for feedback to the children, celebrating success and reviewing learning strategies
· the teaching should indicate what the next step in the learning will be

TEACHING APPROACHES

Explanation
Teacher instruction should be planned with awareness of demands on students’ cognitive load, by presenting new material in small steps. 
1. Limit the amount of material students receive at one time. 
2. Give clear and simple instructions and explanations. 
3. Think aloud and model steps. 
4. Use more time to provide explanation and provide many examples. 
5. Re-teach as necessary.

Modelling (I do)
Teach with expert instruction and modelling To learn how to do something, children need to watch and listen to experts guide them through the process, step by step, before they make an attempt themselves. Modelling supports explanation and can help children to make abstract ideas concrete:
1. Demonstrate the worked activity in front of students 
2. Think aloud to show the thought process. 
3. Show it is ok to make a mistake and empathy, e.g. I found this bit challenging too. 
4. Integrate quick fire questioning e.g. why am I doing this now? 
5. Provide model answers

Guided practice with scaffolding (we do) 
Worked examples and scaffolding used to all support students to demonstrate their learning e.g. sentence starters, key word definitions, procedural steps visible etc Effective class discussion and questioning can happen at this stage

Independent, deliberate practice (you do) 
Children should be provided with the time they need to practise new material in a number of ways in order to master it. Scaffolding reduced or removed for majority of children. This is the component that will look the most different across curriculum areas, but all practice should be careful, deliberate and ideally just outside of children’s comfort zone.

Responsive Teaching 
Teachers should ensure that learning has stuck, by checking for understanding. All teachers should confidently and accurately use teaching techniques to gather a secure overview about whether the key learning has actually been learnt. If learning is not yet secure for students the lesson should be adapted or retaught differently

For responsive teaching teachers can use questioning. Effective teachers ask a large number of questions skilfully, as questioning is our main tool to probe, check and extend student understanding. Teachers should ask lots of questions, to lots of children, and then use what they learn from this process to adapt and reshape teaching within and between lessons. The majority of questions should targeted to support and challenge children. Whole class responses to questioning can be done effectively with mini whiteboards, hand gestures etc. Retrieval Practice Retrieval is a learning strategy that should be used regularly in lessons to support children with retrieving material that they have previously learnt from their long-term memory. It should be low stakes, completed without access to notes and used in a spaced manner. When used at start of lesson as a “Do now” activity it can help to recap prior knowledge needed for today’s lesson and learning partner with understanding prior learning of the class.

Challenge 
We should have high expectations of all children all of the time. It is good for children to struggle just outside of their comfort zone. All children must be working harder than the teacher over time and should begin learning as soon as they arrive in the classroom and for the whole lesson.

Learning Opportunities
We offer opportunities for children to learn in different ways. 
These include:
· investigation and problem-solving
· research, discovery and enquiry
· group work
· pair work
· independent work
· whole-class work
· asking and answering questions
· use of ICT and hand held learning
· fieldwork and visits to places of educational interest
· creative activities
· visual literacy and responding to musical or tape-recorded material
· debates, role-plays and oral presentations
· designing and making things
· participation in athletic or physical activity
· Use of the outdoor spaces within the school grounds.
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