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Pupil Premium Grant Report on Expenditure 2020 - 21
Learning together - enjoying success - aiming high - celebrating difference – enriching community
Background
· The Social Mobility Commission’s annual report: State of the Nation, November 2016, concluded that Britain has a “deep social mobility problem which is getting worse.” Its findings identify that in the last decade 500,000 poorer children were not school-ready by age 5. We need strategies for rapidly accelerating the social mobility of our most disadvantaged pupils;
· The Pupil Premium Grant provides funding from the Government for two policies : o Raising the attainment of disadvantaged pupils of all abilities to reach their potential; o Supporting children and young people with parents in the regular armed forces. 
· Eligible pupils include pupils from low-income families who are registered for Free School Meals (FSM), or who have been registered for FSM at any point in the last 6 years (known as ‘Ever 6 FSM).  
· Looked After Children, children adopted, and service children (those who have a parent currently serving in the armed forces, or who have a parent who has died in action, or for those with a parent invalidated out of service). 

Access to Funding
· As a school, Haytor View Community Primary is committed to ensuring all children achieve the highest academic standards and any disadvantage emerging as a result of pupils’ home circumstances is addressed as quickly and effectively as possible;
· We believe that data supports the school’s perspective that its approach to closing the gap, which is based upon the principal that every learner is considered as an individual, is effective in ensuring children reach their potential. Given the very high proportion of children who are recognised as disadvantaged at Haytor View (using the DfE definition of pupil premium/FSM6) we consider the learning of these children to be a significant element of our core business. We also recognise that many children defined in this manner may be less vulnerable than others dependent upon individual circumstances, and that children who fall outside this definition may also be vulnerable as learners for a range of reasons;
· In considering the needs of all children, whilst we are mindful of pupil premium/FSM6 definitions, these do not inform where provision is adapted, developed and targeted – this continual process of consideration, supported by a number of practices (some embedded, some developing)  and principles, highlighted in the school’s core offer takes into account every child as we seek to support all children achieving their potential, being mindful of those that fall within the DfE definition of pupil premium/FSM 6;
· We constantly review our definition of ‘vulnerability’ when considering provision for pupils using PP funding, currently our termly review considers each pupil within the following criteria:
1. Pupil premium
2. Attainment in relation to the national standard
3. Behaviour and safety
4. Online activity
5. Bullying (victim or perpetrator)
6. Emotional well being	
7. Risk of CSE (child sexual exploitation)
8. Cyber bullying
9. Risk of extremism and radicalisation
10. Home circumstances impacting upon child’s well being and/or attainment
11. Social Care engagement (CP, CiN, CiC)
12. Children being supported within the Devon Assessment Framework
13. English as an Additional Language
14. Attendance
· With regards to the above ‘core business’ we engage all children and parents in having a high regard for the learning attributes, successes and potential of each child, through being focused on the child as an individual. This includes regular opportunities to discuss their children’s learning, review their progress, share their successes and engage in learning opportunities during Time to Think, also individual personalised planning and review opportunities provide parents, practitioners and children to share their views on their development, needs and aspirations;
· In allocating funding we aim for the following outcomes: narrowing the gap for children in receipt of PP; accelerating progress for target pupils; providing personalised provision to secure marginal gains for individual pupil; secure good attendance; address any emotional barriers impacting on learning; increasing learning resilience which we identify as a key barrier to children’s progress;
· All Parents are supported in checking their child’s eligibility for PP funding, through transition meetings and Parent Consultations, School Leaders undertake a termly review of the whole school Pupil Premium eligibility following up any queries over unmet need. Termly updates regarding Pupil Premium and Free School Meal eligibility are placed on the newsletter, signposting parents over how to check individual eligibility;
· All teachers are acutely aware of which pupils are eligible for PP funding through individual class cohort information, including data and assessment information which teachers use as part of their day to day planning. There are half termly reviews of all children in receipt of PP funding on a cohort basis, in order that teachers are supported in identifying any gaps in progress and/or provision for individual pupils;
· Staff from each aspect of school provision, including: Teaching, Learning and Support; Pastoral; Administrative; Leadership all have a remit for best utilising skill set and provision brief for meeting the needs of children and families in receipt of PP funding;
· The annual development programme for the school focuses on developing staff skill set in meeting the needs of all children through both universal and targeted provision, this is delivered through: half termly information gathering opportunities; fortnightly phase meetings; fortnightly learning and teaching forum meetings; half termly moderation activities; fortnightly individualised self reflection for practitioners;
· The school uses cohort and individual data analyse over the year and at the end of year, to review the effectiveness of PP strategies for individual pupils and cohorts;
· The Head Teacher has engaged in training of the use of the Education Endowment Fund (EEF toolkit), which is used to review and develop provision in line with School Development priorities;
· The school uses assigned School Improvement Partner time as well as attendance at Pupil Premium training events delivered through ECTSA to develop awareness of what strategies are being used in other schools to successfully impact on outcomes for PP children;
· Year on Year we review both our Core Provision and targeted provision, identifying any unmet need to incorporate into the planning for the following year;

The Report
· The amount of funding received for Pupil Premium (including funding in respect of children of armed forces personnel, the Service Premium) in the last academic year using funding received in financial year 2020/21 and expected funding in 2021/22 (NB - pupil premium is allocated by financial year and therefore the school must make an estimate of how much Pupil Premium funding relates to the academic year being reported).
· What the funding has paid for in the previous academic year and spending plans for the academic Year Sept 20 to Aug 21. As schools we will not know the full funding costs or provisional allocations for the latter half of the academic year, schools should report on their known funding allocation up to the end of the financial year and update the published information when the full figures become available.
· The impact this has had on narrowing the gap.

Overview of the school
	Number of pupils and Early Years Pupil Premium (EYPP) and Pupil Premium grant (PPG) received 2020 - 21

	
Total number of pupils on roll (Nursery)

Total number of pupils on roll (Reception to Year 6)

	Autumn
	Spring
	Summer

	
	7


	24

	29


	
	195

	194

	198

	Number of pupils benefitting from EYPP

Number of pupils benefitting from PPG
	Autumn
	Spring
	Summer

	
	13
60

	10
72
[bookmark: _GoBack]
	16
80


	Early Years Pupil Premium Funding (EYPP)

Amount of Pupil Premium Funding received (£)
	£602.08 (Summer Term only paid to date – Autumn and Spring still to be funded)
 
£119,290




	
Principles of EYPP and PPG Spending


	· To ensure all pupils in receipt of the PP have quality first teaching and direct teaching support to reach at least national standards of attainment in the core areas of reading, writing, spelling, grammar and punctuation and mathematics by the time they leave the school;
· To ensure that teaching and learning opportunities meet the needs of all of the pupils;
· To ensure that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socially disadvantaged pupils are identified and addressed;
· In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvantaged;
· We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals;
· Decisions concerning what disadvantage ‘looks like’ will be made by leaders of learning throughout the school.  
· We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being in need of intervention and support; 
· Pupil premium funding will impact directly upon provision and have strong links with needs analyses carried out at a whole school strategic level as well as on a class-by-class basis – these mechanisms  will identify priority individuals, groups or cohorts and see developed provision as a result. 



	Objectives of EYPP and PPG spending 2020/21

	· Address the challenges arising from the impact of COVID and lockdown, including supporting well being, emotional regulation, progress in reading and maths;
· Maintain high quality first teaching (Wave 1) and targeted support (Wave 2) provision for PP pupils, in the face of limited resources as a result of changes in identification of Universal Credit, which will negatively impact on the allocation of EYPP and PP Grant to the school;
· Use a focussed approach to continue to ensure that negative trends in the existence of gaps do not develop at any point throughout the school;
· Maintain attendance levels and further reduce absence levels of pupils in receipt of EYPP and PP, using class based opportunities to engage children and parents in developing their understanding of the impact of attendance on progress. Development of provision for pupils where absence is impacting on progress;
· Further development of in-school assessment structures for the recording, monitoring and analysing progress of individuals and groups in all cohorts (FSM6; Boys; Girls; SEND; More Able), which sees School Leaders identifying specific intervention models to accelerate the progress of pupils falling behind
· Provision of support for parents at a time when they are unable to readily access staff in school, to support target parents in developing their confidence, capacity and understanding of how to support children’s emotional dysregulation;
· Provision of Parent support for Foundation Stage, to support parents in developing their understanding of phonics, reading and writing;
· Provision of Parent support for Foundation Stage, to support parents in developing their understanding of phonics and reading;
· Engagement of parents in understanding how to support children with specific barriers to learning in KS 2 in spelling, reading, writing and numeracy;
· Further engagement of Educational Psychologist in considering provision for EYPP and PP pupils not making expected progress;
· Development of THRIVE provision in all Key Stages including increasing number of THRIVE Practitioners to target children’s emotional interruptions and support parents in meeting individual need;
· Development of relational practices across all  phases to support children’s emotional regulation and well being;
· Broaden Wave 1 provision to further develop resilience of individual PP children, in order to increase engagement with learning and marginal gains progress;
· Further develop transition arrangements for children across the school both at the start and end of year as well as change of school, to minimise impact of key transitions;
· Develop class provision in identifying and planning for daily transitions and interruptions minimising impact on children’s emotionality and engagement with learning;
· Development of lunch time provision for individual pupils, where access to unstructured times has a detrimental impact on their engagement in class;
· Development of use of external spaces for children across Key Stage 1 and Key Stage 2 to provide regular sensory break opportunities to secure effective engagement with learning;
· Increase access to Forest School area for KS 1 to further develop provision for named pupils at point of transition from FS;
· Develop use of Spirals S and L support through training of KS 1 practitioners, to further develop provision for named pupils at point of transition from FS;
· Support parents in accessing eligibility for their children to receive PP funding, through Admin provision training and parent access to IT in using the ‘Portal’, which has replaced paper based mechanisms;
· Keep under review hot meal and snack provision for vulnerable children;
· Further develop attendance reporting, analysis and actions for children in receipt of PP;
· Further use of the EEF toolkit;



	Impact of COVID 2020/21

	Children and young people across the country have experienced unprecedented disruption to their education as a result of coronavirus (COVID-19). Those from the most vulnerable and disadvantaged backgrounds will be among those hardest hit. The aggregate impact of lost time in education will be substantial, and the scale of our response must match the scale of the challenge.’ – DFE 20 July 2020
We have developed a whole-school approach to mental health and wellbeing, this includes engaging widely with all members of the school community as this is an essential part of our provision and is a key part of the school’s ethos and values. 

The school has a duty of care to all of the children, families and staff in meeting the needs of all children, during times of significant challenge this includes promoting their resilience in order to be able to adapt to the circumstances, through maintaining their emotional and physical well being.

Educational establishments are all about the health, well being and care for pupils at this time. Underpinning our provision for children and families is maintaining positive mental health during lockdown and beyond, in order to support all children being safe and well during the lockdown period and positively engaging with their return to school.

"Mental health is not just the absence of mental disorder. It is defined as a state of wellbeing in which every individual realizes his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community" Young Devon Wellbeing Toolkit

We know the most effective and impactful strategy to target ‘learning loss’ as a result of the pandemic, is securing children’s levels of engagement with high quality first wave teaching. The school has an established track record of narrowing the gap for the most vulnerable of pupils, which is predicated on all children having access to universal first wave teaching, alongside access to tailored waved provision in order to meet identified need in a targeted approach.

With this belief font and centre, we have introduced: Fostering Resilience: School COVID Recovery Plan 2020 – 21, which should be read in conjunction with our Catch Up Premium plan. There is also parity with the school’s Pupil Premium Strategy 2020 – 21, due to breadth of approach the school has taken in its recovery planning based on well being.



	Aims of Catch Up Premium and EYPP and Pupil Premium Spending 2020 - 21

	Our interleaved objectives are as follows:
1. Staff Wellbeing: There is a culture of promoting and supporting staff resilience in order that they positively adapt in the face of significant challenge;
2. Relational approaches to support pupil wellbeing: There is a developing culture & ethos where the school focuses on attachment based practices for every child and supports the development of each child’s intrinsic motivation;
3. School Leadership: School Leaders have a good context based understanding of the COVID-19 crisis and draws upon this in all decision making in responding to the school’s requirements to meet statutory requirements;
4. School Governance: Governors have an oversight during the COVID-19 crisis to ensure the school continues to meet statutory requirements;
5. Stakeholder Engagement: As the visible presence and availability of school staff is diminished as a result of COVID Secure arrangements, all staff demonstrate their commitment to fostering the engagement of parents in their child’s learning and development. As a result Parents continue to demonstrate a strong relationship with the school;
6. Safeguarding: There is a positive culture & ethos where safeguarding is an integral part of children’s experiences in the school, as a result of the skilled and consistent support provided for all children by all adults. Safeguarding policies and procedures are effectively implemented by all staff and adults in the school, as a result there is a culture of high expectations for securing the safeguarding and well being of all children;
7. SEND: There is a positive culture & ethos where SEND provision is an integral part of children’s experiences in the school, as a result of the skilled and consistent support provided for individual children by all adults. As a result there is a culture of high expectations for securing learning, development and well being of all children with SEN;
8. Remote Learning: There is a positive culture & ethos where remote learning/ provision is an integral part of children’s experiences in the school, as a result of the skilled and consistent support provided for all children by all adults. Consequently there is a culture of high expectations for securing the continuation of learning, safeguarding and well being of all children during periods of absence from school;
9. Curriculum: A revised broad and balanced curriculum is being delivered to all children;
10. Pupil Progress: Above 90% of children achieve their targeted outcome for the end year set by Teacher and Phase Leader. For the remaining children who do not achieve targeted outcome, teachers will be able to identify at the point of transition for the receiving teacher the ‘gaps’ which prevented individual children achieving targeted outcomes, in order that targeted actions can be swiftly implemented the following academic year;
11. Phonic Recovery: In Year One 66.7% and in Year 2 Two 89% of children will meet the expected standard in the Phonics Screening Test;

As a result of the enforced absence from school and emotional interruption experienced, the initial steps are to undertake:
· A holistic consideration of children’s emotional well being and mental health;
· An accurate assessment of children’s current learning, identifying gaps;
· An audit of universal and wave provision mapping based on cohort and individual need;

The overarching aim is through a blended approach of universal and tailored support, concentrating on children’s emotional well being and securing engagement with high quality first wave teaching, the disruption caused to children’s development and learning as a result of the pandemic will not have a lasting detrimental impact.




	
Summary of EYPP and PPG spending allocation 2020/21
March 2020 – July 2020 During School Closure and partial re-opening

	Intent
	Implementation
	Anticipated Impact
	Impact
	Cost

	ATTENDANCE£
To maximise children’s access to quality first wave teaching;

	· First day call for all absent pupils;
· Follow up call with school leader if there are queries over the reasons for the attendance, in order to seek to return the child to  school the same day;
· Parents supported in accessing coronavirus test kit where appropriate;
· Monthly monitoring of attendance RAG rates children, with targeted actions;
· Early intervention calls between teachers and parents;
	· Attendance levels of 96% with 0.8% unauthorised absence
	2020 – 21
94.9% Attendance
0.9% Unauthorised absence
4.2% authorised

Routine processes and swift contact saw parents sending children into school subsequently, following their initial decision to keep them at home. This saw children accessing learning which was less interrupted. Overall figure impacted by COVID measures.
	£3,387
admin
time

£5,557
Parent Worker Time

	ATTENDANCE:
To swiftly identify attendance issues and robustly address
	· Weekly attendance reviews;
· Monthly analysis of individual pupil attendance using criteria;
· Where there are attendance concerns, EWO informed in order to undertake home visit;
· Fast Track process used where there are 20 unauthorised absences;
· Attendance highlighted weekly on newsletter;
	· Parents have a developing relationship with their child’s teacher, who they can access for support/clarification
· Early Help process evidence multi-agency support in place for families
	Attendance analysis swiftly identified attendance concerns, due to COVID implementing robust processes e.g. medical evidence and EWO engagement presented significant challenge
	£2,170



	WELL BEING/ACCESS TO LEARNING:
Where children are self isolating, they access all aspects of school provision
	· All teacher engaged in support for delivering Google Classrooms;
· Where children are self isolating, learning is set tailored to children’s needs and reflects learning taking place in class;
· All families receive a phone call each week from an appropriate teacher to discuss provision with family;
· All families receive a welfare phone call from the Parent Worker;
· All FSM families have a meal option delivered;
	From day 1 of absence 100% of families receive:
· Home learning;
· Welfare call;
· Contact from teacher;
· Access to FSM where appropriate;
	During periods of self isolation all children received remote learning from day 1. All families received a welfare call in order to identify any unmet need e.g. shopping. Where required a meal was delivered daily to families. Teachers made weekly contact with the family and where possible spoke with the child to support connection. On return the learning the child had taken part in at home was celebrated and shared.
	£2,508


	STAKEHOLDER ENGAGEMENT:
 Parents/Carers demonstrate a relationship with their child’s new teacher to best meet their child’s needs 
	· All parents receive a phone call or face to face meeting with their child’s class teacher at point of transition;
· All families who reach out, receive timely support 
	· Parents have a developing relationship with their child’s teacher, who they can access for support/clarification
· Early Help process evidence multi-agency support in place for families
	All Parents/Carers were engaged in meeting new teacher, all children experienced a successful transition.
Early Help in place for families identified as in need;
	£1,200



	TRANSITION – in School
Practitioners across Key Stages 1 and 2 support the successful class transition of each child 
	· Children are supported in their transition by moving with adults they have an existing relationship with;
	· There are no school refusers
· There are no permanent exclusions 
	All children had a successful transition, there were no school refusers, all children demonstrated comfort in their relationships with adults, familiar adults were able to support teachers in understanding the individual needs and characteristics of each child and could swiftly intervene. There were no permanent exclusions, 1% of children [2] experienced a fte.
	£19,000


	STAKEHOLDER ENGAGEMENT:
Parents/Carers demonstrate a relationship with the school to best meet the needs of their child
	· School Leader is on the school gate at drop off and pick up, greeting parents & children and being a point of contact;
· Conflict is swiftly identified and mediated to best support the child’s effective engagement with school;
	· Complaints are swiftly resolved at an informal stage, to minimise the child’s exposure of damaged relationship between home and school
· Parents are able to share any concerns or queries they have and feel listened to;
	Every day during 2020 – 21 a School Leader was present for parents at the start and the end of the school day. Any issues were swiftly managed, any challenges experienced by children were supported in the moment. Children were not exposed to discomfort experienced by parent. School Leaders were aware of any emerging issues. This meant there was prompt identification of any issues or potential issues, they were swiftly resolved and children had a success transition into class. 
	£4,250


	SEND:
Children with identified SEND vulnerable at point of transition are supported
	· Exit and receiving teacher meets to hand over information and hold discussion;
· Individual Education Plan jointly shared;
	· Meeting takes place with Parent to support their reassurance of need being met
	All children with SEND successfully transitioned to new class. Discussion held with parents of children with EHCP, on EHCP portal or where distinct needs identified
	£350

	WELFARE/
SAFEGUARDING:
Vulnerable families continue to be identified and support put in place as circumstances change
	· Parent worker undertakes contact calls to all families self isolating
· Access to support is a regular feature on newsletter
· Staff raise awareness where they notice a change in a child’s presentation or comments made
	· Referrals to support services e.g. foodbank, charitable organisations demonstrate nos. of families reached
	Families in need were immediately identified either through school initiated contact or parent/carer contacting school
54 families received foodback support 72 families received charitable support
	£2,736


	WELFARE/
SAFEGUARDING:
All families who meet the criteria receive free school meals
	· Admin staff are attuned to changes in parent circumstances e.g. non payment for meals
· Access to support is a regular feature on newsletter
· Staff raise awareness where they notice a change in a child’s presentation or comments made
· Admin staff support parent in accessing online portal to check eligibility
	· Increase in free school meal eligibility and take up
	Parents received personalised support where required;
There was an increase of 9 families accessing free school meal support during Autumn 2020 as a result of admin support for families;
	£1,938

	WELFARE/
SAFEGUARDING:
Families access holiday voucher scheme at Christmas, to support meal provision for children
	· Admin team work with the LA portal to cross check eligibility;
· Admin team make contact with each family to provide support in accessing vouchers e.g. downloading code, printing vouchers
	· 100% of families access holiday voucher scheme at Christmas
	All families accessed holiday vouchers scheme, which was extended into 2021. School provided parents with vouchers due to challenges of accessing downloaded vouchers.
	£380

	WELFARE:
Families identified as vulnerable using HTV criteria have access to additional support over the Christmas period e.g. food bank, present parcels
	· Class Practitioners identify families who fall within the criteria and provide names to school leader;
· School Leader and Parent worker coordinate and review lists;
· Requests provided to appropriate organisations;
· Parents informed of arrangements;
· Admin team inform parents when parcels are ready to collect, managing this safely;
	· 51% receive holiday assistance
	64% of families accessed support during holiday period, this extended into 2021.
	£300

	WELFARE:
Children’s emotional regulation and sense of loss is supported in the build up to Christmas
	Children are prevented from having access to the usual experiences of Christmas in school e.g. fete, performances, Church visit, singing around the tree, parent craft afternoon. The following measures put in place:
· Children access a theatre performance which is site based and COVID secure;
· Children have a Christmas singing experience within their bubble;
· Children have a bubble based Christmas craft afternoon;
· Children have a bubble Christmas dinner;
· Children have a Santa experience;
	· 100% of children receive a Christmas experience
	All children experienced an afternoon of ‘awe and wonder’, which supported their sense of well being in approaching the Christmas period in the absence of usual school activities.
	£300



	PHONICS RECOVERY
Children below the expected standard in phonics at Year 2 secure accelerated progress
	· Children receive a tailored intervention based on current phonic assessment data;
· Children are supported in achieving fluency in reading, in a discrete teaching approach
	· 89% of Year 2 Children meet the phonic screening requirement
	
No validated published data available
	£7,714

	PHONICS RECOVERY
Children below the expected standard in phonics at Year 1 secure accelerated progress
	· Children receive tailored teaching based on finely tuned phonic assessment;
· Two teachers deliver whole class input, in order to focus on pupil engagement, concentration, segmentation and blending;
· Children are supported in achieving fluency in reading, in a discrete teaching approach
	· 67% of Year 1 Children meet the phonic screening requirement
	No validated published data available
	£14,326

	SPEECH AND LANGUAGE DELAY
KS 1 Children with identified speech and language delay receive individualised programme of support
	· 1:1 speech and language intervention based on Speech and Language therapist assessment and intervention
	· 100% Key Stage 1 children with identified speech, language and communication needs have access to tailored provision, Supporting further assessment where expected progress falls short
	Children with SALT plans in place received individual support, SALT was engaged for part of 2020 – 21, this was virtual and children were supported with Learning Partner to access remote session. Due to SALT caseload, a significant number of children remain on the waiting list for assessment.
	£3,052



	SPEECH AND LANGUAGE DELAY
FS Children with identified speech and language delay receive individualised programme of support
	· Spirals small group speech, language and communication intervention
	· 100% Foundation Stage children with identified speech, language and communication needs have access to tailored provision, Supporting further assessment where expected progress falls short
	A small number of children with SALT plans in place received individual support, SALT was engaged for part of 2020 – 21, this was virtual and children were supported with Learning Partner to access remote session. Due to SALT caseload, a significant number of children remain on the waiting list for assessment.
	£3,420

	RELATIONAL PRACTICES:
Minimising emotional interruptions and dysregulation for vulnerable pupils
	· Transition day for movement of class (Oct 2020), reviewing environment, processes and systems to support the swift return to school of vulnerable children, identifying key support systems and personalised provision
	· 100% of children return to school and maintain good attendance
	Handover of detailed plans and assessment information took place between receiving teacher and exit teacher, including individualised plans and transports.
All children returned to school with no school refusers, 0.5% of children (1) experienced a fixed term exclusion. There were no permanent exclusions. 
	£4,340



	CURRICULUM SUPPORTS INCREASED PROGRESS IN READING, WRITING & MATHS:
Foundation Stage Teachers and Key Workers deliver high quality Wave 1/2/3 provision based on an accurate understanding of each child’s needs and interests
	· Joint teacher and Practitioner planning, discussion and review of observations and assessments of individual pupils
	· 100% of children receive secure assessment and accurate next steps identified, which informs provision
	Joint discussion identifies individual needs, next steps and learning progress to ensure all practitioners know how best to support each individual ono a daily basis. Provision tailored as a result.
	£3,040


	SEND:
Children at Key Stage 2 with SEND (wave 2 and 3) have needs considered as part of graduated pathway 
	· SEND Lead Practitioner Key Stage 2, supports Teachers in:
1) Accessing specialist services;
2) Time to observe children;
3) Individualised pupil planning;
4) Consultation;
	· Individual class teachers are leading on provision for SEND pupils in their care 
	All teachers leading on SEND audit, class provision mapping and engaging in consultation with agencies. All teachers leading discussion with parents / carers reg. children with SEND.
	£10,260

	SAFEGUARDING:
Development of Self Efficacy for children identified at risk
	· 1:1 Engagement of Pupil Voice fortnightly, focused on developing sense of identity, self esteem & self image, for children who have been significantly impacted upon as a result of COVID
	· DSL is able to swiftly identify any change in presentation, experience or voice for identified children and engage agencies as appropriate
	Individual targeted support provided for children open to social care or identified as having a particular vulnerability, information used to support parent engagement and targeted support of other services 
	£1,444



	WELFARE/SAFEGUARDING:
Informal support for children at risk of absconding/dysregulating at drop off times
	· Across the school Allocated Worker used to support named children and their parents at drop off times
	· 100% of children are successfully supported in their emotional regulation at drop off, being able to access the first session of learning;
· 100% of children are safe within the building
	There was one instance of a child leaving the setting during drop off time, which related to a particular set of circumstances when reviewed. All children successfully transitioned into school each day at their pace, this included children being given 1:1 time, breakfast, an opportunity to sleep. Parents / Carers demonstrated confidence in leaving children in setting;
	£7,600



	EMOTIONAL WELL BEING AND REGULATION
Bespoke provision for Children in Years 5 and 6 demonstrating emotional dysregulation 
	· Targeted support provided by SMEH team and Educational Psychologist
· Personalised provision planning including: Sensory breaks, collapsed curriculum planning, short achievable tasks focused on success, reduction of anxiety
	· 100% of targeted group are kept safe;
· No permanent exclusions;
	No permanent exclusions of target group, 1 child experienced FTE;
All children supported within wider multi agency consideration inc. EHCP process and TAF
	£10,830



	WELFARE/SAFEGUARDING:
Emotional regulation for children at risk of absconding, to reduce risk and increase safety 
	· Supervision of named pupils by a safe adult during play and lunch;
· Pastoral support for understanding risk, safety and repeat experiences of making choices;
	· 100% of children are successfully supported in their emotional regulation at play and lunch, being able to access subsequent learning sessions;
· 100% of children are safe within the building/site
	There were no incidents of pupils absconding during lunch time 2020 – 21.
Named pupils supported via bespoke arrangements, inc. a combination of supervised outside play and supported indoor activities.
Named Children were ready to access PM learning as a result.
	£10,260



	
	Expenditure
	Pupil Premium Grant

	
	£120,362



	Maintenance from previous EYPP and Pupil Premium Spending targets

	The following activities have been incorporated as part of maintenance from work undertaken the previous year:
· Phase Leader release to support the development of provision for all pupils;
· Additional Adult attendance at Phase Meetings;
· Senior Thrive Lead Practitioner to provide strategic direction and support for Thrive;
· Individualised support for children, based on: restorative approaches; relational needs; impact of trauma; adverse experiences; interruptions in attachement;
· 1:1 consultation from Educational Psychologist, for identified children in receipt of Pupil Premium who are not making expected progress;
· Wider Wave 1 provision to include visual timetables, cueing in strategies, task boards, personalised provision mapping;
· Development of Wave 2 provision in providing targeted support class based;
· Development of Wave 3 provision in providing personalised provision mapping;
· Engagement of all parents and children in preparing for social care meetings;
· Approach to individualised considered engagement of parents in holistic consideration of pupil need to reduce exclusions;
· Engagement of all parents and children in preparing for EHCP review meetings;
· Engagement of Parents in opportunities to support children’s learning e.g. Targeted assemblies, Key Stage 1 Stay and Play, whole school Time to Think, learning workshops;
· Lunch time support for vulnerable pupils who experience emotional dysregulation in loud/big spaces;
· Development of use of pre-teach and post-teach consolidation for target pupils;
· Work with Educational Psychologist to further develop provision mapping to broaden Wave 1 provision for all pupils;
· Further engagement of Behaviour Advisory Teacher in considering provision for pupils whose emotional dysregulation is having a detrimental impact on progress;
· Further engagement of Autism Advisory Teacher in considering provision for pupils;
· Development of vulnerable group intervention for target pupils at risk of CSE and/or extremism and radicalisation;
· Children significantly below the expected standard in reading, writing and maths at Year 6 secure accelerated progress - Provision of targeted daily small group intervention: provision of direct teaching to address misconceptions and gaps in knowledge
· Provision of quality tailored 1:1 intervention in English and Maths - 1:1 precision teaching for focus pupils in Years 1 to 6
· All teachers use effective reflection on their practise to identify and address gaps for individual children through tailoring provision - All teachers engaged with effective use of Self Reflection Time in meeting the needs of vulnerable children and closing the gap
· All teachers use effective reflection on their practise to identify and address gaps for individual children through tailoring provision - All teachers engaged with effective use of Self Reflection Time in meeting the needs of vulnerable children and closing the gap
· Use of pre and post teach to support children’s connections in learning - Target identified pupils when new concepts are being introduced, in order to support connections with other aspects of learning. Impact to increase pupil participation and independence.
· Provision of high quality Wave 1/2/3 teaching, to ensure all pupils in receipt of the EYPP/PP have quality first teaching & tailored provision - Practitioner Coaching focused on consideration of children whose progress is causing concern, identifying next steps for action and/or provision;
· Foundation Stage Practitioners  the effective transition of children into F1 - Personalised induction programme, including individualised taster sessions for Parent and Child with and follow up consultation
· Parent engagement supports children’s positive dispositions and attitudes to the setting - Parent briefing sessions for: Phonics; Reading; Numeracy
· Minimising emotional interruptions and dysregulation for vulnerable pupils in Foundation Stage at point of transition or change - Higher ratios of adults to children provided in the Foundation Stage, which swiftly addresses: dysregulation; meeting basic needs; development of resilience; issues arising from interruptions such as staff illness or cover requirements.
· Provision of quality tailored intervention, for pupils with emotional interruptions - Thrive Practitioner Coaching focused on consideration of children whose emotional progress/dysregulation is causing concern, identifying next steps for action and/or provision;
· Termly review of actions taken and impact to narrow the gap for target pupils by teachers - NtG discussions held with all teachers half termly
· Support parents in reducing the impact of familial incidents - Allocated Family Support Worker time, to support individual families in addressing familial issues impacting on well being and progress of children through Early Help process;
· SENDCo trained in Early Help process to support children and families in accessing services;




	Introduction – Headline Gap Analysis
We believe that data supports the school’s perspective that its approach to closing the gap, which is based upon the principal that every learner is considered as an individual, is effective in ensuring children reach their potential. Given the very high proportion of children who are recognised as disadvantaged at Haytor View (using the DfE definition of pupil premium/FSM6) we consider the learning of these children to be a significant element of our core business. We also recognise that many children defined in this manner may be less vulnerable than others dependent upon individual circumstances, and that children who fall outside this definition may also be vulnerable as learners for a range of reasons. 

In considering the needs of all children, whilst we are mindful of pupil premium/FSM6 definitions, these do not inform where provision is adapted, developed and targeted – this continual process of consideration, supported by a number of practices (some embedded, some developing)  and principles, highlighted in the school’s core offer takes into account every child as we seek to support all children achieving their potential, being mindful of those that fall within the DfE definition of pupil premium/FSM 6. 

Data analysis for Foundation Stage, Year 1 Phonics, Key Stage 1 and 2 cohorts, we believe, demonstrates that ‘gaps’ between outcomes occur, over time (year-to-year), in both directions (negatively and positively of FSM6 children) in relation to both outcomes and progress. We believe this to be based upon cohort and individual differences, not as result of the provision/failure to meet needs of either ‘pupil premium’ children or ‘non pupil premium’ children. In maintaining this perspective we fully recognise that we must continually strive to reflect upon, discuss, develop and improve the provision that we offer to children and parents. Whilst the detailed data analysis supporting this perspective falls outside the realms of this report it has been made available to school governors, phase leaders and Local Authority representatives.  

Please refer to the EEF link:
https://educationendowmentfoundation.org.uk/tools/families-of-schools-database/haytor-view-community-primary-school-tq12-4bd

The monitoring of data and achievement, and the sharing of information has a critical role to play in ensuring that the school’s provision for pupils is relevant, focussed and effective in supporting them in achieving the best possible outcomes. 
It should be recognised that pre-COVID, both published and unpublished (internal) data supported a picture that consistently demonstrated that children entered Haytor View at typically very, very low levels of attainment and left at levels closely matched to national levels, or above. Published information at key areas in relation to Phonics and at Key Stage 1 typically showed outcomes close to national. 

Furthermore ongoing internal analysis of the performance of children for whom the school receives Pupil Premium and those who do not meet this definition revealed no consistent gap between the two. Instead ‘gaps’ in either the direction of disadvantaged children or those seen as disadvantaged swung dependent upon the individual characteristics of cohorts. 



	2020 – 2021 Outcomes of EYPP and PPG spending 


	Foundation Stage
Typically, published statutory data would be detailed in this section of the report. In July 2021 no statutory testing took place and as a result no data is shared. 

Through engagement with FFT Assessment Service, Babcock LDP and our own internal processes, data is held in relation to key outcomes for every child. This includes levels of Well Being & Involvement, which was a new introduction to our pupil profiling as a result of COVID-19 and resultant school closures. 

It is our intention that this unpublished information about each child, including anticipated outcomes at future Key Stages prior to the pandemic, inform subsequent provision, and support children’s  journeys over time toward once again achieving their potential. 


Key Stage 1 2020-21
Typically, published statutory data would be detailed in this section of the report. In July 2021no statutory testing took place and as a result no data is shared. 

Through engagement with FFT Assessment Service, Babcock LDP and our own internal processes, data is held in relation to key outcomes for every child. This includes levels of Well Being & Involvement, which was a new introduction to our pupil profiling as a result of COVID-19 and resultant school closures. 

It is our intention that this unpublished information about each child, including anticipated outcomes at future Key Stages prior to the pandemic, inform subsequent provision, and support children’s  journeys over time toward once again achieving their potential. 

Key Stage 2 2020-21
Typically, published statutory data would be detailed in this section of the report. In July 2021no statutory testing took place and as a result no data is shared. 

Through engagement with FFT Assessment Service, Babcock LDP and our own internal processes, data is held in relation to key outcomes for every child. This includes levels of Well Being & Involvement, which was a new introduction to our pupil profiling as a result of COVID-19 and resultant school closures.
 
It is our intention that this unpublished information about each child, including anticipated outcomes at future Key Stages prior to the pandemic, inform subsequent provision, and support children’s  journeys over time toward once again achieving their potential. 





	2019 – 2020 Outcomes of EYPP and PPG spending 


	2020 Key Stage / Statutory Testing Outcomes 
As above, published statutory data that would typically be shared in this section is not available. 

Once again, during the period of Summer 2020 the school engaged in two approaches to maintaining and recording unpublished data with a view to supporting children’s future progress and recognition of trajectories of attainment projected for children prior to the pandemic. 

These two approaches were led by Babcock LDP and FFT Aspire and used different definitions of outcomes, both of which have a role to play in informing us around children’s potential needs and future journeys as we seek to support them in achieving their potential following the disruption caused by the COVID-19 pandemic. 

The information that these approaches elicited are recorded in every pupil’s profile which informs current teachers and phase leaders of children’s attainment ‘landscape’. This data informs expectations and approaches alongside the relationships and experiences that are present each day following the re-opening of the school. 




	
2018 – 2019 Outcomes of EYPP and PPG spending 


	2018-19 Data Headlines & Comparisons to National Outcomes

Foundation Stage 1 (Nursery) 
Outcomes were based upon a cohort of 21 children, 57% of whom were recognised as ‘early-years pupil premium’ children. Varying gaps were seen dependent upon area assessed, with a maximum difference of 27% in two areas – Making Relationships & Communication & Language-Speaking. Historically both ‘typical’ and reverse gaps have been observed, but within this cohort all gaps were ‘typical’. 
	Attainment Measure

	PSED – Man Feelings
	ARE
	ARE+

	Overall
	33%
	0%

	Disad. Children
	25%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	19%

	PSED- Self Conf

	Overall
	43%
	0%

	Disad. Children
	42%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	2%

	PSED – Making Rels

	Overall
	19%
	0%

	Disad. Children
	17%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	27%



	Phy Dev- Movement

	Overall
	29%
	0%

	Disad.Children
	25%
	0%

	Non-Disad Children
	33%
	0%

	Gap
	8%

	Phy Dev –Health & Self

	Overall
	33%
	0%

	Disad.Children
	25%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	19%

	C&L Listen & Attent

	Overall
	33%
	0%

	Disad.Children
	25%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	19%

	C&L – Understanding

	Overall
	33%
	0%

	Disad.Children
	25%
	0%

	Non-Disad Children
	44%
	0%

	Gap
	19%

	C&L Speaking

	Overall
	29%
	0%

	Disad.Children
	17%
	0%

	Non-Disad. Children
	44%
	0%

	Gap
	27%




Early Years Foundation Stage 
Outcomes were based upon a cohort of 27 children, 30% of whom were recognised as ‘pupil premium’ children. An analysis of the ‘gap’ for the years 2015 -2019 reveals ‘reverse gaps’ (disadvantaged pupils outperforming non-disadvantaged) in two of five years. Those years demonstrating a gap are 2016, 2018  and the most recent data in 2019. Data for the years 2015-19 is detailed below highlighting the gap seen this year. Notably while the proportion on EYPP children in 2019 increased to 30% (9 children) from 2018, historically this remains lower than the average in previous years. 

	
	2021
	2019
	2018
	2017
	2016
	2015

	All Pupils GLD 
	See 
	67%
	66% (72%)
	61% (71%)
	61% (69%)
	52% (66%)

	Pupil Prem GLD
	Above 
	38% 
	50% (74%)
	62% (57%)
	50% (55%)
	58% (52%)

	Non Pupil Prem GLD
	Notes 
	79% 
	74% (74%)
	60% (73%)
	65% (65%)
	47% (69%)


GLD: Good Level of Development
*National figures shown in brackets

Year 1 Phonics 

Outcomes were based upon a cohort of 25 children, 24% of whom were recognised as ‘disadvantaged’ children. 2019 outcomes saw 67% of ‘disadvantaged’ children pass the test, and 84% of ‘other’ children achieving the same outcome. 2015, 2016, 2017 and 2018 outcomes are also summarised in the table below. 
	
	2021
	2019
	2018
	2017
	2016
	2015

	% pass
	See 
	80% (82%)
	85% (83%)
	86% (81%)
	78% (81%)
	78% (77%)

	Boys pass
	Above 
	58% (78%)
	80% (79%)
	73% (78%)
	71% (77%)
	71%

	Girls pass
	Notes 
	100% (85%)
	91% (86%)
	100% (85%)
	85% (84%)
	87%

	Pupil Prem pass
	N/A
	67% (84%)
	85% (83%)
	82% (84%)
	92% (70%)
	81%

	Non Pupil Prem pass
	N/A
	84% (84%)
	85% (83%)
	89% (84%)
	67% (83%)
	75%


*National figures shown in brackets

Key Stage 1 
Outcomes were based upon a cohort of 28 children, 50% of whom were recognised as ‘pupil premium’ children. The comparison of percentages of children achieving the expected standard for Writing, Reading & Maths are detailed below.

	
	2021
	2019
	2018 
	2017
	2016

	
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium

	Maths
	See
	See
	64% (79%)
	85% (79%)
	60% (80%)
	85% (80%)
	69% (79%)
	71% 
(79%)
	75% 
(77%)
	73% 
(77%)

	Reading
	Above 
	Above
	64% (78%)
	85% (78%)
	80% (79%)
	75% (79%)
	69% (79%)
	86% 
(79%)
	81% 
(78%)
	66% 
(78%)

	Writing 
	Notes
	Notes
	71% (73%)
	77% (73%)
	70% (74%)
	70% (74%)
	69%
(72%)
	79% 
(72%)
	75% 
(70%)
	66% 
(70%)


*National figures shown in brackets

Key Stage 2 
Outcomes were based upon a cohort of 23 children, 17 of whom were recognised as ‘disadvantaged’ children, 74%. 
Headlines in relation to scaled scores below demonstrate a negative gap between ‘pupil premium’ and ‘non-pupil premium’ children in all subject areas this year. This gap is less notable in terms of size than in 2018 Reading, Writing and Maths. A full analysis of this year, as well as previous years showing contrasting ‘gaps’ has been shared with governors, school leaders and LA representatives – this demonstrates ‘reverse’ and ‘positive’ gaps both in terms of progress and standards over the years since 2013. Most recently ‘reverse’ gaps have been prevalent at Key Stage 2 where generally children in receipt of pupil premium have represented the majority of the cohort. 

	% Expected Standard
	2021
Scaled Score 100+
	2019
Scaled Score 100+
	2019
Progress (inc all tested children)
	2018
Scaled Score 100+
	2018
Progress (inc all tested children)

	
	Pupil Premium
	Non Pupil Premium

	Pupil Premium(17)
	Non Pupil Premium
(6)
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium
	Pupil Premium
	Non Pupil Premium

	Maths
	See
	See
	72% (84%)
	67% (84%)
	0.27
(0.37)
	1.09
(0.37)
	100% (80%)
	86% 
(80%)
	7.61
	6.25

	Reading
	Above
	Above
	78% (78%)
	67% (78%)
	1.05
(0.32)
	-1.44 (0.32)
	80% (83%)
	71% 
(83%)
	1.83
	1.40

	Writing 
	Notes
	Notes
	78% (83%)
	67% (83%)
	2.60 (0.27)
	-0.21 (0.27)
	100% (81%)
	86% 
(81%)
	7.13
	4.95

	GPS
	N/A
	N/A
	78% (83%)
	67% (83%)
	
	
	75% (78%)
	86% 
(82%)
	
	



GPS: Grammar, Spelling & Punctuation
*National figures shown in brackets
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